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Annotation

The educational system, the school is constantly improving, developing, and
rising to a new level of quality in accordance with the realities of the globalized,
complicated world, the rapid flow of time, the development of science and
technology, and the social requirements of society. Modern educational
philosophy is characterized by a transition from a knowledge model, a
paradigm, to a competency model — the required behavioral skills.

The teacher should create his own teaching system, taking into account the
possibilities of the specific class, benefiting from the pedagogical and
psychological researches, the achievements of the teaching methodology of the
subject, and should act proactively.

A modern lesson is created not only by the teacher’s preparation for a specific
lesson in a short period of time, but also by creatively benefiting from
methodical recommendations with work experience accumulated over many
years. It should be taken into account that the possibilities of increasing the
efficiency of the lesson are not limited, there are always rich creative
opportunities for new methodical ideas, applications, original lesson options.

Acar sozlor: kurikulum, tolim, sagird, muoallim, strategiya, tahsil,

sarista, muasir dors.

Key words: curiculum, training, student, teacher, strategy,
education, competence, modern lesson.

Miiasir dorsa verilon toloblorin miioyyanlosdirilmasi didaktikanin, fonlarin
todrisi metodikasinin qarsisinda duran miithiim problemlardondir. Comiyyatin,
elmin, madaniyyatin inkisafinin har marhalasinds doyison soraito uygun olaraq, gonc
naslin tolimi, torbiyasi qarsisinda yeni vazifolor qoyulur. Homin vazifalor talim-
torbiya prosesinin asas toskili formasi olan darsin nazari vo praktik masalalarindo,
toskilindo, metodikasimna verilon toloblordo do 0z oksini tapir. Bu, tobii,
qarsisialinmaz prosesdir. Comiyyatin artan tolobatina uygun olaraq, yeni noslin
formalagmasini tomin edon tahsil sistemi, talimin toskilinin osas formasi olan dors

do daim muasirlosmali, yenilogmalidir.
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Tohsil sistemindo miixtalif modellor, yanasmalar, prinsiplorin yaranmasina
baxmayaraqg, dors tolim mogsadlorinin reallagsdirilmasinda, bilik vo bacariglarin
formalagdirilmasinda on miihiim vasito olaraq galir. Son illordo respublikamizin
timumtahsil moktablorinds tolimin miiasir taloblor saviyyasinds toskili sahasinda bir
sira misbot addimlar atilmigdir. Azarbaycan moktoblorinin I-1V siniflorinds fonn
kurikulumlarinin, tohsil standartlarmin totbigi ilo oslagodar tohsil sisteminda
fonyoniimlii mozmundan imtina edilir, talim miiasir comiyyatin talablorindan irali
golon mogsadlarin yerino yetirilmasine istigamotlondirilir. Miiasir dorsdo sagirdo
tolim prosesinin barabarhiiquqlu istirak¢ist kimi todris tapsirigqlarinin vo onlarin
icrasi yollarinin, formalarinin se¢iminda miistaqilliyine sorait yaradilir, hatta 6ziiniin
Vo yoldaslarinin bilik vo bacariglarinin doyarlondirilmosinds “s6z sahibino”

cevrilmasi tomin olunur.

Tohsil sistemi, moktob globallasan, miirokkabloson diinyanin realliglarina,
zamanin siiratli axarma, elmin, texnikanin inkisafina, comiyyatin sosial taloblarina
uygun olaraq, daim tokmillagir, inkisaf edir, yeni keyfiyyat Soviyyasino qalxir.
Miiasir tahsil falsafasi bilik modelindon, paradigmasindan saristo modelina-talob
olunan davranis bacariqlarina kecidlo Sociyyolonir. Hazirda moktob yalniz
comiyyatin deyil, iimumoan asrin, zamanin garsiya qoydugu problemlari hall etmoaya
gadir olan, milli vo imumbasari dayarlori oXz etmis, miistaqil, yaradici saxsiyyatin
tolim-torbiyasi kimi miithiim vozifoni yerino yetirmalidir. Miiasir moktabin
yetisdirmasi miistaqil hoyatda zamanin cagiriglarina cavab vermays, haqigat

axtariglarina, problemin halli yollarin1 axtarib tapmaga hazir olmalidar.

Tohsilin inkisafinda miihiim iraliloyislora nail olmus olkalorin tocriibasi
gostorir ki, informasiya kommunikasiya texnologiyalarina osaslanan, yaradici
diisiinconi inkisaf etdiran vo tohsilalanin fordi xiisusiyyatlorini nozors alan miiasir,
foal-interaktiv tolim metodlarindan, informasiya kommunikasiya
texnologiyalarindan istifado daha yiiksak naticalar verir. Odur ki, qarsiya qoyulan
moqgsadlora nail olmaq i¢iin davamli olaraq miitoraqqi todris metodlarinin

yaradilmasi vo miiallimlarin saristasinin artirilmasi tohsil siyasatinde miihiim yer



tutur.

Beloliklo, strategiyada miiasir dors problemi kurikulumlarin inkisaf
etdirilmasi Saristoya asaslanan soxsiyyatyoniimlii tohsilin mozmununun yaradilmasi
innovativ  tolim metodlarim1  totbiq edon, bilik vo bacariglarin  somorali
moanimsanilmoasini tomin edon soristoli tohsilveronin formalasdirilmas: ilo six

alaqodo gotiiriliir.

YUNESKO 1990-c1 ildo soxsiyyatin 13 keyfiyyot gostoricisini (Saristalilik
soviyyasini), Avropa Ixtisaslasma sistemi 2006-c1 ildo 8 asas seristalilik gdstoricisini
(ana dilinds tinsiyyat bacarigi, xarici dilds {insiyyat bacarigi, sahibkarliq soristasi,
oyranmayi dyranmoak, vatondas vo sosial saristaliliyi, riyaziyyat, elm, texnologiya,
dayarlondirma saristaliliyi) miiayyonlogdirmisdir. Bu keyfiyyat gostaricilori asasinda
4 soristo qrupu miioyyonlosdirilmisdir: Oyronmayi Oyronmok, miistogil vo
masuliyyatli olmag, kommunikativ-sosial soristoya malik olmag vo peso iizro

saristaya yiyalonmoak.

Miiallimin saristaliliyi 6ziinii, ilk ndvbads yaradici diisiinconi inkisaf etdiran
Vo tohsilalanin fordi xiisusiyyatlorini nozora alan informasiya-kommunikasiya
texnologiyalarindan, faal/interaktiv talim metodlarindan samorali istifadeds biiruze
verir. Saristoya asaslanan tohsil yeni biliyin avvalki bilik vo bacariglar zomininda
qavranilmasini, praktik saciyyali ¢alismalar vasitasilo totbiqini 6n plana ¢akir. Yeni
movzu sagirdlor tglin “gdydondiismo” olmamali, ovval gazanilmis miivafiq
biliklarla alagali sokilda tagdim edilmalidir. Yeni movzu ilo bagl avvalki biliklars,
o climladon soxsi hoyat tocriibasing istinad edilmasi sagirdlorin miistaqillik vo

foalliginin, 6yronma prosesinin samaraliliyinin artirilmasina sabab olur.

Bu moagsadls talim prosesinda Bliim taksonomiyasi iizra praktik saciyyali sual
Vo tapsiriglardan genis istifade mogsadauygundur. Bilik, anlama, tatbigetma, