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OPI'AHI3AILIl OCBITHBOI'O MMPOLIECY B 3AKJIAJJAX BUIIOI
OCBITHU CIIA JJIS1 PO3BUTKY I'POMAISSTHCHKOI CBITOMOCTI
CTYJAEHTIB

Poctuciaas 3A€Lb (KponuBHUNILKHUIA, YKpaiHa)
rzaiets@iri.org

ORGANIZATION OF THE EDUCATIONAL PROCESS IN US HIGHER
EDUCATION INSTITUTIONS FOR THE DEVELOPMENT OF
STUDENTS' CIVIC AWARENESS

Rostyslav ZAIETS (Kropyvnytskyi, Ukraine)

Annotation.

Practices of formation of civic consciousness among students in higher
education institutions of the USA are diverse. They show signs of experiential
learning that is not limited to classrooms: it is organized anywhere on campus
and in interaction with community partners. This experience also reflects the
concept of students as partners in the creation of knowledge and as full
members, in fact university citizens who contribute to university communities,
that is, in many US universities, the formation of civic consciousness is not an

additional element of education, but a component of the university's mission.

@dakTUYHO BCI KpaiHU, JEMOKpATHYHI YM HEJEMOKPATH4HI, YCBIJIOMIIIOIOTh
BAXKJIUBICTh TPOMAJSIHCBKOI OCBITH, Xo4ya ¥ (OpMYJIOIOTh pi3HI 3aBAaHHA. Y
HEJIEMOKpPATUYHUX  KpaiHax  MEpIIOPSIHUM  3aBJIaHHSIM  TPOMAJITHCHKOTO
CyCIuJIbCTBa € (DOPMYBAHHS B MOJIOJIOTO TOKOJIHHS JIOSUIBHOCTI IO PEXUMY Ta
3IATHOCTI MIAKOPATHCS HOro mifepaMm. Y KpaiHax <«J110epajibHOi JEeMOKpaTii»
OCBITHI! TIpOIIeC 30pPIEHTOBAHO HA BUPOOJICHHS TOJEPAHTHOCTI SIK BU3HAYAIBHOT
I[IHHOCTI MpaB JIOIUHU [4].

JIeMOKpaTu4H1 TPUHIMIKM ¥ I[IHHOCTI BaXJMBO 3aCBOIOBATH KOXKHOMY
MOKOJIIHHIO, 100 pPO3B’A3yBaTH HarajbHl CYCHUIbHI MpoOnemu. I'pomansHam

noTpiOHO JaTH 3MOTY MpalloBaTH pa3oM B 1HTEpecax 3arajibHoro Onara; Opatu



y4yactb y (opMambHOMY TMOJITUYHOMY IIPOIIECi; KOPHUCTYBATHCS NpaBaMu U
BUKOHYBAaTH OOOB’SI3KM B TOBCSAKICHHOMY JKUTTI Ta ISJIBHOCTI; MOBa)XXaTH BCl
MKW, HaBITh OMOHEHTIB, 1100 CTaTH MOBHOMPAaBHUMHU ¥ AKTUBHUMHU YJICHAMHU
CYCIJIBCTBA. 32 TAKUX YMOB IPOMaJISTHU TOYYBATUMYThCSI KOPHCHUMH i BU3BHAHUMU
YJIEHaMHU CBOIX CIIJIBHOT, 3[aTHUMHU OpaTy y4acTb Yy JKUTTI TPOMaH i 3MIHIOBATH
ioro. Ilompu 11e ynpooBx octanHix pokiB HaBiTh y CLLIA BuHUKIIA CTYpOOBaHICTh
CTOCOBHO BHM3HAHHS TPOMaJsTHAMH JIEMOKPATHYHUX 1JI€aliB 1 MIHHOCTEH, a TaKOoX
110J10 TXHbOI 3/IaTHOCTI /IO Y4acTi B IEMOKpAaTUYHUX Mpoiiecax [3].

[IpoGnema monsirae B TOMY, SIK YHIBEPCUTETH MOXYTh PO3BHUBATH YH
BIIPOBA/)KYBAaTHU JIEMOKPATHUYHI MPAKTUKHA Y CBOIX CEPENOBHUIIAX, K JAOMOMAaraTu
noyiati HembepanbHy JAeMOKpaTHUHy mpakTuky. [ligxim Ha ocHOBI 3710HOCTEH 1
HOpPMATHBHAa JIEMOKpAaTHYHA TEOpisl HEBIJAUIBHO B3a€EMOIOB’A3aHl CIIJIBHOIO
METOI0, sIKa MOJIATAE Yy BUXOBAaHHI I'POMAJSIHCBKOTO MHCIIEHHS Ta 3a0e3leueHH]
y4acTi CTY/ICHTIB Y JEMOKPATHUYHUX 1HCTUTYyTax. Ak Gaurmo, rpoMajsiHChKa POJib
YHIBEPCUTETIB € BAXIMBOI B yciX cdepax AisuibHOCTI. LlboMy cnipuse ypsia Ta
cycniiabecTBO CIIIA, OCKUIBKM BOHH OCOOJMBO 3alliKaBJICHI B TOMY, 00
rPOMaJIsTHChKA POJib YHIBEPCUTETIB MAKCUMAJILHO pealizoByBaiacs uepe3 QyHKIIII0
OCBITH, TOOTO 3aBJSIKM OCHJIEHHIO TPOMAJITHCHKOT AKTUBHOCTI Ta TPOMAJITHCHKOL
CBIJTOMOCTI CTY/ICHTIB.

bescyMHiBHO, eniTHI 3akianu BUIIOi ocBiTH CIIIA 3 HEBEIHMKOIO KUJIBKICTIO
CTYACHTIB y Ipylax, He MOXYTbh 3a0€3MeUYUTH YMOBU JUIsl MiJIBUILEHHS 3HAYCHHS
IPOMAJITHCHKUX LIHHOCTEN, OCKUJIBKM BUXOBYIOTh 1HAMBIAYaJbHICTh CTYACHTIB Ta
aBTOHOMIIO B TIpPOMAJSHCBKOMY CaMOBUP@XEHHI. Y MacoBid BHUIIIN OCBITI
CIIOCTEPITAEThCS TEHACHINS 10 CTaHAapTH3allli HaJaHHA OCBITH, fKa Kparie
MIAETHCS THAOKTPUHIZAIT, a HE 1HAWBIAYaTIbHOCTI TPOMAIASTHCHKOTO MHCJICHHS
[5], mpoTe 3acToCyBaHHS CTaHAAPTU30BAHMX METOIIB y MTPOIECI 3100yTTA
CTYJI€HTaMU TPOMAJISTHCHKOT OCBITH, 3-TIOMIXK SKHUX BapiaHTH 000B’SI3KOBHX KypCIB
TPOMAJSIHCBKOI OCBITH, 3al0ThCSI KOHTPIPOAYKTHBHUMH JJISI JOCSTHEHHS ITMX
mineit. HaitycnimHinn Bunajgkyd BUKIAnaTh y Mepexi Talloires — MikHapoaHin
acorrianii 3 moHaa 400 yHIBEpCHUTETIB, sIK1 MPAIIOIOTh HA 3MIITHEHHS TPOMAJITHCHKO1

poii Ta couialibHOI BiAMOBiAaIBHOCTI BHUIOI ocBiTH, 1 Campus Compact —



opranizaitii, mo 6azyerbcs B CIIIA 1 3aiiMaeThes peanizaliiero rpoOMaIsTHCbKUX ITiIei
BHIIIOi OCBITH [6].

VYV dopmynoBaHHI METH OCBITH, IO CIY>KHUTh JEMOKPATIil MIJIIXOM 3MIIIHECHHS
TPOMAISTHCHKOTO MUCJICHHSI CTYICHTIB, CIIOCTEPITalOTHCS MOMITHI pO301>KHOCTI MIXK
KJIACMYHOI0 Ta TMPOTPECHBHOIO TPAAULIIMU  YHIBEPCUTETCHKMHA pyX JJs
1J100aJIBbHOTO 3aJly4eHHS CTYJICHTIB YpaxoBye oOM/IB1 OCBITHI Tpaauilii. TeHIeHIis
HE MOJIsITae B MPOTMOHYBaHHI CIELIalbHUX KypCiB IPOMAJTHCHKOI OCBITH Yy BHILIN
mIKoJi. BaxiMBo peKOMEHIyBaTM KypCH 3 YpaxyBaHHSIM IIJIECHPSIMOBAHOTO
dbopMyBaHHS TPOMAISHCHKOI KOMIIETEHTHOCTI s 30anaHcyBaHHS (DaxoBUX
JUCUUILTIH [7]. OKpiM TOTO, CTYJIEHTH O€pYyTh Y4acTh Y HOJITUYHUX 1 TPOMAJChKHX
O0OrOBOpEHHSX, 3MaraHHsAX Ta akiisx Ha kamiyci [1]. Takox CTyIeHTIB 3a1y4aroTh
70 HaBUAJBHHX Ta 1032 HABYAJIBHUX 3aXOMIB, 3-MOMDK SIKUX BOJOHTEPCTBO B
rpoMaji, OIUlauyyBaHl CTaXyBaHHS, JIJIEPCTBO CTYACHTIB Ta 1HINI BUIU
BOJIOHTEPCHKOI a00 OIUIadyyBaHOi MISUIBHOCTI B Taiy3l JEp:KaBHOI ciIy>kOu abo
3ay4eHHS TPOMaIH.

[HIIMME cioBamu, popMyrOUYM IPOMaAJISTHCHKY CBIIOMICTD IiJl 4aC OCBITHBOTO
IPOLIECY, YHIBEPCUTETU MalOTh OYTH MPUKIAIOM JJIsl TPOMaj 1 CyCIUIbCTBA 00
BUKOHaHHS Llinell cramoro po3BUTKY, HANpUKIAA, MIHIMI3alli BHUKUIB,
rJ100aJbHOTO MOTEIUIIHHS Ta eKoJIorigHOCTI [2]. V mporieci aHamizy 3aXoJIiB s
CTYyZIEHTIB 3 (OpPMYBaHHS TPOMAJSIHCHKOI CBIJIOMOCTI, SIKI MPOBOASTH Yy ITUX
YHIBEPCUTETAX, MOKHA 3p0OUTH BUCHOBOK, 1110 90% 3ax0/l1iB € HE KOMEPIIHHUMU.
3axoan KIacu(IKyOTh 3a PI3HUMU KPUTEPISIMH, 3-TIOMIXK SKHUX METa, MacuTao,
LIJb0Ba ayauTopis Ta (gopmar. s miaroToBKH OUIBIIOCTI CTAlUX 3aXOMIB, SKi
MaroTh Ha MeT1 POPMyBaHHS TPOMAITHCHKOT CB1JIOMOCT1 CTYJIEHTIB, 3aCTOCOBYIOTh
npoekTHU miaxin. IlepmopsinHa posib y LbOMY MPOLIECT HANEXKUTh OpraHam
CTYJIEHTCHKOTO CaMOBPSTyBaHHs yHIBepcUTETIB. [Ipy ibOMy MOXIIHBI BC1 BU3HAHI
B KJIACHYHOMY MTPOEKTHOMY MEHEKMEHTI OpraHi3ailiitHi CTPYKTYpH MPOEKTY (ITUB.
puc. 2, 3, 4): dyHKUIOHATbHA, POEKTHA 1 MATPUYHA.

dopMyBaHHS TPOMAASIHCHKOT CBIIOMOCTI cTyAeHTIB y kpamux 3BO CIIA
3MIMCHIOETHCS 1]l Yac MPOBEACHHS 3aXOJliB, CIIPSIMOBAHUX Ha JocsarHeHHs Lliei

CTaJIoro po3BUTKY. opMuU NPOBEIEHHS TaKMX 3aXO0J1B IUIAHYIOTh 3 YpaXyBaHHIM



cnenudiku Ta micii 3BO, pi3SHOMaHITHOCTI CTYACHTIB, SIKUX BOHU OOCIYyTrOBYIOTh, a
camMe THUIy CTYIEHA, Tajy3l Yd IHIINX OCHOBHHMX XapaKTEPUCTUK CTYIEHTCHKOTO
KOHTUHTEeHTY. OTxe, YHIBEpCUTETU (OPMYIOTh JOBTOTPHUBANI CTpATerii, y SIKUX
0araToBUMIpHICTE  (OPMYBaHHS TPOMAISHCHKOI CBIIOMOCTI  CTYJIEHTIB €

NEPIIOPSTHOIO B IXHIHM MICIi.
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anzhelikacherniuk@gmail.com

MODERN PARADIGMS OF PROFESSIONAL TRAINING OF
STUDENTS OF PHILOLOGICAL SPECIALITIES

Anzhelika CHERNIUK (Kyiv, Ukraine)

Annotation

The article analyses modern paradigms of professional training of
students of philological specialities. The focus is on the use of artificial
intelligence and speaking robots that improve the quality of education. The
study of intercultural competence points to the need to understand cultural
differences. Changes in foreign language teaching take into account new
standards aimed at developing communicative competence. Students are
actively involved in independent work and debates, enhancing their
communication potential. Innovative approaches and online resources optimise
the educational process, contributing to the development of students'
competences.

®dijos0ris, SIK HayKa PO MOBY 1 JIITEpaTypy, € OAHIEIO 3 HAUCTapIINX raay3en
IYMaHITApPHUX JOCHKEeHb. DIIOJOrIYHl CHEiaJbHOCTI BIA3HAYAIOTHCS CBOEIO
CTapOAaBHBOIO ICTOPIEI0 Ta BUCOKUM TMPECTUKEM, OCKUIBKHM BOHU CIPHUSIOTH
BUBUCHHIO Ta PO3YMIHHIO PI3HUX acHeKTIB MOBH, JIITEpaTypu, KYIbTypH Ta
komyHikarlii. [IpoTe 13 pO3BUTKOM Cy4acHOTO CYCHIJIbCTBA 1 CTPIMKHUMH 3MiHAMH B
TEXHOJOT1AX, (haxoBa IMIJITOTOBKA CTYACHTIB (DUIONIOTIYHUX CIEiabHOCTEN
BUIIPABJIAHO NMPOXOAUTH MEPEOLIHKY Ta €BOJIIOIIIIO.

Cepen KITI0YOBHX MAPAIUTM CYy9acHOI (PiI0JI0TIYHOT OCBITH MOXKHA BUAUTATH
BUKOPHMCTAHHS IITYYHOTO 1HTEJIEKTY Mpu (axoBiil miAroToii Qinonoris. SckpaBum
MPUKIIAJIOM 3aCTOCYBaHHS INTYYHOTO I1HTEJEKTY € BHUKOPHUCTAHHS CHEIllaIbHO
PO3p0o0IeHUX TIporpaM Ta JojaTkiB. OJHUM 13 TaKUX € IHTepaKTHBHA muiardopma
MyEnglishLab Bin Pearson. Tak, miatdopma Moxke KOHTPOIIOBATH Yac BUKOHAHHS
3aBllaHb, 30epiraTu yci pe3yJabTaTH, ajie 00MpaTy Kpallll Ta CIPUATA TPEHYBAHHIO Y

Oynb-saxuii 3pyuHuit yac [3, c. 83].



JIOCUTh aKTUBHUM Ta MOMNYJISPHUM € BUKOPHCTaHHS Tak 3BaHMX speaking
robots [3, c. 82], manpuknax, ChatGPT, Google Assistant, Siri, IBM Watson Ta iH.
Speaking robots MoxxyTh OyTH 1HHOBAIIMHUMH IHCTPYMEHTAMH JIJISl IM1ABUIIICHHS
AKOCT1 (haxoBOi MiJTOTOBKH CTYACHTIB (DIIOJOTIYHUX CHEIaIbHOCTEH Yy TaKux
acreKTax, K MOBJICHHEBA MPaKTHKa, HABYAHHS TPaAMAaTUKHU Ta CTPYKTYypU PEUCHb,
PO3LIMPEHHS CIOBHUKOBOIO 3aracy. BoHH cHpolryloTh JOCTYI 0 J1OAATKOBOTO
HABYAJHLHOTO Marepialy Ta HaJaloTh MOXKIIMBICTh CTYJIEHTaM BJIOCKOHAIIOBATH CBO1
MOBHI HaBUYKH B 3pyYHUH Ta IHTEPAKTUBHHM CIIOCIO.

CryneHtu (UIONOTIYHUX ClEHiaJbHOCTEW MOBHHHI OyTH MiATOTOBJICHI 10
e(eKTUBHOI KOMYyHIKallli, a came 10Ope BOJIOAITH KOMYHIKaTUBHOK KOMIIETEHIII€LO.
s mapaaurma nependavyae po3BUTOK HABUYOK YCHOTO Ta MMCbMOBOTO CIUIKYBaHHS,
KyJBTYPHOTO B3a€MO/IIi Ta 3JaTHOCTI] aIaliTyBaTH MOBY JI0 KOHKPETHOTO ayJUTOPIi.

3riiHO 3 HOBUM CTaHIapTOM OCBITH, 3MIHIOETbCS METa HaBYaHHS 1HO3EMHOI
MOBU Yy HampsMKy «(QopMyBaHHS KOMYHIKaTUBHOI KOMIIETEHIlI 3 TaKUMU
CKJIQZJOBUMH, SIK JIIHTBICTUYHA, COILIIOJIHIBICTUYHA, COLIIOKYJIBTYpHA, CTpaTeriyHa,
colliaJibHa Ta IUCKYPCUBHA KOMIIETEHIIIs», TOOTO KOHIICTIIIsI BUBYEHHS 1HO3EMHUX
MOB OpIEHTYETHCSI HE Ha 3aCBOEHHSI TPAMATUYHHUX CTPYKTYp, @ Ha «OBOJIOMIHHSA
*1BOorO MoBoto» [1, c. 143]. HamionanebHuil cTaHAapT BUBUYEHHSI 1HO3EMHHX MOB
notpedye 1HHOBAIIWHUX MIAXOJIB HABYaHHS, 3aCTOCYBAaHHS SIKUX CIPUSITHME
MDKKYJIBTYpHIA — B3aemopii y mpodeciiiHoMy cepenoBuili. (OcoOIuBICTIO
IHHOBAILIIMHUX MIAXOMIB HAaBYaHHS € iX TEXHIYHICTb, AK€ CHLOrOJHI AKTHUBHO
BUKOPUCTOBYETHCS TUCTAHIIIIHE, €IeKTPOHHE, MyJAbTHUMEIiHE Ta BeO-HABYAHHSA,
SIK€ YMOXKJIUBITFOE€ BUBYEHHS IHO3EMHOI MOBH 11032 MEXXAMH ayIUTOp1i, TOOTO pOOUTH
iX MOOUTPHUMH Ta BIJJAJICHUMH B Yaci Ta MPOCTOpi. 3 OMIIAYy Ha IIE, MOXKHA
CTBEPKYBaTH, 110 MOOUIBHICTh € OCOOJIMBICTIO CY4YaCHOTO HABYAJILHOIO TPOIIECY
[4, c. 148].

[TpupoaHOO Ta A1€BOIO MPAKTUKOIO BUTHHOTO BOJIOAIHHS 1HO3EMHOIO MOBOIO
JUISL CTYAEHTIB-(UIONOTIB € OOroBOpEeHHs mpolieM y Tpynax, MHiJ dYac SKHX
BiIOyBa€TbCcAd B3a€MHUN OOMIH JyMKamH, a00 JMCKycCis. YdacTb y aebarax nae
3MOry 3100yBauyaM OCBITH 3a JOIMOMOIOK0 SICKpABUX 1 TMEPEKOHJIMBUX MOBHHX

3ac001B J0oOMpaTH BIANOBIAHI apryMEeHTH, MOBJIEHHEBI KOHCTPYKIIii, BUpa3H, SKi



HaWIOBHIIIE MIIKPECIIOITh IXHI MOpasibHI To3ullii. 1{e myke BaxIMBUNA METOH Y
HaBYaHHI1 1HO3€MHOT MOBH, aJ[)K€ 3aCTOCOBYIOUH 1'POB1 TEXHOJIOT1I il Yac HaBUaHHS
1HO3eMHHUX MOB, MaiiOyTH1 (haxiBIli HABYAIOTHCS BECTH MEPETOBOPH 3 MapTHEPaMH,
Opatm yd4acTh y PI3HHX BHJIAaX KOMYHIKAIlii, pO3BHBAIOYA THM CaMHUM
KOMYHIKaTUBHH MOTEHIIIaJ CTYACHTIB (1I0NOTIUHUX crieniaabHocTel [4, c. 150].

CamocrTiiiHa poOoTa CTYAEHTIB (IIOJOTIYHMX CHEIIaIbHOCTeH Biairpae
Ba)XXJIMBY POJIb y iXHROMY HaBYaHHI Ta MpodeciiiHoMy po3BUTKY. BoHa nomomarae
CTy[ICHTaM pO3BUBaTH KPUTHUYHE MHCIICHHS, MOIMOMIOBATU CBOi 3HAHHS Ta
BJIOCKOHAIIOBATH HABUYKU. [HIUBIya bHA TPAEKTOPIsS IPO(ECIHHOTO CTAHOBICHHS
MalOyTHIX CTYAEHTIB-(LIOJIOTIB CIIOHYKA€E iX O CaMOCTIHHOI poOoTH, (hopmye B
HUX KYIbTypy chOpuiiMaHHs iH(opMallii, 31aTHICTh A0 HaOYyTTS 1HHOBAI[IMHUX
3ac00iB y BHKJIAQJaHHI 1HO3EMHOI MOBH, 30KpEMa YOMY CIYTYIOTh IHIIOMOBHI
OHJIAIH pecypcH, K1 MHUPOKO MPEACTaBIEHI B [HTEpHETI 1 JO3BOISAIOTH AOIIOBHUTH
TpaAMIIiHY OpraHi3allil0 OCBITHBOTO MPOLIECY, CIYT'YIOTh HOro OnTUMI3aIlii Ta
GhopMyBaHHIO Yy CTYACHTIB-(P17I0JOTIB MOJIOAMIMNX KypPCiB HU3KH KOMIIETEHTHOCTEH,
SK-OT  JIHTBOCOLIIOKYJIBTYPHOI ~ KOMIIETEHTHOCTI,  1HIIIOMOBHOI  JIEKCUYHOI
KOMITETEHTHOCTI, @ TAKO’K MOBHUX Ta MOBJICHHEBIUX KOMIIETEHTHOCTEH.

T. Bap3zap [2, c. 118] ocBiTHI pecypcu IHTepHETYy KinacudiKye 3a TaKUMH
HanpsiMaMu: 1) KOHCHEKTH 3aHsITh, 2) METOAMYHI PO3POOKH Ta JUIAKTHYHI
MaTepiaid 0 3aHATTA, 3) HaBYaJIbHI MPOrpaMM, BaplaTUBHI KYpCH, HaBYaJIbHI
MOJTYJI1; €IEKTPOHHI MIAPYYHUKHU Ta TOCIOHUKH, 4) Mpe3eHTaIlli Ta BIJICOPOITUKH 10
3aHATh, 5) BIJeOMarepiaiv 13 3amucamMu 3aHsATh, 0) CTarTi 3 JOCBiAY pOOOTH
BUKJIa/Ia4iB, 1H(OpMAIIIHO-TIEJaroriyHl MOyl CUCTEMU pOOOTH, NEeAaroriyHi
1HIIIaTUBH TIE€JATrOT1B, pealli3oBaHi y MpakTHuHii aisimbHOCTI. CaMocTiiiHa poOoTa
CTYICHTIB (PUIOJOTIUHMX CIEIiaJbHOCTEeH JloroMara€e iM pPO3BHUBAaTH HaBUYKHU
CaMOCTIHHOTO HAaBYaHHS, KPUTUIHOTO MUCIICHHSI Ta JOCIITHUAIIBKI 3M10HOCTI, 110 €
BXJTMBUMHU JUTSI TAHOT TaITy3l.

Otxe, cydacHl mapaaurMud (axoBOi MIATOTOBKU CTYACHTIB (DiNOJOTIUHHUX
CHeLiaJIbHOCTEN B1I0OpaXaroTh CYTTEBI 3MIHM B CYCIIJIBCTBI 1 TEXHOJIOTISX.
CryneHTH, siki oOMparoTh i CHEUIATBHOCTI, MOBUHHI OyTH TOTOBI O PO3BUTKY

KOMYHIKAI[IHHUX HaBUYOK, BUBYEHHS IHIIUX KYJIBTYp Ta BUKOPHUCTAHHS CYyYaCHUX



texHosiorid. Ili 3miHM B HaBuyaHHI POOJIATH (IIOJOTIYHI  CHEiadbHOCTI
aKTyalbHUMH Ta BAXKJIUBUMHU JJI Cy4acHOTO CBITY 1 TOTYIOTh CTYIEHTIB [0
PI3HOMaHITHHUX Kap'€pHUX MOMKIJIUBOCTEH.

[lepcriekTuBY MOAANBIINX JOCIIHKEHb BOAYaEMO y BHUBUEHHI €()EeKTUBHOCTI
JUCTAHIIIITHOTO HABYaHHSI B rany3i ()iJI0JOTIYHOI OCBITH, a TAKOX aHaJi3y BUKIIUKIB

Ta MOXKJIMBOCTEM 10050.¢ q)OpM HaB4YaHHS.
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Annotation
This article aims to elucidate the issue of online risky behaviour of

children and youth, to reflect current prevention at schools and to point out
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possibilities of new approaches in schools” preventive educational influence.
Virtual socialisation of children and youth is an increasing phenomenon which
gradually substitutes primary real socialisation in individuals” lives. Negatives
that online risky behaviour brings in its unlimited forms have become a subject
of schools” preventive educational influence. The thoughts of effective
prevention of not only online risky behaviour contemporary represent
worldwide consensus. This contribution is an output of KEGA project no.
024UMB-4/2022 under the title Prevention of Online Risky Behaviour.

Digital —technical era, like this, we can name our world, society, and the space
,we” contemporary people live not excluding children and youth. Digitalisation and
the internet have brought to our lives speed, simplicity, and access to information
and at the same time, they have become means of communication, entertainment,
and relaxation. Changes which digitalisation brings are reflected in the education of
new digital competencies and skills of pupils, implementation and development of
which is a part of the educational process. Concurrently, we are finding out that
contemporary children and youth develop and more often prefer another skill, which
is virtual socialisation. However, virtual space that attracts children and youth still
more and more is not always a safe space for their healthy mental and social
development. More often occurring, the digital vulnerability of children and youth
currently represents a severe problem manifesting in excessive usage of the internet,
cyberbullying, online risky sexual behaviour and many other negative
manifestations. In intentions of scientific — empirical research, a lot of attention is
dedicated to the following: sexting Holld (2016), Fannin (2020), cyberbullying
Halachova, Ziakova (2016), Holla (2016), excessive usage of the internet Dulovics
(2021), Holdos (2020). The mentioned types of online risky behaviour can have
a negative impact on the physical and physical development of an individual and can
influence several following aspects of adolescents’ lives: loss of interest in hobbies,
increased tension in social interactions, but also psychological problems such as
anxiety, depression, trauma, emotional stress, loss of self — confidence and self —
esteem (Smahel et al. 2012, p.1 — 3).



Schools play an important role in the process of solving this issue. By their
competent influence, they ensure not only educational but also primary and
secondary preventive processes. Prevention of risky behaviour in primary and
secondary schools in Slovakia is executed via pedagogical employees (an
educational coordinator, a teacher) and special employees (a social pedagogue, a
school psychologist and others). It is a social pedagogue who in schools bears the
main competence for the field of prevention of online risky behaviour. Niklova
(2019, p. 136) explains that primary prevention is mainly about providing basic
information to pupils about the safe usage of the internet, namely the importance of
adherence to rules of decent behaviour in virtual communication, getting known
possible negative consequences of antisocial behaviour in virtual space and last but
not least informing pupils how to prevent from different forms of risky behaviour.
Niklova (2019, p. 136 — 137) further explains that secondary prevention in schools
Is oriented to pupils (actors, victims) with the assumption or risk of a risky behaviour
emergence. The competencies of a school social pedagogue working in the sphere
of risky behaviour in virtual space are primarily solving, counselling, and therapy,
which further consist of specific competencies.

Approaches to school prevention of not only online risky behaviour are
currently reevaluated worldwide, mainly for their traditional orientation to a risk.
According to Orosova (2012, p. 46), the mentioned type of prevention is connected
predominantly with informing pupils and students about various kinds of risky
behaviour. This approach is criticised mainly for:

e Their potential efficiency is often connected with negative emotions such as
fear, nervousness, and depression.

e They are short-termed and oriented unilaterally to a certain sphere of risky
behaviour (drug addiction, sexting, cyberbullying).

e Some information about the risks (a film from the sphere of risk-oriented
prevention of sexting or prevention of following challenges on social
websites) can offer students ,,instructions” of risky behaviour so it can be

counterproductive.



Ceresnik (2021, p. 43) adds that schools should, in their prevention of risky
behaviour, be more oriented to the development of students” meta-abilities and skills
and less on school discussions and lectures which primarily elucidate the negative
consequences of risky behaviour. According to Cere$nik (2021), adolescents often
realise the consequences of their behaviour. However, the benefits of risky
behaviour are much stronger. Dulovics et al. (2023, p. 83) expresses a similar
opinion. They look at the current prevention from the point of its effectiveness and
consider discussions, lectures, intimidation and passive transfer of information
without the previous activity of students to be ineffective ways of preventing risky
behaviour.

The abovementioned opinions about effective prevention of risky behaviour
are also demonstrated in research of meta-analyses of long-term school preventive
programmes Carr (2002), Gaffney et al. (2019). From the results, we learn not only
about the assumption of effective prevention, which lies in the long—term
implementation of a preventive programme, but also about strategies and methods
which show off as highly effective in the prevention of not only online risky
behaviour. Carr (2002, p. 371) expresses the conviction that schools” preventive
programmes oriented to the prevention of risky behaviour should be aimed at
training in the development of social and behavioural skills using several didactic
methods (activating and innovating methods, for example, didactic education
connected with discussion and modelling, practice, role-playing, social
empowerment, correcting feedback and extended practice. The author adds that in
such a way, the implemented methodology of prevention is oriented to individuals
and requires their active involvement in the cognitive, emotional, and behavioural
spheres.

Another approach to the prevention of digital vulnerability is a psychological
approach implemented mainly in Great Britain and Scandinavian countries. This
approach builds on the support of the well-being and resilience of students as part
of school culture, including the following areas: support of self—confidence, healthy
self-image, strong features, social competencies and physical and psychical support

of pupils and students. These spheres concurrently intermingle with a positive



climate at school with the experience of fellowship and belonging to a class and a
school. Desire for fellowship is considered to be an important social need of an
individual. Students who feel accepted and socially successful are less likely to
behave in arisky way. A pedagogue, during the process of achieving social
acceptability and success in students, uses the following procedure, which is the so-
called ,,Crucial Cs.
e Connection: students feel that they are a part of a group.
o Capability: students experience success, and they feel that they are able to meet
requirements laid on them.
e Contribution: students feel that they are useful and beneficial for a group.
e Courage: a teacher and a group encourage and appreciate not only a result of a
student’s work but also their effort, determination, and activity (Sokolova, 2022,
p. 3).
In conclusion, we can add that current theoretical-empirical knowledge about the
preventive educational impact on students” risky behaviour shows us what really
works in prevention or risky behaviour. New approaches in the prevention of not
only online risky behaviour activate students in the preventive — educational
process, help them develop protective skills, but also influence their positive
socialisation.
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Annotation

Artificial Intelligence (Al) has emerged as a transformative force in
education in general, creating new opportunities and improving students’
educational experience. It can adapt the content of teaching, individual pace
and instructional approaches to match students’ unique learning styles and
abilities. Al technology can be used as a means of developing Foreign Language
Learning (FLT) for students. This article analyzes the evolution of Al in FLT,
highlighting its benefits, applications, challenges, its impact, significance and
future potential. Through case studies and real-world examples, we uncover the
role of Al in revolutionizing language education. Language learning is an
essential skill in today's globalized world. As technology continues to advance,
Al has become a powerful tool in enhancing English language education.

Key words: Artificial Intelligence, foreign language teaching, educational
system, modern technology, virtual reality, learning platform.

Artificial Intelligence (Al) refers to the capability of computer systems to
perform tasks that would normally require human intelligence, such as
understanding natural language. In FLT, Al is leveraged to automate and enhance
language learning processes. The integration of Al in FLT has evolved over time.
Initially, Al was used for basic rule-based language learning systems. However,
recent advancements in Natural Language Processing (NLP) have allowed for more
sophisticated Al applications. Al in FLT is now deeply embedded in various aspects
of language education, leading to personalized and adaptive learning experiences.

There have been several studies that support research results that Al can be

used to improve students’ language skills through applications, websites, Virtual
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Reality technologies and other Al-based learning and teaching systems. Such
activities as simulations, virtual experience, Al platforms can contribute to
developing students’ soft and hard skills [6].

Changes in the digital age urge students to not only learn but also be able to
take advantage of the advantages that exist today. Al attachments are considered a
valuable tool, as they have the ability to develop and facilitate the completion of
diagnostic processes so that each student's goals may be fulfilled by adjusting course
material. Artificial intelligence techniques can be very helpful, as they can develop
and mimic human reasoning processes and decision-making in designing teaching-
learning frameworks. In addition, they can address uncertainty and facilitate the
development of contexts that promote effective learning and teaching [4].

One of the most significant advantages of Al in FLT is its ability to personalize
language learning experiences. Al-driven platforms can analyze individual student
performance and adapt the curriculum accordingly. For example, adaptive learning
systems adjust the difficulty of exercises based on the student's progress, ensuring
an optimal learning experience tailored to each student. Online language learning
platforms powered by Al can be accessed from anywhere, providing flexibility and
convenience for learners. Students can engage with language lessons at their own
pace and convenience, promoting efficiency in the learning process. Chatbots have
become a prevalent Al tool in language learning. Platforms like Duolingo [2] employ
chatbots that simulate conversations, allowing students to practice language skills in
a conversational context. These chatbots provide immediate feedback, making
learning interactive and engaging. For instance, if a student makes a mistake, the
chatbot can correct their response and provide explanations.

Al-driven assessment tools, such as ETS's Criterion [3], have revolutionized
language assessment. These tools can evaluate essays and provide detailed feedback
promptly. They use Al algorithms to analyze language proficiency and writing skills,
ensuring objective and consistent grading. This is especially crucial for language
proficiency exams where accuracy and fairness in assessment are paramount. Virtual
tutors, such as Carnegie Learning's Mika, offer personalized language instruction.

These Al-driven tutors can identify areas of weakness in a student's language skills



and provide targeted exercises to address these gaps. Moreover, they adapt to the
student's learning pace, ensuring that learners receive the level of challenge that suits
their abilities. Virtual tutors are valuable in addressing specific language learning
needs and providing individualized instruction.

Another challenge in the integration of Al in FLT is the digital divide. While
Al enhances language learning, not all students have equal access to technology and
high-speed internet. This digital disparity can lead to unequal access to Al-driven
language education, creating a disadvantage for students with limited resources.
Bridging the digital divide is essential to ensure that all learners have equitable
access to quality language education [1].

Duolingo is a prominent example of an Al-driven language learning app that
has transformed how millions of people learn languages. It employs Al algorithms
to adapt to users' progress, offering a personalized and engaging experience.
Students receive instant feedback on their exercises, motivating them to continue
their language learning journey. Gamification elements, such as earning points and
rewards, make the learning process enjoyable and effective.

The integration of Al in FLT may soon merge with virtual reality (VR),
creating immersive language learning experiences. In VR environments, students
can interact in simulated real-world situations where they must use the target
language for communication. This hands-on approach to language learning can
significantly improve language proficiency and cultural understanding[5].

In conclusion, Al is reshaping English Language Teaching, making it more
accessible, personalized, and efficient. As technology advances, it is essential to
address challenges related to privacy and the digital divide to ensure equitable access
to Al-driven language education. The case studies of Duolingo and ETS Criterion
exemplify how Al is already revolutionizing FLT. Al's function in learning can have
an impact on a human's language quality. Students can benefit from the usage of
artificial intelligence (Al) in the form of apps, websites, and other tools to help them
interpret difficult words, construct a sentence, improve their writing and listening
abilities, and learn other language skills. As a result, it is an important area that

educational institutions may be considered the advancement of Al-based learning to



enhance performance and innovation. Moreover, the future promises even more
exciting developments, including improvements in Natural Language Processing
and the integration of virtual reality. However, education is not only academic
performance and success. The emotional development is also essential. That’s why
the best way is to keep a sufficient balance between implementation of Al and human

interaction in the educational system.
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Educational technology has become a driving force for the dissemination,
access and sharing of knowledge on a global scale. This article examines how
these technologies can increase access to education, facilitate intercultural
communication, and promote international cooperation in various fields in the
context of a globalized world.

Globalization is a process of worldwide economic, political, cultural and
religious integration and unification [1]. This is an objective process that is systemic
in nature, that is, covering all spheres of society. As a result of globalization, the
world is becoming more connected and dependent on all its subjects.

Today, more than ever, education is becoming the most important area,
because acquiring knowledge is becoming a routine (in a good sense), a necessity
on the path to a successful existence. Therefore, educational technologies, with the
help of which teachers convey this or that material to their listeners, are of particular
relevance. Educational technologies in the context of globalization play a pivotal
role in transforming and shaping the landscape of education worldwide.

Technology increases the accessibility of education. They are making it more
accessible to people in different parts of the world. Online courses and e-learning
materials allow people all over the world to receive high-quality education
regardless of location. At the moment, there are a huge number of educational
technologies, but we will look at the most interesting and popular of them.

STEAM. [4] This abbreviation stands for: S-science, T-technology, E-
engineering, A-art, M-mathematics. The set of these areas of knowledge together
represents the methodological basis of this technology. Its meaning is that
schoolchildren learn these disciplines as part of some practical tasks, projects, for

example, in robotics, programming, construction, design, etc.
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First, this acronym used to be called STEM, without taking into account the
creative criterion. However, later the Art criterion was added, showing that even in
the exact sciences a creative approach and creative thinking are required. This
system can be schematically represented as follows:

question-discussion-design-build-testing-development

In general, STEAM educational technology is focused more on practice; it
makes children and adolescents understand that the acquired knowledge can and
even should be applied immediately.

Fishbone [2]. One of the teaching techniques that can be used in groups is the
Fishbone technique. It is literally translated from English as “Fish Bone” or “Fish
Skeleton” and is aimed at developing students’ critical thinking in a visual and
meaningful form and visualizing cause-and-effect relationships between various
factors, problems or events. This technique was developed by Japanese engineer and
scientist Kaoru Ishikawa in the 1960s and is often used to identify and analyze the
root causes of problems and inconsistencies in various fields, including education.

Accordingly, the head of a fish is a problem, the main question, an event or
phenomenon being studied, an object of study. Further from the “vertebra”, the
causes that follow from the descending facts extend upward, that is, a number of
accompanying facts caused certain reactions of the object, broadcasting the
appearance of the causes. Accordingly, the combination of these facts and reasons
leads to a conclusion, a final result, and consequences.

Singapore method [5]. Everyone is accustomed to the idea: the fewer students
in the class, the better the material is learned and remembered, because in small
groups the control is better, and the children are less tempted to talk, and a larger
number of students can be interviewed. However, Singapore students, working in
classes of about 40, are ranked among the strongest in the world in functional literacy
(Maths and Science).

While there is no single “method”, the Singaporean approach to education is
characterized by several key principles and practices: strong foundation in Maths
and Science, a "spiral" approach in which topics are reviewed and explored in more

depth in each subsequent year, Concrete-Pictorial-Abstract Approach (CPA), which



Is used in mathematics education and helps students understand mathematical
concepts at a deep level. Its main principles are: communication, team building,
changing roles, changing the role of the teacher (he becomes a kind of moderator of
the learning process, a guide for the execution of the algorithm), partnerships
between students, their cooperation.

Some have raised concerns about the stress and pressure placed on students,
as well as the narrow focus on exams. Additionally, what works in one cultural and
educational context may not translate directly to another, so it's important to consider
local needs and adapt practices accordingly.

Modern educational technologies represent a variety of methods and tools that
change the way we teach and the learning process. Here are some of the modern
educational technologies: Online courses and MOOCs (Massive Open Online
Courses), online learning platforms that provide interactive learning materials,
testing, and feedback (such as Khan Academy and Duolingo); virtual reality (VR)
and augmented reality (AR), which allow students to immerse themselves in virtual
worlds for learning; adaptive learning (personalized tasks and materials). Learning
Management Systems (LMS) and Social Media and Educational Networks allow
teachers to manage learning materials, assignments, and assessments online. In
addition, they can be used for knowledge sharing, collaboration and discussion of
educational issues between students and teachers.

In modern conditions, learning technologies open up new opportunities for
students and teachers, making learning more accessible, effective and interesting.
These practical aspects help adapt the educational process to the needs of the modern
learner and provide quality education. Technologies reduce geographical distances
and facilitate the global exchange of knowledge and experience between students
and teachers in different parts of the world. These technologies are transforming
learning, making it more accessible, interactive and effective [3]. They also help
prepare students for the demands of the modern world and provide more flexible and

personalized approaches to learning.
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Annotation

There are five elements that should be taken into account when the
students are learning English for Specific Purposes, namely self-directed
learning processes including: 1) self-learning awareness, 2) planning to learn,
3) learning goal, 4) being discipline to learn, 5) self-confident, 6) hard working
to learn, and 7) originality. By knowing earlier the concept and how to apply

SDL, students will be able to implement it in learning English.

Learning English isn’t limited by any professions. For the purposes of

applying in the context of certain profession or career demand, learning English is a
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need namely English for Specific Purposes (ESP). It has been applied for years, and
most learners learn English in order to be able to communicate with others in the
workplace. The ability of communicating in English is demanded in the current

competitive era. It is used to transfer ideas, feeling, opinions, even knowledge.

There are some ways or methods that can be applied by which English
language learners apply in learning to have the capability of communicating in
English. In daily life, it can be observed the implementation of guided learning such
as learning English in the classroom under teacher’s guide, taking English course,
and taking English private class under a tutor’s guide. A part from it, self-directed

learning is one of which that should be taken into account.

Some theorists stated that Self-Directed Learning (SDL) concept was seen as
an adult education characteristic. Self-directed learning is viewed as an art and
science to help adults to learn. This concept viewed that the opportunity and
experience to choose their own method to learn arouse adult learners to have
motivation to learn. Moreover, self-directed learning simply is defined as “learning
how to learn”. It is the way adult learners obtain new information, ideas, abilities,
attitudes and experiences. It’s added that learners who posses the tendency, abilities
and personality characteristics are ready to apply SDL, and it’s then needed for
learners to develop SDL skills in the personal, social and political dimensions and

contexts.

From many concepts or definitions of self-directed learning, they come to the
common concept that SDL is a study process conducted by the students through
taking initiative with or without the help of others. In this context, students assess
their own learning needs, formulate goals, implement appropriate strategies and
evaluate learning outcome. Students become the key of improving themselves
without motivation coming from others. It means students play an important role in

making themselves achieve their own learning goals.

In applying self-directed learning five elements should be taken into account
by learners:



1. Learners control their own learning experience
The major shift from TDL to SDL is students take a main role to control their own
activity. It represents a shift from outer control to inner control. Students begin to
develop themselves as individuals separate from their childhood dependencies. It
this phase, students start to formulate their own opinions and ideas. Moreover,
making decisions, choosing activities, taking responsibility are made by students
themselves.

2. Skill Development
Developing skills and processes are more emphasized in self-directed learning. It
leads the learners to a productive activity. In this phase, learners learn to obtain
learning goals
by thinking independently, making plan, and executing their own activities. Learners
need to prepare and make negotiation with the teacher. It’s undergone to enable the
students identify their interest in learning.

3. Students’ learning to challenge themselves to their best possible
performance
It’s a need to accomplish Self-direction with challenge. It’s firstly given by the
teachers and then by the students themselves. Giving challenge means taking risk of
obtaining certain level of performance of familiar field into a new field of interest.
To deal with this element, students need to set the standard of achievements a step
higher than one can readily achieve.

4. Students self-management

Students self-management is students’ ability to manage themselves and their
learning activities. In SDL students learn to control their own activities by finding
out the solution of difficulties that they may face and making a commitment to do
self-learning based on personal interests and aspirations. In this process, students are
required to determine what they will do and what they will become. Students need
to have self-confident, self-motivation, and self-determination in order to able to
cope with the difficulties and problems while maintaining their productive activity.

5. Self-motivation and self-assessment



Self-motivation is conducted and maintained when students are in the pursuit of their
own

high-interest goals. In applying self-motivation, students set up important goals for
themselves, arrange for feedback on their work, and achieve success, and finally
they learn to inspire their own efforts. In the next phase, students make up self-
evaluation by doing an agreement with the teachers about the materials they learn
and the description of standards they will try to obtain.

To be able to implement such elements as stated earlier, learners should apply
SDL by following some steps as proposed by the theorists. There are two major areas
of SDL skills including general skills (cognitive and information processing skills)
and personal
characteristics. To cope with this context, learners should be able to determine their
learning objectives, recognize suitable resources for learning, apply appropriate
learning strategies, control and assess the learning outcomes. These concepts then
can be assumed as steps that should be followed by learners in applying self-directed
learning.

1) Assessing readiness to learn: in applying such activity, it’s a need for
learners to possess skills and attitudes on learning for successful self-study by
conducting a self-evaluation of their current situation, study habits, family situation,
and support network both at University and at home. Moreover, learners involve
themselves in the evaluation of past experiences with independent learning.

2) Setting learning goals: learners should be able to create their own learning
objectives while consulting to the teachers the activities that are supposed to be
undertaken to attain those objectives. Communication of learning goals between a
student and the teacher is necessary. It helps the learners identify and find out earlier
the difficulties that
may happen in implementing SDL.

3) Engaging in the learning process: students need to understand themselves
the activities they have to undergo as the implementation of self-directed learning.
By understanding what they have to do, learners will be able to find out the solution

for the difficulties they may encounter. Learners know how develop and increase



their ability through learning or engaging the materials they are interested in. In this
phase, learners learn more than is required for unit completion, achieve the highest
possible grades, learn what is required to pass exams, and spend time practicing
materials they have got in the class.

So, these suggestions could be applied by English teachers in teaching English

for Specific Purposes.
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The problem of using of the technology of teaching in collaboration in the
process of French grammar study by students of High school is examined.
Examples of writing various types of dictation as a way to develop grammatical
skills in French language written communication in class are described.

Key words: technology of teaching in collaboration, writing dictation,
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TexHo0r14 KOOTIepaTUBHOTO HaBYaHHS (200 HAaBYaHHS Y CHIBIIpaIli) BXOJUTh
JI0 CKJIaAy 1HHOBAI[IMHUX TEXHOJOTiH [1], X04a 1i BUKOPUCTAHHS y HAaBYAIBHOMY
Ipolieci B 3aKJIajll BUILOI OCBITH HE 30BCIM € HOBUM. Marouu Ha METI pO3BUBATH
MapTHEPCHKY B3aEMOJIII0 MK CTYJIEHTAMHU Yy TpoIeci HaOyTTs HUMH MPOoQeciiHuX
Ta COI_IiaJIBHI/IX KOMH@TGHTHOCTeﬁ, TEXHOJIOT1S KOOIICPAaTHUBHOI'O HAaBYAHHA AO3BOJISAE
CTBOPUTHU MO3UTUBHY aTMOC(hepy B ayJUTOPIi, CIPUAIOUH, TAKUM YHHOM, KPAIIOMy
3aCBO€HHIO HABYAJIBHOI'O MaTepiaJIy.

Y npomeci  ¢dopMmMyBaHHS Yy  CTYJIEHTIB TpaMaTUYHUX  HABUYOK
BUKOPHCTOBYIOTHCS PI3HOMAHITHI METOJIU 1 TPUMOMH, 3-TIOMIXK SKUX BUOKPEMHUMO

HaIlMCaHHS AUKTAHTY. [HTErpOoBaHUM XapaKTep NUKTAHTY SIK KOMIUIEKCHOI BIPABU
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Mae€ TEeBHI MepeBard y HaBuaHHI 1HIIOMOBHOTO nuceMHoro MoBiieHHs y 3BO [2, c.
28-29].

3amist epekTUBHOTO (OpMyBaHHS TpaMaTUYHUX HABUYOK IHITOMOBHOTO
MMMICEMHOTO MOBJICHHS, OCOOJIMBY yBary, Ha Hally AYMKY, BapTO MPUILIUTH
HAIIMCAHHIO ITTOTOBJICHOTO nuKTaHTy (dictée préparée), rosioBHa MeTa SKOTO —
BU3HAYWTU PI3HUIIO MDK 3BYKOBOIO Ta rpadiuHoro dopMamu CIiB, MepIl HIK
MUACATH TEKCT MiJ TUKTOBKY. OCh YOMY CTYJIEHTH MOBWHHI CIEPITY MPOYUTATH Ta
3pO3YMITH 3alpONOHOBAHUM TEKCT, TOTIM TIpoaHamizyBatu opdorpadiyuHi
(rpamMaTu4Hi) TPYAHOII TEBHUX CIIB, BUSBUTH MOIIOHOCTI ab0 BIIMIHHOCTI Yy
BHMOBI Ta HAIMCAHHI, HOPIBHABIIMU rpadiyHy Ta 3ByKOBY ()OPMHU CJIOBA, 1 BXKE MOTIM
MUCATH TIPOJUKTOBAHUM TEKCT.

daxiBill BUIUIAIOTH JIEKiJIbKa BUJIIB MIJTOTOBJICHOTO JUKTAHTY [4], cepen
SAKUX Oukmanm mHodxcunnoz2o eubopy (dictée a choix multiples) ta ouxmanm-nouyx
nomunox (« Cherchez les erreurs »), nmpu BUKOHAHHI SIKMX MH IPOITOHYEMO 3aiSTH
TEXHOJIOTIF0 KOOIIEPAaTUBHOTO HAaBYaHHsS. 3 METOK (OPMYBaHHS TpaMaTHIHHX
HABUYOK, MiA0OMparoThecs ¢pa3d ab0 TEKCT 3 JOMIHAHTOIO TMEBHOI I'paMaTHYHOT
CTPYKTYPH.

Hanpukman, npu BUBYCHHI TeMH y3ropKeHHs Participe passé sk ckiiaaoBoi
Passé composé 3 mpsMHM J0JaTKOM, SIKMM CTOITh Iepell IIECIOBOM, MOXKHA
3aMPONOHYBATH CTYJEHTaM B SKOCTI JUKTAaHTY MHOKHHHOTO BHOOPY TaKy BIIPaBY
[3, p. 85]:

- Choisissez la forme correcte pour chaque participe passé

1. - Est-ce que vous avez (vu / vue/ vus / vues) les voitures au moment de
[’accident ? - Je les ai (entendu / entendue / entendus / entendues), mais je
ne les ai pas (vu / vue/ vus / vues.

2. - Regardez cette photo : avez-vous déja (rencontré/ rencontrée/ rencontrés /
rencontrées) Cette personne ? - Qui, c’est bien la personne que nous avons
(trouvé / trouvée/ trouvés/ trouvées) dans le magasin en arrivant.

3. — Qu’est-ce que tu as fait apres le vol ? — Je suis allé au commissariat, j’ai
(déposé/ déposée) la plainte. L’agent [’a (enregistré / enregistrée) et je [’ai

(signé / signée).



CTyaeHTH croYyaTKy 4YWTalOTh Ta OOTrOBOPIOIOTH 3alpONOHOBAaHI TEKCTH /
¢pasu B mapax abo y MiHI-Tpynax 1 oOMparoTh, Ha IXHIO TYMKY, MpPaBUIbHUIM
BapiaHT.

Ha ppyromy erami BinOyBaeThcsi OOTOBOpPEHHS BHOpPaHUX BapiaHTIB MIXK
rpynaMu 3 METOI0 OOpaHHS €IMHOTO MPABMIIHHOI BIAMOBIAI /Ul BCiX pedeHb. Ha
IIbOMY €Talll CTyJCHTH apryMEHTYIOTh CBi{i BapiaHT BIAMOBIifI, MOCHJIAIOYUCh Ha
rpaMaTUYHE TPABHUJIO Y3roJpKeHHs Participe passe B poxi Ta 9ucii i3 MpSMAM
J0JIaTKOM, SIKMM Homy mepenye. Ha HacTynmHOMy, TpeThbOMY €Tari, BiI0yBa€ThCS
IHAWBITyalbHE HAMMCAHHS TEKCTy abo ¢pa3 mija JUKTOBKY BHKJIajada Ta
MIPOBOJNTHCA B3AEMOKOHTPOJb HAMKMCAHOTO 3 OMEPTSIM Ha MpPaBUIHLHUMA BapiaHT.
OcranHiit, 4eTBEpTHI eTarl, repeadavae CKiIagaHHs CTy/IEHTaMU B Mapax abo MiHi-
rpynax BlIacHUX (ppa3 Ha BHBUEHE MPABUJIO 3 METOIO 3aKPIMJICHHS HABYAIBHOTO
Marepiaiy.

3a TakMM CaMHUM TMPUHIUIOM BiOYBA€ThCS HAMKMCAHHS JUKTAHTY-TONIYKY
MOMUJIOK, 3 €JMHOIO PI3HUIICIO Y (OPMI MOJAHHS TEKCTY. 3apONOHOBAHUM TEKCT
MO>K€ MICTUTH ME€BHY KUIbKICTh TOMIJIOK Ha OJIHE TpaMaTH4iHe MpaBuiio. Buknanay
MIPOIIOHYE CTYAEHTaM TEKCT 13 IOMUJIKAMH 1 OTOJIONIYE iXHIO KUIBKICTh Ta TPUPOIY
(Ha sxe rpamatuyHe siBuule). Ha mepmiomy erami CTyI€HTH YUTAlOTh TEKCT 13
po3yMiHHAM #oro 3micTy. Ha apyromy erami, y mapax abo MiHi-rpymnax, CTy/IeHTU
mIyKaroTh nmoMuiiku. Ha TpetboMy eTarni BiA0yBaeTbcs OOrOBOPEHHS pe3yibTaTIB y
rpymi-kiaci 1 Bukianad (abo CTYJIEHT) 3alucye BUIPABJICHI pEYEHHS Ha JOIIII,
CTYACHTH BUIPABIIAIOTH, 32 MOTPEOH, MOMIIIKH y 30mmTax. Ha HacTymHOMy eTami
CTYJEHTU NMUIIYTh JUKTAHT, OTIM OOMIHIOIOTHCS 30LIMTAMU 1 IEPEBIPSAIOTH OAUH
OJIHOTO 3a KJIto4YeM (MpaBUILHUM BapiaHToM). Ha 3akimtouenHs, y mapax abo MiHi-
rpymax CTyICHTH CKJIAJaloTh JeKiIbKa (pa3 Ha BUyIyBaHy TpaMaTUYHY CTPYKTYPY.

VY mporieci miAroTOBKU J0 KOHTPOJIO PiBHS CPOPMOBAHOCTI TpaMaTUIHUX
HAaBUYOK MO’KHA 3aIPONOHYBATH CTyJIEHTaM 1€ OAWH BUJ TUKTAHTY: OUKMAHM-
obeosopenns (dictée négociee) [5, p. 147]. Llefi nuKTaHT Harajaye TpaauLiiHUAN
JUKTAHT HE3HAHOMOTO TEKCTYy, MPOTE BUKOHYETHCS 13 3aCTOCYBAHHSAM TEXHOJOTIT
KOOTIEpaTUBHOTO HaBYaHHs. Ha mepriomy ertami cTyAeHTH BUKOHYIOTh HAITMCAHHS

JUKTAHTY 1HAMBIAYaJbHO, SIK 1 B pa3l HAMUCAHHS TPAJAULINHOTO KOHTPOJIBHOIO



JUKTaHTY. AJie IOTIM, Ha IpyroMy €Tarll, BUKJIafad po3NoAuIAe X Ha TpynH 1o 3-4
CTYIACHTa 1 BOHH OOTOBOPIOIOTH HANMUCAHUM TEKCT, BUIPABISAIOYM TOMUJIKH.
HamnpukiHii, CTyAeHTH TMOBHHHI TIOJATH Ha TIEPEeBIPKY BHUKJIAJaueBl OJUH
(criibHUI) BapiaHT OUKTAHTY BiJ KOXKHOI rpynu. Tpeba 3a3HauuTH, 110 3aBISKH
IHTEepaKTUBHOMY XapaKTepy, TAaKUil IUKTAHT Ma€ MEBHI IepeBary y HaB4YaHHi, IPOTe
noTpedye 3HAYHO OLIbIIE Yacy JJisi BAKOHAHHS, HIXK 1HIIT BUJX TUKTAHTIB.

TakuM YMHOM, BUKOPHUCTAHHS TEXHOJIOTIi KOOMEPATHBHOIO HABYAHHS B
npoueci (GopMyBaHHS Yy CTYACHTIB TpPAMATUYHUX HABUYOK IHIIOMOBHOTO
MUCEMHOTO0 MOBJICHHSI JIO3BOJISIE CTBOPUTH B ayJUTOpii YMOBH HE TUIBKH IS
aKTUBHOI B3a€MOJIT MK CTYy/JI€HTaMH Ha 3aHSTTI, a TAKOX JJIs1 aKTUBI3allll 3HAHb
rpaMaTHYHOTO MaTepiady, CTUMYJIOIOUYM Yy CTYAEHTIB Iepedir MHCICHHEBHX
MPOLIECIB Y MPOLIECI BUPILIEHHSI HaBYaJIbHUX 3aBAaHb, 10 CIPUSE, Y CBOIO YEPTY,
IJIMOIIOMY YCB1IOMJIEHHIO Ta 3aCBOEHHIO HABYAJIbHOTO MaTepiaily Ta €(peKTUBHOMY

dhopMyBaHHIO TpaMaTHIHOT KOMITIETCHTHOCTI.
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Annotation

The article analyzes the content of Ukrainian literature programs of
general secondary education institutions and argues for the need to study
literary texts in which the fate of famous Ukrainians is depicted. The study
suggests the study prose by Volodymyr Danylenko in extracurricular reading
classes or optional Ukrainian literature in the 11th grade.

AHari3 3MiCTy MOJIEIBHUX IIPOrpaM 3 YKPaiHCHKOI JIiTeparypu /i 5-9 kiacis
HVII Ta 10-11 xnaciB (piBHIB CTaHAAPTY 1 NPOQPIIBHOTO) JIsl 3aKJIAIB CEPEIHBOT
OCBITH CBITYUTH, 110 3MIHIOIOTHCS ITIXOW JI0 BUBYCHHS HAI[IOHAJIHLHOTO KPACHOTO
nucbMeHcTBa [1; 2; 3; 4; 5; 6]. Yknagaul mporpaM 30UIBIIMINA KiTBKICTh TBOPIB
Cy4yacHOI YKpaiHCBKOI JITEpaTypu y cepefHii 1 crapiniil mkomi. Takuil miaxia, Ha
HaIll TOIVISA, € IUIKOM CIYIIHUM. TBOPM Cy4acHMX NHUCHhMEHHHUKIB CYTOJOCHI
CBITOBIIYYTTIO 1 CBITOPO3YMIHHIO JIFOIMHU HAIIOTO 4Yacy W MOXYTh BUKJIMKATH
YUTALbKY EMIATIIO.

MonenbpH1 porpaMu 3 yYKpaiHChKOI JTiTepaTypu A 5-6 KiaciB, po3po0IieHi
KoJIeKTUBaMH aBTopiB Ha yoii 3 T. Snenko, B. Apxunosoro, M. UymapHoto, opsiz
13 TBOpaMU KJIACUYHOI HAIIOHAJILHOI JIITEpaTypy MPOMOHYIOTh aKTHUBHE BUBYCHHSI
TEKCTIB cydacHuX aBTopiB 3. Menzariok, [. Amnapycska, M. IlaBnenko,
O. Pagymmmncekoi, Henu Hexnanu, JI. Boponuwnoi, O. I'aBpoma, I. Manuk,
I'. BnoBuuenko, C. JlepManchkoro Ta 6ararbox iHmmx [ 1;2;3].

[Ipoext MomenpbHOI mporpamMu s y4HIB 7-9 KjaciB, Mpe3eHTOBaHUU



B. ApxumnoBorw, nependayae BuBueHHsS TBOpiB C. Bakapuyka, O. PaagymuHChKO1,
H. Manernu, C. Ilpoutoka, A. Koxotioxu, K. IIltanko, O. lepmancbkoro,
I'. I[TaryTsk, B. PytkiBcbkoro, I1. fAnenka, O. I'aBpomia, O. bepanuka, JI. Koctenko,
J1. Marisi, M. Mopo3senko, O. Muxena, [1. Anenka, M. Kianpyka ta inmmux [4].

3rigHo mporpaMu ykpaincbkoi jiteparypu 10-11 kiaciB piBHS cTaHAApTY i
npodiapHOro BUBYEHHs dumosorii, B 11 kimaci y4Hi 3HAHOMIISATBCS 3 TBOPAMHU
CyJaCHMX YKpaiHChKUX mnucbMeHHUKIB B. Tomo6opoapka, JI. Kocrenko,
Ban. lllepuyka, lO. AuapyxoBuua, O. 3abyxko, [I.Ilarytsk, C. AHapyxoBud,
M. Marioc, C. XKanana, O. Ipanis, O. 3a0yxko Ta iH. [5; 6].

Bapro 3ayBakuTH, 110 BUIYCKHUK 3aKJIaay CEPEIHbOI OCBITU BUBYAE TBOPH
Cy4acHOT HaI[lOHAIBHOI JIITEpaTypH, MIONPaBAa MPO3HU, Y AKI OCMUCTIOIOTHCS 10
BIJIOMHUX YKpAiHI[IB, HA HAIll TOIVIS, OpaKye, a TaKl XyJl0’KHI TEKCTH HEOOX1/1H1 3317151
BUXOBAHHSI B YUHSIX JIFOOOBI ¥ 1MOBaru 10 CBO€EI KpaiHu.

[Iporpamu ykpaincekoi miteparypu HVYII npeseHTyroTh TBOpH, y SKHX
OCMHCJIEHAa JOJS TOTO0 4 TOro Bizomoro ykpainis. Cepen HpoONOHOBaHUX Ha
PO3IISi yUUTENs YKIajadl MporpaMu YKpPaiHChKOT JITeparypu s 5-6 KiaciB Ha
yoii 3 B. ApXUIIOBOIO PEKOMEHIYIOTHh MJii MPOYMTAHHS KHUTH cepli « Kutts
Bunataux gited» (O.'aBpomr, O.[depmancbkuid, O.lnpuenko, A.barpsiHa,
M.ITaBnenxo, I. Aaapycsk, A.Kokotroxa, B.JIuc, C.Ilpomtok, JI.Boponuna) [1]. Y 7
KJIacl Ha YypOKax MO3aKJaCHOTO YUTaHHSA pO3MIsAaeThesl moBicTh OliekcaHapa
["aBpomia «HeimoBipHi npuroau [Bana Cunu, Haly»X401 JIFOMUHYU CBITY». Y 8 Kiaci
BUBYarOThCs MoBicTi [lerpa Auenka «Heuyii. HemoB. Hebauy, y skiid 11eThcst Ipo
ykpaiHcbkoro mposaika I momoBurm XIX cromitrs 1. Heuys-JleBuupkoro,
Onekcanapa ['aBpomia «BpsityBatu Tapaca IlleBuenka», mo po3moBigae Mpo
OCHOBOIIOJIO)KHMKA HAI[lOHAJIBHOTO KpacHOro nucbMeHcTBa Tapaca IlleBuenka,
Pomana 3aBamoBuu «Mapycs borycnaBka», y SKiif 3MalbOBY€ThCS — JOJS
nereHapHoi narpioTku 3 Poratuna Mapyci borycnaBku, [Bana Auapycska «Cipka
Ha mopox», Mapii Mopo3enko «IBan Cipko — ciaBeTHHMM KolloBui», Bacuis
[xmsipa  «XapakTepHUK», SKI XyJOKHBO OCMUCIIOIOTH JKHUTTA KO3aIBKOTO
komoBoro IBana Cipka, Omnekcannp [aBpoma «My3zeit npuroa» npo IlamOy

bepunny. UnHHa nporpama i mpoekT monenbHoi nporpamu HVYIID 9 kiacy He



MICTUTh TaKUX TBOPIB [4].

Hapasi Hemae npoexTy mporpaM BUBYEHHS ykpaiHncbkoi giteparypu HY1L nns
10-11 xnaciB. AHai3 )K€ YHHHHUX ITPOTPaM CBITUUTD, III0 B HUX IIPAKTUYHO BIJCYTHI
TBOPU CYYaCHHMX MHUCbMEHHHUKIB, ¥ SIKUX 3MalbOBYIOTHCS JIOJII BiJOMHUX YKPAiHIIB.
Monpasna, B 11 kmaci BuBuaethesi poman JI. Kocrenko «Mapycs Uypait» mpo
jereHyiapHy nicHeTBopky 3 [lontasu, eceit FO. AnapyxoBuya «llleBuenkoisok» mpo
He3aaHTa)koBaHe TpakTyBaHHs 1071 Tapaca llleBuenka [5; 6].

UYepes Tpu poku y4Hi, siki HaB4aroThes 3a nporpamoro HYII, nepelinyts y
crapury mkoiny. Ha Ham mommsn, mporpamy ykpaiHcbkoi mitepatypu ans 10-11
KJIaCIB BapTO HANOBHUTH TEKCTaMH CY4YaCHHUX YKpPAiHCBKUX aBTOpPIB, SKi
PO3MOBIIAIOTH MPO 3700yTKH HAllIOHATBHOT KYJIBTYPH Yepe3 J10J11 BIIOMHUX 3EMIISKIB.
VY WmKuIbHY nporpamy MaroTh MOTpanuTH TBopu B. JlaHuieHka, OCKUIBKH HOTO
noBicTi «CrnoBiae mxypu CamoitnoBuuay, « TiHl B MaeTky TapHOBCHKHX», pOMaHU
«Kmitka nns BuBLIbru», «Koxanus B ctmiii Gapokoy, «Kamemox CikopchbKOTO»
3HAMOMJISITh YMTaya 3 ICTOPISIMM YCIIXY 3HAHUX YKPAiHIIIB.

Hapa3i TBOpiB 1pOro aBTOpa HEMae B MEPENIKy PEKOMEHIOBAHUX IJIs
BHUBYEHHS YYHSIMU CTapILIOl IIKOJH, IPOTE JOPEUHUM OyJ0 O B KOHTEKCTI PO3MOBH
npo 3400yTKH Cy4acHOI YKpaiHCBKOi JIiTepaTypu a0o B Mexax (akyabTaTUBY 3
YKpaiHChbKO1  JiTeparypu  po3misiHytd pomaH  B. [lanunenka  «Kamemrox
CiKOpCBKOTO», Y SIKOMY HIEThCS PO BIIOMOIO y CBITI aBlakoHCTpyKTOopa 3 Kuena
Iropst Cikopcbkoro. BuB4YeHHS 1IbOTO TBOPY VY4YHsSIMH, Hampukian, 11 kmacy
30araTUTh 3HAHHS BUIYCKHHMKIB TPO BIJIOMHUX YKpaiHUIB, a, OTXE, CHPHUITUME

BHUXOBAHHIO JIFOOOBI 1 MOBAru A0 OATbKIBIIWHMU 1 KpalUX il NPEICTaBHUKIB.
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Annotation

The article is focused on the formation of students' information competence
at the lessons of the Ukrainian language and literature. The relevance of the
problem in connection with the spread of digital media in all spheres of social
life. The formation of information competence among schoolchildren will
satisfy the main requirement for the quality of the modern education - the
ability to navigate in the global information space, mastering the skills of
working with large and constantly changing arrays of information, mastering

information culture.

ChoromHi B yMOBax BiliHH, KOJIM HaBUYaHHS 3IMCHIOETHCS 3a 3MIIIAHOIO
dbopMoto, 1mIKOIa BiAYyBa€ MOTPeOy y BUYMUTENEBl, SKUM TOCTIHHO TparHe [0
TBOPYOTO TMOIITYKY, Ma€ HAaBUYKH JIOCITIIHUIILKOI, €KCTIEPUMEHTAIIBHOI JISTTbHOCTI;
BUBYCHHS, Yy3arajdbHEHHS 1 BIPOBAPKEHHS TMEPCHEKTUBHOTO JOCBIIY; BHUCOKHH
piBeHb 1HPOPMAIIHHOT KyJABTYPH, BOJIOJII€ HOBITHIMU CY4YaCHUMU TEXHOJIOT1SIMH.

Yuutenb NOKIMKAHUKA  3aCTOCOBYBAaTM KOMIETEHTHICHUM MiAXid 10
HABYaHHS, 3a SIKOTO CKOPOUYYETHCS abO0 1 30BCIM 3HUKAE BIJICTaHb, siKa OyJia 3aBK U
MK yYUTEIEeM Ta y4YHEM, TOOTO Y4YeHb CTa€ He OO ’€KTOM HaBYaHHs, a HOro
Cy0’€KTOM, a caM IPOLIEC CIPSMOBY€ETHCS Ha OKPEMY OCOOUCTICTh, BPAXOBYIOUH ii
Oa’kaHHS, YMIHHS 1 TBOPUY1 MOKJIHBOCTI.

Komnemenmuicms — crneuudiuyHa 30aTHICTh, SKa Ja€ 3MOTY aKTUBHO

pPO3B’A3yBaTH MPOOJIEMHU, IO BUHUKAIOTh y PEAIbHUX CUTYALIAX KUTTS.
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Bona ¢opmyeTbest B miporieci HaBYaHHS 1 BUXOBAHHS HE JIMIIE B IIKOJI, a i
17 BILTUBOM CIM 1, Apy3iB, KyIbTypHu. ToMy peasizaliis KOMIETEHTHICHOTO MiIXOIy
3QJIEKUTH BiJl OCBITHBO-KYJIBTYPHOI CUTYAIlli, Y sIKiH )KMBE 1 PO3BUBAETHCS IIKOJISP.

[Tutanus GopMyBaHHS KOMIIETEHTHOCTEH BUCBITIAeHO B KoHIenii 3aranbHo1
cepenHboi ocBiTH, KoHmenimisix MOBHOI Ta JiTepaTrypHoOi OCBiTH, JlepkaBHOMY
cTaHAapTi 6a30BO1 1 MOBHOI 3arajibHOI CEPEIHbOI OCBITH, HOBUX MPOrpaMax.

Ha nymkxy 1. PomuriHoi, KOMIIETEHTHICTh CKJIQJAa€ThCS 3  Takux
KOMITOHEHTIB: BHYTPIIIHBOI CTPYKTYpH; Y3a€MOINOB’SI3aHOCTI ~ KOMIIOHEHTIB
KOMITETCHTHOCTI; TIEPEBEJACHHS KOMIIETCHTHICHUX i/ y MpaKTU4YHY IUIOMINHY.
Cawme Taka cTpykTypa nependayae 3aJI0BOJCHHS OCBITHIX MOTPEO YUHIB, CTBOPCHHS
YMOB I OTPUMAaHHS SKICHUX 3HaHb 1 BU3HAUa€ TMPOBIIHY 17€i0 (HOpMyBaHHS
rpaMOTHOrO MIKOJsApa [4, ¢. 26].

H. Tony06, pocmimkyroud mpoOaeMu KOMIIETEHTHICHO OpPi€HTOBAHOTO
HaBYaHHS YKPaTHCHKOT MOBHU YUHIB JIIIEIO, MOSCHIOE: «KOMIIETEHTHICHO OP1EHTOBaHA
METO/IMKA 30CEPE/KY€E 3yCHIUIA Ha CIOCO0aX MUCIEHHS (KPEaTUBHICTh, KPUTUYHE
MUCJICHHSI, YMIHHSI PO3B’si3yBaTu MpoOiaemMu il GopMyaroBaTH BIACHI CYIXKEHHS),
cnocobax poOOTH (CHIIKYBaHHS 1 CHIBOpAaLs), IHCTPyYMEHTax Jjsi poOOTH
(moTeHw1an HOBITHIX TEXHOJOTIM), 3JaTHOCTI >KUTH B OaratorpaHHOMY CBITI i
BUKOHYBATH POJIb aKTUBHUX 1 BIAMOBIIAILHUX TpoMasisan» [1, ¢.5]

3Bajkal0uM Ha 3alUTH CYCIIJIHHOTO JKUTTS Ta BUMOTH JO CY4acHOI OCBITH,
MPAIIOI0YX TPUBAIUNA Yac BUMTEIIEM-CIIOBECHUKOM, 5 TIEpEKOHAHa Y HEOOX1THOCTI
MONIYKY JI€BUX IUIAXIB BUPIMICHHS NpoOieMu ¢opmysanus iHgopmayitinoi
KOMNEemeHmHOCmi YYHI8 Ha YPOKAX YKPAIHCbKOI MO8U ma Jimepamypu.

BnpoBamxeHHst TOCBiAy CIIpsSMOBaHE HA 3a0€3MeUEHHsI CTBOPEHHST YMOB JIJIs
PO3BUTKY TBOPUYOi OCOOMCTOCTI ITUTHUHHU, aTMOc(epu CHiBpOOITHUIITBA, B3aEMO/IIT
BUUTEJS Ta Y4YHS, TOCATHEHHS TIEBHOTO CTaH/IAPTy OCBITH, MIO3UTHUBHY MOTHBAIIIO
VYHIB JI0 TI3HABAJIBHOI JiSUTBHOCTI, BHUXOBaHHA TOTpeOM CaMOIi3HAHHS,
caMmopeasizailii Ta CaMOBJIOCKOHAJICHHS.

3okpema, hopmyBaHHS 1HOOPMAITIITHOT KOMIIETEHTHOCTI IepeadaJac:

1.Po3BUTOK yMiHb YUHIB OOMpaTH MOTPiOHI JKepea iHpopMmarlii.

2. Y10cKkOHaJIEHHSI BMiHb BUKOPUCTOBYBATH JI0JJATKOBY JIITEPATYPY.



3. BMiHHS onpaiiboBYBaTH A10paHuid MaTepial, BUCTYIATH 3 HUM.

4. BupoOneHHsI HABUYOK CKJIa1aTh CXEeMH, TaOJMIl Ta YUTATH iX.

5.3any4eHHsl y4YHIB JI0 BUKOPUCTaHHS KOMIT'IoTepa, Mepexi [HTepHeT sk
MOTYXKHOTO THCTPYMEHTA 3100yTTs Ta 00poOKH iH(pOpMAITii, MUPOKE 3aCTOCYBAHHS
TECTIB AJIs1 IEPEBIPKH CBOIX 3HAHb.

6.CTUMYITIOBaHHSI KPUTHYHOTO CTABJICHHS J0 TOB1IOMJIEHb 3ac001B MacoBO1
1H(popMaIlii.

7. BUTOTOBJICHHS TIpE3CHTAIlIN, B1JICOPOJIHKIB.

8.BuxoBanHs 3aranpHOi 1HGOpMAIIHOI KyJNbTypH, BHXOBAaHOCTI Ta
TOJEPAHTHOCTI.

[HdopmariiitHa KOMIIETEHTHICTh — 116 YMIHHS 3a JIOIIOMOTO) TEXHIYHHUX
3ac00iB Ta 1H(QOPMALIMHUX TEXHOJIOTIM CAMOCTIMHO LIyKaTH, aHali3yBaTH Ta
nooupati HeoOX1HY iH(popMallito, 00poOIATH ii, 30epiraTtu Ta rnepeaaBaTy.

Tak, Hanpukiian, Mpe3eHTallisl J03BOJISIE YIOPSIIKYBaTH HAOUHUM MaTepiad,
3aJTy4UTH CyMIKHI JIITEPaTypl BUJIM MUCTELTBA, ECTETUYHO PO3TALIYBATH MaTepial .

IKT, 1mo  3acToCOBYIOTCA Ha  ypOKax  yKpalHChKOI  MOBH  Ta
JiTepaTypy, CTBOPIOIOTh YMOBH ISl PO3BUTKY BMiHb Ta HABUYOK, HEOOXITHUX IS
KUTTS, TOOTO (POPMYIOTH KIIFOYOBI KOMIIETEHTHOCTI YYHIB, a caMe: Yu4HI
ITyKal0Th, 3HAXOIATh, OOpPOOJISIOTH, aHAMI3YIOTh, CHCTEMAaTH3YIOTh 1H(OpMAIIii0
(iHpopMaliiiHa KOMIETEHTHICTh); OEpyTh aKTHUBHY Yy4acTb B OOTrOBOPEHHI
npoOiemMu (4yrOTh HE TUIbKU cebe, a M 1HIIMX, KPUTHYHO aHAII3YIOTh MOYyTe U
KOPEKTHO BIAMOBIAalOTh (KOMYHIKAaTMBHA KOMIIETEHTHICTh). [103UTHUBHUI BILIUB
BUKOPHCTaHHS 1H(QOpMAI[IHHO-KOMYHIKalIMHUX TEXHOJIOT1 Ha YpOKaX YKpPaiHChKO1
MOBH Ta JIITEPATYPH MiITBEPIKYETHCS pe3yJibTaTaMu YCIIIITHOCTI HaBYaHHS [2, ¢.4].

Takum uyuHOM, iH(pOpMaIliiHA KOMIIETEHTHICTh Ma€ Ha METI OBOJIOJIHHSIS
HOBUMHU 1H(QOpPMAIINHUMH  KOMIT FOTEPHUMH TEXHOJIOTISIMH, SIKI JIO3BOJISIFOTH
CIPHSTH PO3BUTKY CaMOCTIMHOCTI 1 TBOpPUYMX 3AI0HOCTEN y4HIB, 3a0€3MECUUTH
3BOPOTHUH 3B'SI30K y TMpoIleCl HaBYaHHS, 3pOOUTH HaBYaHHS OUIbII €()DEKTUBHUM,
371ACHIOBATH KOHTPOJIb HABYAJIbHUX JOCSITHEHb YUHIB.

AKTyanpHICTh mpoOsiemu (opMyBaHHS 1H(QOPMAIIHHOT KOMIETEHTHOCTI

3acobamu cepBiciB  G00gle 3yMOBIIOEThCS TOMIMPEHHSIM [HU(POBUX HOCIIB



iH(opMairii B ycix cepax cycnuibHOro XUTTA. OJHUM 13 KpUTEPIiB, 1110 BU3HAYAE
noTpe0y BHBYECHHS XYIOKHBOTO TBOPY B IIKOJI € HOTO BUXOBHHM ITOTEHITIAI.
HarionanpHa niTepaTypa NOKJIMKaHA BUXOBYBATH B YUHS TaKi PUCH OCOOMCTOCTI, SIK
NaTpioTU3M, MWIOCEPAs, TOJEPAHTHICTb, 3AATHICTh JO CIIBUYTTS, BHCOKY
JyXOBHICTb, OCBIYEHICTh, Oa’KaHHS pO3BUBATH CBOI 310HOCTI.

Braxkaro, 110 no3utuBHuM 01K hopMyBaHHS 1HPOPMAIIHHOT KOMIIETEHTHOCTI
Ha YpOKax YKpaiHChKOI MOBHU Ta JITepaTypd B TOMY, IO Y4YE€Hb HE € MaCHBHHUM
criocTepiraueM, a CTa€ akTUBHUM YYaCHUKOM HAaBYAJILHOTO Mpoiiecy. [IpakTukyio
BUKOPUCTAHHS PI3HUX TECTOBUX 3aBllaHb, CIIPSIMOBYIOUM yUYHIB Ha MIATOTOBKY 10
HMT.

VY cBOill pOOOTI KEPYIOCS TAKUMU 3aIOBIISIMU:

1. Ko>xHa nuTrHa TaJaHOBUTA.
2. KoxHna auTriHa Mae rnpaBo Ha MOMUJIIKY.
3. KosxHa nuTrHa Mae ipaBo Ha BUIBHUM TBOPYUM MOIIYK.

VY Takux ymMoBax meiaror moBHHEH OyTu (pinocodom, Tak K Ma€e BIPUTHU B
JKUTTS; MACTPOM CBOE€I cripaBu, 00 HEBIJI'EMHOIO € Bipa B JUTHHY; IICUXOJOTOM,
TaK sIK 3aBJaHHs BUMUTENS — 3pOOUTH BCe, 100 JUTHHA MTOBIpUIA B ceOe, y CBOI CUIIU
1 3110HOCT!.

[{ixaBa cTaTTs B raseri, Tejenepenaya, HOBa KHUTa HAIITOBXYIOTh Ha BUOID
OPHUTIHAJILHOTO TPHUIOMY PO3IIISAIY HPOrpaMoBOi TeMH, Mm00 KOKEH YpOK BYHB
BHXOBAHIIIB 3/100yBaTH 3HAHHS CaMOCTIMHO. MalCTepHICTh BUMTHUCS CaMOCTIMHO,
1] KOHTPOJIEM BUYUTENS € OJIHIEIO 3 TOJIOBHUX BUMOT CydacHOi ocBiTH. Bipto, 110
JITH, Y AKUX YYUTENb 3yMIB MPOOYAUTH MHOTAT A0 TBOPYOCTI, IIACIMBI: BOHU

Mi3HAJIA BUCOKY JyXOBHY PaJiCTh, iXH1 AymIi nojoHmwio auBo Criosa.
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Annotation

This paper deals with the issue of the adoption of digitalization of higher
education in the context of modern globalized world. The article considers the
possible ways of integration of digital technologies into the contemporary
education providing both educators and students with unprecedented
opportunities for effective learning. Both the advantageous and
disadvantageous issues of digitalization are revealed in the article.

In the fast-paced and constantly changing world of the 21st century, our life
has been undergoing dramatical changes, with digitalization becoming a driving

force inevitably changing our life in all of its aspects, i.e. employment, education,
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pastime. One of the areas where this transformation is particularly evident is

education.

It is worth agreeing that the use of digital technologies in any sphere of our
life has gained enormous importance in the modern world, covering a wide range of
aspects related to global cooperation. With this in mind, more and more people are
realizing that knowing a foreign language opens the door to new opportunities and
enriches their professional experience. It became possible with the help of
integration of digital technologies and visualization tools into the learning process
and has ushered in a new era of teaching and learning, providing educators and
students with unprecedented opportunities for engagement, collaboration, and

understanding.

Nowadays prominent researches (R. Mayer, R. Clark, J. Hattie and others)
pay their attention to this new approach in education exploring various factors that
contribute to effective teaching and learning, including the use of visual aids and
technology. They discuss new trends such as digitalization and the adoption of

technology in education [1,2,3].

What does it mean for both teachers and students? At first glance,
digitalization in education turned out to be a great helper involving the use of digital
technologies to enhance and transform traditional teaching and learning methods.
The adoption of digital tools, such as computers, tablets, and interactive whiteboards
has allowed educators to create dynamic and interactive learning environments.
Digital textbooks, online resources, and multimedia content can offer students a
more personalized and engaging learning experience and more often than not they
are complemented to the learning process [3]. But let us consider the positive and
what is also important negative points of the digitalization process in education.

On the one hand, there are definitely a few benefits of digitalization in
education. They are for instance accessibility and flexibility of learning, when
students can access learning materials anytime, anywhere, breaking down

geographical barriers and accommodating diverse learning styles. It is worth



mentioning the approaches to the very process of learning which can be both
personalized and collaborative. Digital tools facilitate personalized learning
experiences by adapting content to individual student needs. Digitalization fosters
collaboration among students and educators. Online platforms, discussion forums,
and collaborative tools enable seamless communication and knowledge-sharing,

promoting a more interactive and cooperative learning environment.

It seems digitalization to have only positive aspects, but if we take a closer
look we can find a few hardships behind it. First of all, it is the access to digital
resources. Not all students have equal access to digital devices and high-speed
internet. Especially in the situation of war aggression lots of students do not have
the same opportunities for online learning due to blackouts or other hardships as
their peers from the safer places. Secondly, we face with digital addiction problem.
Constant exposure to digital devices may lead to a decrease in physical activity,
social isolation, and an overall imbalance in lifestyle. This is closely connected to
another problem - overdependence on technology. Excessive reliance on digital tools
can lead to a dependence on technology. Students may become less adept at
traditional methods of learning, such as reading physical books or solving problems

on paper.

One should not forget also the problem of substitution of live or face-to-face
education. Some may call it “Loss of Personal Interaction” hardship which actually
means catastrophic diminishing of face-to-face interactions between students and
teachers. Personalized feedback, emotional support, and the social aspects of
learning can suffer when education becomes too heavily dependent on digital

platforms.

On the other hand not only students can face hardships. Teachers are
also on the edge. As an example we can speak about the main problem for teachers,
that is Training Challenge. Teachers may face difficulties adapting to and effectively
utilizing new technologies in the classroom. Insufficient training can hinder their

ability to incorporate digital tools seamlessly into the learning process.



Another problem arises when it comes to testing and assessment of students’
knowledge. This problem may be called Overemphasis on Standardized Testing.
The integration of digital tools for testing and assessment can lead to an
overemphasis on standardized testing. This may narrow the focus of education,

neglecting the development of critical thinking and creativity.

Finally we should not forget about hardship common for both teachers and
students. That is Health Concerns. Prolonged screen time can lead to health issues
such as eye strain, fatigue, and disrupted sleep patterns. Additionally, there are
concerns about the potential negative effects of excessive screen time on the physical

and mental well-being of students.

It's essential to address these drawbacks while leveraging the benefits of

digitalization to create a balanced and inclusive educational environment.

Thus, digitalization can be referred to as transforming education,
providing educators and students with powerful tools to enhance the learning
experience. The integration of digital technologies and visual aids not only makes
education more accessible and flexible but also fosters personalized, collaborative,
and engaging learning environments. As we continue to embrace the digital age, the
evolution of education through digitalization and visualization is poised to shape the
future of learning, equipping students with the skills and knowledge needed for

success in the 21st century.
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The proper material use is becoming crucial and highly important while
teaching English in various environments and stages of education. The students
involved in integrated education need various interactive and modern materials
from various areas of study to serve as a cross sectional and multi-purpose
sources to learn subjects” curricula also via various foreign language contents.
The visualisation of physics experiments or situations, based on augmented
reality (AR) can serve as an immersive type of material to teach the language
content through physics that facilitates the studied phenomenon in their native
as well as in a foreign language, where the same content in different languages
can be used as a CLIL material to deepen and master the knowledge of all

students.

AR as an interactive experience combines the real world with a computer-
generated content. In various situations AR as a technology, enhances the real world
with digital information and media materials, where benefits can be found in the area
of education. The main reason why AR can bring difference in education
environment is the provision of accessible, realistic, and comprehensive learning
materials, that provides specialized information and concepts to be understood and
remembered easily. The added gaming elements allow the students to dive into

immersive experience, gain the information and knowledge, enhance engagement,



motivation, and interactivity, improve collaboration and communication skills, allow
better remembering and interactivity of students. [1, 2, 3].

Proposals and ideas to use AR technologies in the educational subjects relate to
our two multinational Erasmus projects: ARphymedes (Augmented Reality made for
students) and ARphymedes plus (ARphymedes for students with special needs)
where exercises and displays using 3D models, animations and videos were created
to feature physics experiments, visualized by AR application; enabled for Android
and 10S mobile devices (smart phones and tablets) [4, 5]. The projects present the
employment of AR, aimed at education of physical sciences in primary and
secondary education in the framework of a student book for ordinary student [4],
and an e-book created for students with special needs [5]. For the students with
special educational needs were designed and developed videos and animations with
dynamic support of captioning and narrations, Text-to-Speech and artificial
intelligence powered application to create the narrations in all project languages.

To visualize the videos and animations were created and employed AR
applications for general students ARphymedes, as well as that for students with

special needs ARphymedes plus (Fig. 1).

Fig. 1 QR codes - links to the ARPhymedes and ARPhymedes plus
applications.

Both projects are also supported by the books for teachers, the web sites, open
online courses for training the teachers how to use the AR modules.

All the mentioned applications were tested in physics learning environment in
Slovak, Slovenian but also at English as a foreign language classes. CLIL approach
combines the teaching of a subject with a foreign language teaching, thus watching
the videos and animations or listening to captions in e-book version with the
possibility to stop or slow down the video or implement additional support options

allows the interactive involvement of students with special educational needs in the



learning process. The video or animation, option to take notes in the e-book version,
watch and listen the videos or animations again at home, (in English but also in
mother tongue) with instructions before and after the task allow practical learning of
specific vocabulary while watching and reading the captions. As an example can be

mentioned the video https://studentbook.arphymedes-plus.eu/book/1-what-is-

physics/1-1-scientist-work/ [6], in which the students can learn a new vocabulary,

the comparison and superlative of adjectives, past tense verbs, but also interesting
facts about Galileo’s life )learned earlier in the mother tongue during the physics
lesson). Other interesting topic can be Pressure and viscosity

https://studentbook.arphymedes-plus.eu/book/4-fluids/4-1-viscosity/  [7] where

students can learn the specific verbs: observe, flow, test, compare, group or the

names of liquids (water, soap, honey,etc) .

r = )

Fig. 2. An example of an animation of the physics phenomenon with a trigger.

With previously prepared tasks, after the animation watching, students can
verbalize the instruction how to test the liquids viscosity or describe the way of
liquids flowing out. For more support teachers can also visit the Teacher’s book for
SEN students [8], where many other ideas for experiments and additional activities
are presented. The mentioned examples of activities show that AR can be a helpful,
effective and supportive method to promote and activate cross-disciplinary skills,
promote language learning, encourage learning and work in integrated environment
via strong support of CLIL material. AR applications furthermore support paying
attention, observing and interactive learning the other subjects’ content and
empowering students of various ages and abilities, to learn subject as well as a
foreign language, what leads them to the positive acceptance of English language

learning via CLIL environment.


https://studentbook.arphymedes-plus.eu/book/1-what-is-physics/1-1-scientist-work/
https://studentbook.arphymedes-plus.eu/book/1-what-is-physics/1-1-scientist-work/
https://studentbook.arphymedes-plus.eu/book/4-fluids/4-1-viscosity/

In the integrated classroom it is crucial to combine the proper tools and
resources, to enhance the educational experience through various sources, to allow
every student to participate in the learning process, to express their potential and
talents, and important is to adapt the outcomes to their personal needs, but moreover
to support and guide the teachers via guidelines or learning scenarios in the contexts

of diversity.
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Annotation

This article presents the gamification as a powerful educational tool that
leverages elements of game to boost the learning experience and increase the
motivation of the students. Some key points to consider on the topic of
gamification as a way to increase students’ motivation. There are some

researchers and scholars’ thoughts who have made the significant contribution

in this field.

Gamification is a powerful educational strategy that influence a student and a
language situation using game design elements to enhance the learning experience

and increase students’ motivation.

It has gained popularity as a method for engaging students in a wide range of
educational contexts. Nowadays teachers all around the world are quite the fans of
games and use them a lot in their classes. A good and appropriate game can be not
only a good reason for using it for the educational purpose, but should be regarded

as an supplementary and important part of the teaching repertoire.

The gamification in education and its impact on students’ motivation is an
area of interest for many researchers and educators. Various scholars have conducted
research and contributed to the understanding of gamification in education: Karl M.
Kapp, Jane McGonigal, Sebastian Deterding, Richard Van Eck, Jesse Schell,
Daphne Bavelier, Andrzej Marczewski, Kevin Werbach. These researchers have
made significant contributions to the understanding of gamification in education and
its impact on students’ motivation. Their work often informs best practices for
incorporating gamification elements in educational settings and helps to enhance the

learning experience for students.
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Gamification creates an immersive learning environment that captures
students’ attention and encourages active participation. Games are designed to be
engaging and enjoyable, which can make learning more appealing.

Games often exploit students’ intrinsic motivation by providing them with a
sense of autonomy, competence, and relatedness. When students feel that they have
control over their learning and are capable of achieving success, their motivation
increases.

Games typically offer immediate feedback, allowing students to see the results
of their actions in real time. This instant gratification can boost motivation by
reinforcing positive behaviors and learning outcomes.

Gamification can incorporate elements of competition or collaboration,
depending on the game design. Some students thrive in competitive environment,
while others prefer working together. Gamification accommodates both preferences,
increasing motivation for a broader range of students. Many gamified systems
include progress tracking, such as earning points, badges, or levels. This visible
tracking of achievements provides students with a sense of accomplishment and
encourages them to continue their efforts.

Games frequently require problem-solving and critical thinking skills.
Engaging in these cognitive processes can be inherently motivating and satisfying
for students.

Gamification can simulate real-world situations and scenarios, allowing
students to apply their knowledge and skills in practical contexts. This relevance to
the real world can enhance motivation by demonstrating the value of what students
are learning.

Gamification allows for flexibility in how students approach learning tasks.
They can often choose different paths or strategies to achieve their objectives,
accommaodating diverse learning styles and preferences.

Gamification encourages continuous learning as students seek to improve
their performance and achieve higher levels or scores. This ongoing challenge can

maintain motivation over time.



While gamification is a promising approach to enhancing students’
motivation, it’s important to design gamified experiences thoughtfully, ensuring
they come together in agreement with learning objectives and don’t become overly
competitive or distracting. When implemented effectively, gamification can be a
valuable tool for educators seeking to increase students’ motivation and engagement
in the learning process.
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The basic didactic requirements to effective training of students are
revealed. It is ascertained that one of the innovative ways to modernize the
educative process is implementation of studactive classes.

One of the important factors of providing competitiveness at the world labor

market is mastering foreign languages. The modern realities of teaching foreign
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languages, paradigm transformations in education and refusal from traditional
pedagogy require modernization of the educational process.

To correspond to the world level, language preparation should be built on new
principles. The postindustrial epoch promotes creation of a new technology of
teaching a foreign language which would practically orientate teachers at reaching
the definite results. Let us reveal the main aspects of the educational activity
connected with studying foreign languages in non-linguistic universities and
corresponding didactic requirements whose practical realization will lead to
improvement of the pedagogical process.

Entering a higher educational establishment presupposes a unique and
responsible period in lives of the youth. The way young people start this period as
well as the extent of their readiness and psychological state will determine their
relations and attitude to subjects, including a foreign language along with studying
as the leading activity in mastering their future profession. The starting period of
studying in a higher educational establishment defines the style of behavior for all
student years.

First-year students are characterized by a high level of physical and mental
ability to work, activity of psychological and physiological processes. Maintenance
of their high ability to work during the whole working day is one of the main tasks.
It is known that during a studying day students work in an irregular way, their ability
to work and attention may both increase and decrease due to tiredness. In some
higher educational establishments the subject of foreign language is placed as a third
or fourth double period in the time-table, which are inferior to the first and second
ones. Students' nervous system is over-strained; their ability to work decreases, thus
the efficiency of the class is decreased. However the research witnesses (and ours as
well) that such indicators are not obligatory. Individual features of a teacher,
methods of teaching, and the ability of a teacher to direct a student group at intensive
perception of the material play an important role. We do not reject various degrees
of difficulties in the process of mastering foreign languages. Still the degree of these
difficulties depends on the way a teacher holds his audience, can illustrate the

required material and get students involved into the topic [2, 3].



Many first-year students do not have a dynamic stereotype worked out for
two-hour perception of the required material. That is why at the first classes of
foreign languages it is necessary to outline such basic didactic components of the
class which do not differ from methodology of practical classes at schools, lyceums
and other schools providing general education. The structure of an educative class
in a foreign language along with its methods in September should differ greatly from
the structure and methods in December. At the beginning of the class it is necessary
to know where students studied before and what possible characteristics they
acquired: abilities they possess, principles they are ruled by, cognitive activity they
demonstrate and the way they wish to realize it.

A traditional method of holding a class when a teacher reports the material at
a high scientific and technical level while student are listening and repeating after
him / her does not satisfy anybody. Spiritual consumers should be persistently
transformed into the rank of creative workers. Here is an enormous pedagogical
untrodden expanse. To do this it is necessary first of all to change one's own
psychology, 1. e. a teacher's psychology. And it is not easy. Educational classes have
to stimulate students for learning, teach them to be real specialists, take decisions
individually, work hard, develop cognitive activity, memory and ways of thinking,
form research and professional skills, help to believe in themselves and provoke
activity. This is exactly what studactive classes are [1, 5, 6].

A new way is proposed to get not only knowledge but other competencies as
well. The ready made knowledge exists along with the one that is already researched.
The knowledge is structured according to its significance. A student has a free access
to it and masters it creatively during his studies. Competencies are considered as a
means of students' development while getting competencies is perceived as a
necessary condition to be competitive in the future [4].

Activity is provoked in class, as new knowledge is given to students not in the
ready made form but in the form that is to be researched. New knowledge should be
revealed individually in the synthesis of theory and practice in the process of certain
conscious actions. The pedagogical mastery of a teacher is demonstrated in the skill

to motivate such activity, excite interest in students to their ignorance, the necessity



to overcome it and give the required help in time. The educational and cognitive
activity promotes development of thinking, formation of personal views, enlarging
and deepening knowledge that is very important in the structure of professional
qualities. During such activity the qualities are revealed peculiar to everybody, that
have a practical meaning for the present moment. In the sensitive forms of cognition
subjectivity is stipulated mostly by peculiarities of the nervous system, logical and
language forms as well as previous knowledge.

Relations between a teacher and a student during educational activity are
changed radically. Refusal from totalitarian or authoritarian style of communication
is supposed. Relations are built on equal, partner terms. Mutual understanding and
support of intentions as for self-realization and self-assertion are established.

Collaboration is based on collective interaction.
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Annotation

The article deals with the issues of the efficiency of using innovations in
the English classroom. The major vectors of building teacher’s strategy —
content, innovative teaching techniques and classroom management — are taken
into consideration. Such points as the basis of selecting an appropriate content,
most popular teaching innovations and effective teacher-student relationships
in managing an English classroom are given a deep thought to.

Great expectations of English learners nowadays are reasoned and
argumentative. The desire to know English and in many cases the need to master it
either for business or for tourism, sometimes for educational purposes or even for
survival abroad, provides strong motivation of students to be deeply involved into
the process of studying. The English teacher faces challenges of planning the

strategy having a great number of innovative techniques and materials on the one
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hand though limited by different causes, factors and circumstances on the other hand.
This may lead to distance learning or some other forms and, therefore, a teacher has
to adjust his traditional style of teaching to the new conditions.

Thus, effective management of the English classroom has to be evolved and
adapted to the temporary realities. To effectively realize this task English teacher
should take into account the major vectors of building his strategy of teaching:
content, innovative teaching techniques and classroom management.

As for the content, the teacher first should determine the initial level of
English language proficiency of his students, take into consideration their age,
interests and background, mind the purposes of their studying a foreign language
and select an appropriate course. There is a great variety of resources for learning
English which help to realize different professional purposes as well as basic English
study. Almost all the resources are represented in Beginner’s, Pre-intermediate,
Intermediate, Upper-intermediate and Advanced levels. Most of them have a
multimedia or on-line interactive support.

It is important for an English teacher to vary the forms and methods of
teaching. Any experienced teacher knows that changing the routine, coming out of
comfort zone and using from time to time different innovative educational
techniques result in refreshed learning activity of students and their better progress.
The arsenal of such approaches has been much used recently; their basis,
experiments and experiences are widely shared within the educators’ circles and on
the Internet, in particular. English language teaching is evolving all the time,
particularly alongside advances in technology. It is believed that innovations in
teaching English have had the biggest impact on teachers in recent years. Among
the top innovations we can see the following [2]:

1. Digital platforms. The first thing that comes to the mind of an inquiring
teacher is to search for something fresh and innovative on the Internet. Facebook,
Edmodo, Moodle Cloud, Schoology, Google Classroom and suchlike create a safe
online environment for teachers, students and parents to connect [1]. A multimedia
manual Digital Video can help teachers navigate the complicated, and sometimes

overwhelming, world of digital resources, enabling teachers to create activities,



lessons and courses from a range of digital tools. The list of digital platforms is
extensive and growing all the time.

2. Online corpora. The use of corpora — large text collections used for
studying linguistic structures, frequencies, etc. — used to be the privilege of
lexicographers. But with most corpora now available online, and quite a few for free,
teachers now have access to information about the way language is used in authentic
texts and speech.

3. Online CPD (continuous professional development) and the global
staffroom. The advent of the internet and the growth of social media have certainly
allowed teachers of English from all over the world to form online communities that
act like a huge global staffroom.

4. Mobile learning and BYOD (bring your own device). The development of
mobile technology and the proliferation of smart phones have enabled many of us to
access the internet and a huge variety of apps on the go. Both teachers and learners
benefit from apps and podcasts. And if teachers and students are gaining so much
from their mobile devices, why not use them in classrooms?

5. Communicating with people online. The ability to communicate online with
people outside the classroom via Skype, Zoom, Google Meet and similar tools has
enabled students to meet and interact with others in English. In monolingual classes
this could give much-needed motivation to students who otherwise might not have
the opportunity to interact with anyone in English. And as for teachers, the ability to
converse with students face-to-face online has opened up an opportunity for online
classes.

6. Online authentic materials. One of the biggest benefits of the Internet for
language learners is a widespread availability of authentic resources. This enables
teachers to use "content with messages students want to hear". We can now access
the daily news, watch trending videos on YouTube or Instagram — the possibilities
are endless. But with so much content available, choosing the right online materials
is crucial for efficient and effective learning.

7. The IWB (interactive white board). The IWB started appearing in

classrooms and has now become a staple of many classrooms in Britain and around



the world. It allows us to save and print notes written on the board, control the
classroom computer from the whiteboard, play listening activities on the sound
system, use the screen as a slide for presentations, access the Internet, and so on.

8. Dogme (or materials-light teaching). The Dogme is a communicative
approach that avoids published textbooks in favour of conversational
communication between learners and teacher. For many teachers, this ‘unplugged'
approach represents a new way of looking at the lesson content, and the chance to
break free from self-contained language points and give more time to student-
generated language.

9. Students steering their own learning. Over the last couple of decades,
learning has gradually been moving from a teacher-centred top-down approach to a
student-centred, bottom-up one. The trend has accelerated rapidly in recent years
with the growing quantity and quality of information on the Internet. In many
respects, this has changed the teacher's role from that of knowledge-transmitter to
consultant, guide, coach, and/or facilitator.

10. Teaching soft skills and critical thinking skills. English is the language of
international communication in the worlds of business, trade, education, and
tourism. To enable students to become better communicators, teachers should go
beyond grammar, vocabulary and pronunciation, and look at helping them
communicate effectively in international settings. He should use the resources that
help students develop their social competence (soft skills) like problem-solving,
presentation skills, team-work (cooperation), time management and decision-
making.

One of the teacher's most important jobs is managing the classroom
effectively as classroom management has the largest effect on student achievement.
This makes intuitive sense — students cannot learn in a chaotic, poorly managed
classroom. There are identified important components of classroom management,
including beginning the school year with a positive emphasis on management and
identifying and implementing rules of acceptable and unacceptable behaviour. The
quality of teacher-student relationships is the keystone for all other aspects of

classroom management. In fact, teachers who had high-quality relationships with



their students had fewer discipline problems. the most effective teacher-student
relationships are characterized by specific teacher behaviours: exhibiting
appropriate levels of dominance; exhibiting appropriate levels of cooperation; and
being aware of high-needs students [3].

Appropriate Levels of Cooperation. Cooperation is characterized by a concern
for the needs and opinions of others. Whereas dominance focuses on the teacher as
the driving force in the classroom, cooperation focuses on the students and teacher
functioning as a team. The interaction of these two dynamics — dominance and
cooperation — is the major factor in effective teacher-student relationships.

Provide Flexible Learning Goals. The teacher should provide flexible
learning goals. Giving students the opportunity to set their own objectives at the
beginning of a unit or asking students what they would like to learn conveys a sense
of cooperation. Giving students this kind of choice, in addition to increasing their
understanding of the topic, conveys the message that the teacher cares about and
tries to accommodate students' interests.

Take a Personal Interest in Students. All students appreciate personal
attention from the teacher. It brings to better cooperation when the teacher
communicates about personal interest and concerns, taking time to have
extracurricular events, being aware of students' lives, such as participation in sports,
drama, or other activities.

Teacher-student relationships provide an essential foundation for effective
classroom management — and classroom management is a key to high student
achievements. Teacher-student relationships should not be left to chance or dictated
by the personalities of those involved. Instead, by using innovative modern teaching
strategies teachers can influence the dynamics of their classrooms and build strong
teacher-student relationships that will support student learning.

In conclusion it is to be mentioned that modern teaching is learner-centred and
takes into account that students differ, and their capacity to understand information
is different. Technology evolves, and if teaching remained traditional, students
would no longer be interested or engaged. Adopting the modern teaching style where

students can share and feel listened to will raise engagement and allow teachers to



control students’ focus. In the new teaching methods learners are given the
possibility to innovate, create, think, express and argument. Innovative teaching

strategies are significant for developing students ready for the future.
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to the improvement of the quality of teacher training in general and physics
teachers in particular.

CyuacHa KapTHHA CBITY 3MIHIOETHCS, ITMOOKO MEPETBOPIOIOYM €KOHOMIYHI,
TEXHIYH1, COLIaJbHI i KyJIbTYPHI CTOCYHKH, OCHOBH JIFOJICEKOTO OyTTs. B KOHTEKCT
UX 3MIH OPraHiYHO BIIUCY€THCS JWHAMIYHUM PO3BUTOK OCBITH Ta SKICTh
HiAroTOBKM BuMTelNiB. CTaBIEHHS /O OCBITH SIK IO YMHHHUKA MEPIIOYEProBOl
COLIIaTIbHOI 3HAYYIIOCTI TUKTYETHCS CAMHUM JKUTTSIM 1HAYCTPiaJbHO PO3BHHEHOTO
cycniibeTBa €Bpocoro3y. 3abe3nedeHHs AKoCTi MpodeciiHOl MiArOTOBKY BUUTEINIB
B KpaiHax €C 3aleXuTh BiJ HEPO3PUBHOTO 3B'A3KY B3a€MOJIi Ta CHiBIpaIl
JepKaBHUX, TPOPECIMHUX 1 COLIATBHUX CYO'€KTIB MeIaroriyHoi OCBITH.

BcranoBneHo, 110 BaXJIMBUMHM UYHWHHUKAMH ITABUIEHHS KBajiikarii
BuuTeNiB ¢13uku B KpaiHax €C € mocTiiiHO 30UIbLIyBaHUN OOCAT 3HaHb, HOBI
ColllaJIbHI TPOOJIEMH, 3 SKHUMH ChOTOJHI MalOTh CHpaBy IIKOJIM, Ta TOCTiiHA
notpeba B camMoOoHOBJEHHI. [lmaHu 3MiH y WIKOJII MOBHUHHI CYHpPOBOJKYBATHCS
KOJJA0OpaTUBHUM  TPOQECIMHUM  YJOCKOHAJEHHSM.  SIKIIO  OLIHIOBaHHS
e(dEeKTUBHOCTI IIKOJIM Tepeadavae mpolec MiIBUIICHHs KBali(ikaiii BUYUTENIB Ta
po0emMy 0COOMCTICHOTO BJIOCKOHAJIEHHS IEPCOHATY, KOJIEKTUB MOXKE 3aIy4aTHCs
JI0 CHIIBHOTO HAaOyTTS BAXKJIMBUX MPOQECIMHUX Ta OpraHizalliHUX HaBUYOK. Lle
MO>K€ BUSIBUTHCS B 3/IaTHOCTI BUNTENIB TOBTOPIOBATH Ta PO3B’SA3YBATH I€Iaror1yH1
3ajaql.

Yuuten — 1e napTHepu W pyIlIiiiHa cuiia TPOIeCy BJAOCKOHAJICHHS IIKOJIH.
Bonu peanizoByr0Th CBOI MIJIXOAH A0 pOOOTH, 3BaXkKat0UM Ha CBOi OTpeOU, OarkaHHS
ta amOimi. 1[I YMHHUKK 30UIBIIYIOTH BIPOTIAHICTH YYacTl BUUTENIB Yy HpPOLECI
yOpaBmiHHS mKkoJor. OTxke, mpodeciiiHa KOMIETEHTHICTh MOXE CIPHUSATH
3ay4eHHI0 BUHTENiB KpaiH €C 10 MKITPHOTO MEHEKMEHTY Ta HaJaTH MePCOHATY
MO>KJIMBOCTI OpaTH y4acTh y MPOIIEC] MPUUHSTTS PIIIICHh Ta CTBOPEHHI YOTOCh Ha
3pa30K KOJICKTUBHOT BJIACHOCTI. YuuTeni sik mpodecionanu (€KCrepTH) 1 BIaCHHUKH,
BiJIJIaH1 CIIpaBi BJIOCKOHAJICHHS Ta AIIOTH 3T1JHO 3 NMPUNWHATUMU PIIICHHSIMH, a00
BUMArarTh IPUUHSTTS PIIICHb Y MEXaX MPOEKTY BJOCKOHAJICHHS IIKOJIU. Y TIparli

,,Y Hampsmi g0 edexrtuBHoi mkomu” K. Peiin, 1. lNonkinc ta IT. Tommi [1, 11]



BU3HAUYWJIA  4YOTUPU  (yHAAMEHTAIbHUX  (AKTOPU  YCHIIIHOTO  MPOILECy
BJIOCKOHAJICHHS IIIKOJIH:

—CUJIbHE Oa)kaHHs 3 OOKY KEpIBHUIITBA 31MCHIOBATH MPOLEC yIOCKOHATICHHS;

—KepOBaHa CHCTEMa OIIHIOBaHHS;

—IHTEHCHBHA B3a€EMOJIS 1 KOMYHIKAITiS;

—KO0JabOpaTUBHE TJIaHYBaHHS M CIUIKYBaHHS.

OTXe, OCHOBHUMHU YMHHUKAMHU, SKi BIUIMBAIOTH HA BAOCKOHAJICHHS IIKOJIHA €:
3abe3reueHHs 1HGOpMaIli€ro JUIs MPUUHATTS PillIeHb; KOJabopaTUBHE IJIAaHYBaHHS
W CIHITKyBaHHS; PO3MMPEHHS MEX MIKIJIBHOTO YIPaBIIHHS i MEHEIKMEHTY,
CIPHSIHHS T1JBULIEHHIO KBaTi(iKaI[li BUUTENIB.

3aexHo BiJ] COIIaJbHO-€KOHOMIYHHMX 1 OJIITUYHUX YMOB, IO CKJIAJal0ThCS
B KpaiHaX, 3MIHIOIOTBCS 1 IIUII, TOCTaBJEHI MEpej MEeAaroriyHol OCBITOIO Ta
3a0€3MEUYCHHSIM SKOCTI MpOoQeciiHOl MiArOTOBKM BuMTelNiB. Tak, Hampukian
Hinepnanau crapoiaBHs €Bporeichbka KpaiHa, XapaKTepHO0 OCOOJIUBICTIO CUCTEMHU
OCBITU $IKOI € TIOEAHAHHSA LIEHTPAJI30BaHOI OCBITHBOI TMOJITUKH YpSIAy 3
JIEHEHTPaAII30BaHUM aIMIHICTPYBAHHSIM 1 YIIPABIIHHAM Y IIKOJII Ta YCTAHOBAX, IO
3a0e3MeuyloTh HAYKOBY, METOAWYHY, KOHCYJbTAaTHBHY, KOOPJHWHAIINHY Ta IiH.
nonoMory. Ypsan y ocobi MiHicTepcTBa OCBITH, KyJIbTYpU 1 HAyKW 3A1HCHIOE
KOHTPOJIb B OCBITHIM Tally31: BUJIUISIE€ KOIITH HA (DIHAHCYBAHHS IIKUIBHUX OYTUHKIB
Ta CIOPYAH, 3apO0iTHY IUIATHIO BUMUTEIISIM Ta aJMIHICTpaIlil, MIAPYYHUKU Ta 1HIII
KHIDKKH JUTSL IIKOJIAPIB. BUIBIIICTh MIKIJT 3aCHOBYETHCS Ta KEPYETHCA MICIIEBOIO
Brnanoro. Ile myninunaneai mkonau. Takox B Higepnanmax ©Oarato K1, 110
3aCHOBAHI MPUBATHUMU 0CcO0OaMU. SIKIIO TaKy IIKOJIY BIBIAYE JOCTaTHS KUIBKICTh
YUYHIB 1 BUUTEl BUKOHYIOTh 3aKOHU 1 TIpaBUja, 10 BCTAaHOBJICHI MiHICTEpPCTBOM
ocBiTH 1 Hayku HinepnanaiB Ta MpoBIJHUMHU YCTAaHOBAMHM B rajiy3l OCBITH, LIKOJIA
oyne pinancyBatucs ypsioM. J{ist Oyab-sK01 MIKOIU 3aKOHOM BH3HAYEHO KUTBKICTh
TOJIMH Ha PIK 1 Ha TYK]IEHb, IKY YYHI IOBUHHI BiJIB1IaTH Ta K1 MPEAMETH HAJICKHUTh
BHUKJIQJIaTH B KOXKHOMY Kiaci. ICHYIOTH 1 3aCHOBYIOTHCS IIIKOJIM Ha OCHOBI
peNiriiHuX  ymojmo0aHb, HAMPUKIAL  PUMO-KATOJHUIbKI,  MPOTECTAHTCHKI,
XPUCTHUSIHCBKI, 1yJeWchbKl. TakoX NpaloloTh IMIKOJM 1 3a TaKUMH B1JIOMUMU

MeTojgaMu sk 1mkosia Monteccopu, JlanbToH-ian Ta iH. Jlep>kaBa BU3HAUMIIA



00OB’SI3KOB1 THIIM MpOrpam, MPEeAMETIB, MIHIMAJIbHY 1 MaKCHUMajbHY KUIBKICTh
TOJMH Ha KOKEH TWUIl MpOrpaMm, IOBXKUHY YpOKY, KBami(ikalliiiHi BUMOTH 10
BUMTEJIIB, YMOBH iX Mparli  ii OIJIaTH, MOPSIOK MPOBEICHHS ICIIUTIB, 1H. Ta okpemMe
MICIIe y CHCTEeMi OCBITH 3aliMalOTh OpraHi3ailii, mo 3a0e3neuyroTh ii maTpumMky [2].

Hanpukinm 80-x — modatky 90-x pokiB XX CTONITTS y Trajiy3i OCBITH
0aratb0X €BPOIEUCHKUX KpaiH OyJ0 MPOBEIEHO HU3KY pedopM, 110 TOPKHYIHUCS
NEBHUX BAXIMBUX MUTaHb peopMyBaHHS OCBITH. OJHUM 3 00’ €KTIB LIUX pePopm
cTaja TaK 3BaHa CHUCTEMa IIJTPUMKH OCBITM — Mepeka OCBITHIX OpraHizarliu,
IHCTUTYTIB Ta YCTAaHOB, YaCTO HE3aJCKHUX OJHA BiJ OAHOI, IO MAaOTh Ha METI
JIOTIOMAraTd HaBYaJIbHUM 3aKJIaJlaM y BUPILIEHHI MPOOJEeM 1 TPYJHOILIB, a TAKOK
3aliMaTUCs CHCTEMaTUYHUM PO3BUTKOM OCBITH, NPOBOJMTU TEOPETUYHI Ta
NpakTU4H1 JociimkeHHd. Ilociyrn, mo HagarOTh I YCTAaHOBH, 3a0€3MEUYIOTh
€HaHHS TEOPETUYHUX HaAO0aHb 3 MPAKTUYHOIO JISUIBHICTIO, AKTHUBI3YIOTh
1HHOBAII1/HI MPOIIECH Y TalTy31 OCBITH.

Tak, nanpuknan, 1987 poui Hinepnangamu O0yB IpUHATHH 1 pO3110YaB CBOKO
nito Akt “IIpo cTpykKTypy HIATPUMKH OCBITH’, B SIKOMY HAaroJIONIyBaJIOCS Ha
neperyisial CTpaTerii MATPUMKHN B Tamy3i ocBiTHBOI mosituku [3, 126]. Tlopyd 3
Mocaa0JICHHSIM POJIl YPsY JaHUM TOKYMEHT BU3HAUaB BaXKJIMBICTh TOCUJICHHS POJII
oprasizaiii marpuMKH K1, 3MIITHEHHS CBOOO]T y KOPUCTYBAHHI iX TOCITyTaMH.

3aBasgKUM 1bOMY OYJIO 3MIIHEHI 3B’S3KM MIK CHUCTEMOIO TMIATPUMKH Ta
MeIaroT1YHUMU 1THCTUTYTaMHU 1 HaBYaJIbHUMHM 3aKJIa/IaMH.

CtpykTypa ONiATPUMKH OCBITH € HEOOX1THOI Ba*KJIMBOIO JAHKOIO B CUCTEMI
cydacHoi ocBitTh HinepnaHnmiB, sika qocsirae MoJABiMHOT LIl 3a0e31euye JOTOMOTy
IIKOJIAaM 1 1HITUM TEJAaroriyHUM OpraHi3allisiM Ta CIpHUsi€e peami3alii JepxKaBHOT
MOJIITUKU B raiy3l peopMyBaHHS 1 PO3BUTKY OCBITHIX IMPOIIECIB, SIKY BU3HAYAE
MiHiCcTepCTBO OCBITH, KYJIbTYPH 1 HAYKH.

AKTHBI3aIlis MOMITUYHOI pedopMH Ta TOCHICHHS IIEHTPaIi30BaHOI pPOJIi
ypsiy y ramxy3i OCBITH HPHU3BENO JI0 CTBOPEHHS TPhOX 3HAYHUX IHCTUTYTIB, IO
3a0e3nevyyBajii PO3BUTOK OCBITHBOI MNOJITUKK: HamioHanbHUN 1HCTUTYT 3
nociikeHs y ramysi ocBitd (SVO); HamioHanbHUN 1HCTUTYT PO3BHUTKY 3MICTY

ocBiTu (SLO); Harionanenuii inctutyT cranaaptiB ocsitu (CITO).



B ymoBax JuHamMiyHUX 3MiH COLIAJBHOTO CEPEAOBHINA 3’ SABUIIACS
HEOOXITHICTh 3aXHUCTy IHTEPECIB CIOXKMBAUIB Ta TapaHTIsA 3a0€3MEUCHHS SKOCTI
npodeciifHOi MIATOTOBKHM BYMTENIB — OOOB’S3KOBE IIPOBEIACHHS JIIIEH3YBaHHS
BUUTENIB (I3UKHA JEpKaBHUX cepeaHix mkiI. OCHOBHI KOMIETEHIII, SKAUMHU
MMOBWHEH BOJIOITH BUMTEINb: KOMYHIKAITis, aHAITI3, BUPIMICHHS MPoOJeM, MiHHICHA
OpI€EHTAIlis MPU YXBAJICHHI pIllIeHb, COIllaJlbHA B3a€EMO/IIS, PO3YMIHHS 3arajbHOl
NEPCIEKTUBH, Ji€Ba TPOMAJISHChKA W €CTeTUYHA CIPUUHATIHBICTH [4,159-169].
JlinensiiiHa cucTeMa OIlHIOE 3arajbHUM PIBEHb OCBITH, 3HAHHS CIEHIAIBHUX
MpPEAMETIB, METOAWKY BUKIAIAHHS, TMIearoridyHi KOMIIETEHINI Ta yMIiHHA
3aCTOCOBYBATH iX Ha MPAKTHIII.

AHani3 cTaHy 1 MepCHeKTUB PO3BUTKY CUCTEMH MIATPUMKHU OCBITHBOI rays3i
B kpainax €C 103Bosisie 3p0OUTH BUCHOBKH: JIEMOKPATUYHUI MIX1/ 10 OpraHizaiii
HAyKOBO-METOJIMYHOTO 3a0e3MeUeHHs OCBITHBOI Taiy3i, 3a0e3nedeHHs CBOOOIU
BUOOpPY Ta CAMOBH3HAYEHHSI YYACHUKIB HABUYAJHLHOTO MPOIECY CIPHUSIE PO3BUTKY
IHHOBAI[IMHUX MPONECIB y Taly3l OCBITH, 1 SIK HACIIJOK, MiJABUIIEHHIO SKOCTI
M1JTOTOBKY BUUTEIIIB B3araji Ta BUNTENIB (Pi3UKH 30Kpema.
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Annotation

Language is a multifaceted, complex phenomenon which can be studied and
described from various points of view: as a psychological or cognitive
phenomenon, as a social phenomenon, from the point of view of its historic
changes. The following paper deals with the problem of theoretical study of the
noun categories. Theoretic English grammar is usually taught after studying
General Linguistics. That’s why students can easily refer to the general linguistic
terminology. Studying practical grammar students mostly fulfill the tasks
translating sentences and filling the blanks by appropriate word forms. But
theoretical study demands the ability to explain various phenomena.

Formally, the noun is characterized by a specific set of word-building affixes
and word-building models, which mark a noun: suffixes of the doer (worker, naturalist,
etc.), suffixes of abstract notions (laziness, rotation, security, elegance, etc.), special
conversion patterns (to find — a find), etc. As for the exercises proposed students are to
study, for example, the lexical meaning of the given word-building affixes. Also they
are to look for word-building affixes with synonymous and antonymous meaning. Such
exercises help to enlarge the vocabulary.

For better comprehension of the phenomenon by students the following
exercises are to be used. It may be suggested to look for the definitions of the noun in
their native language to be able to compare what is common between them or what is
different. Than it may be proposed to derive their own understanding of the categorial
meaning.

The understanding of the phenomenon of substantivizing also helps to catch the
base value of categorial meaning of the noun. Attention should be paid to the functional

criterion which is based on the functions that the words of a particular class fulfill in
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the sentence, so the most characteristic functions of the noun are those of a subject and
an object.

The category of gender in English is a highly controversial subject in grammar.
In English gender is a meaningful category for the whole class of the nouns, because it
reflects the real gender attributes (or their absence/ irrelevance) of the referent denoted.
It is realized through obligatory correspondence of every noun with the 3rd person
singular pronouns — he, she, or it: man — he, woman — she, tree, dog — it. For example:
A woman was standing on the platform. She was wearing a hat. It was decorated with
ribbons and flowers. Personal pronouns are grammatical gender classifiers in English.

Gender is a constant feature category: it is expressed not through variable forms
of words, but through noun classification; each noun belongs to only one of the three
genders.

In addition, there is a group of nouns in English which can denote either a female
or a male in different contexts; these nouns can be substituted by either ‘he’ or ‘she’,
e.g.. president, professor, friend, etc. They constitute a separate group of nouns — the
common gender nouns. For them the category of gender is a variable feature category.

There are no formal marks to distinguish the strong and the weak members in
either of the gender oppositions. They can be distinguished semantically:

- nouns of the neuter gender in the upper level of the opposition is more abstract
(strong members) compared to masculine and feminine gender nouns; they are the
weak member of the opposition and are naturally used in the position of neutralization.
For example: The girl was a sweet little thing, “What is it over there: a man or just a
tree?”

- On the lower level of the opposition, masculine gender nouns are the weak
member of the opposition (compared to feminine — strong members) and can be used
to denote all human beings irrespective of sex, e.g.: Man must change in the changing
world. When there is no contextual need to specify the sex of the referent, common
gender nouns are also neutrally substituted by the masculine pronoun, e.g.: Every
student must do his best.

Besides the cases of neutralization, the most obvious examples of oppositional

reduction in the category of gender are the cases when the weak member of the



opposition, nouns of neuter gender, are used as if they denote female or male beings,
when substituted by the pronouns «he» or «she». In most cases such use is stylistically
colored and is encountered in emotionally loaded speech. It is known as the stylistic
device of personification and takes place either in some traditionally fixed contexts,
e.g.: a vessel — she; or in high-flown speech, e.g., Britain — she, the sea — she. In fairy-
tales and poetic texts weak creatures are referred to as she, and strong or evil creature
as he, e.g.: Death is the only freedom I will know. I hear His black wings beating about
me! (Isles).

The category of gender is concerned with the cases of personification. That’s
why English learners are to analyse different cases of personification (firstly they are
to find some examples in Ukrainian literature), and explain the grammatical and
semantic grounds of its mechanism.

And students’ attention should be turned to the difference between productive
and non-productive as while studying practical grammar non-productive forms were
viewed mostly as the exceptions. But students should still remind non-productive

paradigms and the following exercise will help them to nail down.

The division of the nouns into countable and uncountable is based upon their

«quantitative nature». Uncountable nouns can be used either only in the singular or

only in the plural; for them the category of number is absolute, or a constant feature

category. The two groups of uncountable nouns are respectively defined as

singularia tantum, or, absolute singular nouns and pluralia tantum, absolute plural

nouns. In terms of the oppositional theory in the formation of the two subclasses of

uncountable nouns the number opposition is «constantly» (lexically) reduced either

to the weak member (singularia tantum) or to the strong member (pluralia tantum).

Absolute singular nouns or absolute plural nouns are «lexicalized» as separate words

or as lexical and semantic variants of regular countable nouns.
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Annotation

The article examines the issue of modern pedagogical technologies and
methods of teaching foreign languages, in particular English, in Ukrainian
universities by European standards. Definitions of the concepts: "language

competence’’,

communicative competence™, *"language skills', etc. are given.
The article analyzes the methodological recommendations of the Ministry of
Education and Science of Ukraine on ensuring the quality of learning, teaching,
and using the English language in Ukrainian universities - innovative
educational technologies, Pan-European foreign language competencies - types
of language competence. The article describes the most common approaches,
methods, and forms of teaching foreign languages in Europe, especially in
Poland. Innovative methods of teaching foreign languages, which are currently
used by Ukrainian teachers, are also considered. The article emphasizes the
optimization of the foreign language learning process and shows that at the
stage of scientific development, the main method of learning foreign languages
in Ukraine is communicative-constructivist, and innovative technologies for
learning foreign languages are mostly based on communicative approaches,
interactive and collaborative learning models based on communicative
approach. The study also showed that certain trends in the use of pedagogical
technologies prevail in the educational practice of Ukrainian universities. They
can be divided into structural and logical technologies, integration technologies,
technologies of professional and business games, teaching aids, information and

computer technologies, and dialogue and information technologies.



Keywords: pedagogical technologies, innovative approaches to teaching,
teaching methods, foreign languages, European standards.

During the formation of the foreign language education system, such
documents of the Council of Europe as "Bilingual education: main strategic goals",
"European language portfolio™, "Common European language competencies: study,
teaching and assessment”, "Adjustment of language exams to All-European
language competences” and the requirements of the Euroexam [2]. The process of
European integration and the main achievements of European countries were
influenced by the process of European integration. The Ministry of Education and
Science of Ukraine took into account the Conceptual principles of the national policy
for the development of the English language in higher education, developed in
partnership with the British Council, the key principles of the draft law "On the use
of the English language in Ukraine", the recommendations of the Council of Europe
on language education, methodological recommendations for quality assurance
teaching. Methodological recommendations for ensuring quality study, teaching,
and use of the English language in higher educational institutions of Ukraine were
developed by the European reference mechanism of key competencies [4].

One of the principles of the Pan-European foreign language competencies
states: "To support European mobility, mutual understanding, and cooperation, as
well as to overcome prejudice and discrimination, only a better command of modern
European languages can facilitate communication between Europeans with different
native languages." can facilitate communication and exchange between Europeans
with different mother tongues."” According to the CEFR, students in higher education
institutions should be able to "express their thoughts freely in the process of
achieving their social, academic and professional goals, without spending a lot of
time searching for appropriate linguistic means" [2].

Today, foreign language teaching in Europe is dominated by communicative
learning based on pedagogical centrism. Distance learning and the use of
information and communication technologies are also widely used. Most EU
countries, including Poland, support the teaching of other curriculum subjects in

foreign languages. The European Commission promotes the EuroClick network,



which includes teachers and other stakeholders, to increase the number of subjects
taught in foreign languages. The network publishes a regular newsletter and its
website provides resources and opportunities for faculty to network. The
Commission also maintains a website dedicated to the dissemination and exchange
of information in this field [2].

According to the methodological recommendations for ensuring the quality of
studying, teaching, and using the English language in higher educational institutions
of Ukraine, teachers should actively implement innovative forms of education based
on advanced national and international experience.

- Cognitive-oriented methods - interactive learning methods, seminar
discussions, problem-based learning, cognitive maps, instrumental and logical
training, brainstorming;

- Activity methods - project methods, contextual learning, organizational and
activity games, complex tasks, simulations, game modeling;

- Personal-oriented methods - interactive games, simulation games,
developmental training.

In general, certain trends prevail in the educational practice of Ukrainian
universities, which can be classified as follows:

1. structural-logical technologies: step-by-step organization of training, which
guarantees a logical sequence of setting and solving didactic tasks;

2. integrative technologies: didactic systems that ensure the integration of
interdisciplinary knowledge and skills;

3. professional and business game technologies: didactic systems using a
variety of games, within which the ability to solve problems based on compromise
choices is formed,;

4. teaching aids activity systems that use computers to work out specific
algorithms for solving typical practical tasks;

5. information and computer technologies implemented through various
educational programs (education, management, information support);

6. dialogic information technology - a set of educational forms and methods

based on dialogic thinking in an interactive educational system [2].



In the practice of teaching foreign languages, modern technologies in
education are considered to be: professionally-oriented foreign language learning,
project activities in education, the use of information and communication
technologies, work on computer programs for foreign language learning
(multimedia systems), remote technologies in foreign language learning, creating
PowerPoint presentations, using Internet resources, learning a foreign language in a
computer environment (forums, blogs, e-mail), modern technologies in foreign
language learning. So, innovative teaching methods can include computer-based
learning (CALL), story methods, simulation methods, "carousel methods, station
training methods, group puzzle methods, role-playing methods, case methods (*'case
method", according to which students work on a problem situation, think about the
problem, analyze the situation and present their ideas and solutions to the problem
during the discussion) [3].

However, today it is impossible to single out any one approach to learning
foreign languages. On the contrary, there are different approaches to learning foreign
languages from the point of view of different sciences; M. Lyakhovytskyi singles
out four approaches to learning English from the point of view of psychology:
behavioral, inductive-conscious, cognitive, and integrative. Currently, Vygotsky's
educational development model is used in educational institutions. This concept of
education includes such new approaches as differentiated, competence-based,
research, humanistic, problem-based, developmental, activity, and communicative
[1, p. 83-84].

When teaching students a foreign language, Polish teachers use a combination
of various methods, depending on the level of proficiency of the student, the topic
being studied, the stage of mastering the material, the type of lesson, and the
specifics of the foreign language (general or specialized). Based on this, foreign
language learning methods were divided into groups. The first group includes
traditional teaching methods: communicative, grammatical translation, audio-
lingual, direct teaching, group teaching, constructivist, and project teaching

methods.



The second group is innovative methods. The question-and-answer method of
the Academy of Sciences is a specially developed system of repeating and asking
questions, which contributes to the memorization of the material, does not require
its translation, increases the pace of learning, and develops the ability to think in a
foreign language. Another feature of teaching foreign languages in Polish
universities is the change of teachers every semester throughout the study. It is
believed that changing teachers helps students understand different accents and
intonations [1].

The "discovery" method is based on a step-by-step learning process that
begins with listening, then develops communication skills, and then acquires graphic
skills and basic grammar. A key feature of the method is the regular viewing of
feature films (for example, once every two weeks), which, with the help of
interactive elements, creates a situation in which the student finds himself abroad.

In the dual method, Polish teachers and native speakers take turns teaching
foreign languages. In classes with a Polish teacher, students get to know new
material, and practice spelling and interpreting sentences. Then they consolidate the
acquired knowledge by communicating with a native speaker.

Distance learning is a modern method of teaching foreign languages to
students of full-time and extramural forms of education using the latest ICT. This
method is complemented by traditional face-to-face meetings with a teacher who
acts as a teacher and consultant. This combination is effective because the
knowledge and skills acquired during online learning are improved during
traditional interviews under the supervision of a teacher.

Polish researchers and practitioners have also developed several methods
aimed at optimizing the learning process and achieving better results in learning
foreign languages. These methods make up the third group.

For example, according to V. Bronyarka's method, the text is first read aloud
from a foreign language into Polish, and then from Polish into a foreign language
and analyzed in the form of a translation (literal and written). Then new vocabulary

is learned and grammar rules are established. This method requires creative thinking



and student activity. Its essence consists in the conscious repetition of the teacher's
example in the context of mastering a foreign language.

L. Shkutnik's method is based on dialogic speech and allows me to learn
certain structures mechanically. This Polish scientist has released a small manual
with short dialogues (Express it in English, English Dialogues, etc.), which contains
the vocabulary necessary for the exchange of ideas.

The methodology of Z. Brzeshkevych involves the use of texts of popular
songs by favorite artists, proverbs, sayings, and aphorisms in the lessons. To
popularize his method, researchers created a textbook "Lyrics" based on the lyrics
of songs, and the Polish scientist S. Kaczynski published a manual for teaching
English "Attractive exercises", which included proverbs, aphorisms, sayings, and
anecdotes.

Thus, at the current stage of the development of science, the main methods of
teaching foreign languages in Ukraine are communicative and constructivist.
Innovative methods in teaching foreign languages are mostly based on

communicative approaches, interactive learning, and cooperative learning models.
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Annotation

The abstract is devoted to a relevant issue of creating a learning
environment that works for all pupils. The idea that inclusion in the classroom
is critically important because it fosters each pupil’s senses is stressed. Inclusive

classroom strategies for all pupils, regardless of specific needs are considered.

Inclusion in the classroom means that all pupils, no matter their racial,
religious, or ethnic background, gender, learning style, or ability have equal access
to educational opportunities in a learning environment where all students are equally
safe, valued, and respected. Creating an inclusive classroom also means actively
addressing and aiming to eliminate negative stereotypes and attitudes based on
racial, ethnic, or religious background, gender, learning style, ability, or any other
identifying characteristic. Students who may have experienced being seen as
“other,” are welcomed as valued participants in the classroom. Inclusion in the
classroom is critically important because it fosters each pupil’s sense of belonging,
feeling of being seen and understood for who they are, and their inherent value as a
human being. Inclusive classrooms empower pupils to grow and thrive as confident
individuals, not just as students during their time in educational systems, but in life
beyond school as citizens in their communities and in the world [2].

In the simplest terms, inclusion in education means ensuring every pupil, no
matter what their individual needs or barriers to learning, has equal access to learning
and the same opportunities to achieve.



Inclusion in schools is not just about providing additional support to pupils
with special educational needs. It’s about creating a learning environment that works
for all pupils, whether they have a disability, speak English as an additional
language, are a member of a minority community, come from a low-income family

—or find it harder to learn and achieve for other reasons.

We support Oli Ryan’s point of view that, while it is usually necessary to put
specific plans in place to meet the specific needs of children in your class, there are
a number of things that all teachers can do to create a safe, happy, purposeful and
inclusive environment [1]. There is a number of recommended inclusive classroom
strategies. Let’s consider some of strategies that help create an inclusive classroom

for all, regardless of specific needs:

1. Define clear minimum standards of behaviour.

Every pupil in your class should be absolutely clear about what the
minimum, basic acceptable levels of behaviour are. These should be rules that
are thought of and agreed by both you and your class. Once agreed, why not
ask pupils to sign a class contract to make sure they understand that the class
rules are everyone's responsibility to follow. You might even like to let pupils
be involved in creating a class rules display. Keep these short and simple, so
everyone can understand them. Try to make these rules not about learning,
specifically, but about ensuring everyone feels safe and respected.

Examples of rules you might agree on are:

Be kind

Keep your hands and feet to yourself

Use kind words at all times

Always respect the property of others

Everyone has the right to feel safe and respected

Everyone has the right to express themselves and be listened to

2. Deal with low level disruption in a sensitive way.

Considering not to write the name of the pupil who kept calling out on

the board, it is an insensitive way of dealing with an issue, which visibly



singles out a pupil in front of everyone. If you write a pupil’s name down on
a piece of paper, they know they have misbehaved. They also have the
opportunity to stop, and amend their behaviour without further consequence.

If you write the name of a pupil who misbehaves on the board — visible
to everyone — why would they choose to change their behaviour? Their name
will remain up there, for all to see, regardless of whether they start to behave
better, or not. It is humiliating — not inclusive, especially for pupils who
regularly struggle with some of the basic rules (e.g. those with attention deficit
disorders).

. Develop a “scaffolded” approach to learning.

What is 'scaffolding' in terms of teaching and learning? We could write
an entire book about scaffolding, but in the simplest terms, scaffolding means
giving support so that all pupils can access the same learning.

Scaffolding is absolutely the key to creating an inclusive learning
environment. You want all of the pupils in your class to be accessing the same
information during a lesson (even if you slightly differentiate your resources
and activities). Instead of activities that are entirely different to those you had
planned for the rest of the class, why not plan activities with the same
objectives and outcomes but scaffolding the activities to suit the pupils’ needs.

The same goes for behaviour. For some pupils, following rules set out
for the whole class can be tricky. For example, making a child with Attention
Deficit Hyperactivity Disorder sit for a long period of time is nearly
impossible, in this respect to be inclusive is to adapt your approach to
behaviour in the same way you would differentiate learning.

. Provide support for them in ways that benefit ALL pupils in your class.

Some inclusion strategies are so universally beneficial for all students,
that they are worth doing in every classroom! For example, many pupils with
dyslexic traits struggle to read pure black text on a pure white background.
Simply changing the colours you use on your slides, avoiding black on white,

can help not only pupils with a dyslexia diagnosis, but all pupils.



What if you have pupils with mild dyslexic traits that are unlikely to be
diagnosed? For instance, changing your slides will help them, too. Changing
the colours of your slides to ones that are less high-contrast makes them less
tiring to view and read, too: better for everyone, teacher included.

. Let pupils choose how to show what they have learned.

Inclusion works by finding the best way to ensure all pupils can access
the learning, and have the opportunity to achieve. Setting exactly the same
task for all pupils may not help you to achieve that, particularly when it comes
to assessing learning.

When you get to the end of the topic, it might be tempting to assess
pupils’ learning with a written test. Do not do this (at least not every time,
anyway)! Instead, offer pupils a choice of ways of presenting what they have
learned. For example, at the end of a topic about the Nature, give pupils the
choice of showing their learning by:

- Writing a blog

- Creating a poster or infographic

- Making a slideshow presentation

- Recording a short information film or radio programme

Of course, you will need to provide sufficient resources and support,
plus encourage pupils to choose a way of showing their learning which plays
to their own strengths. Giving pupils a choice empowers them. It is inclusive,
because it creates equal opportunities to show learning and progress in a way
that a standard test (which many children struggle with) may not [1].

Inclusion works because it gives pupils what we all want and need: a
sense of belonging. Creating an inclusive classroom where everyone feels
valued is incredibly powerful. In this way, you can become the greatest
teacher in a pupils’ life, who had the greatest impact on them by making them

feel safe and valued.
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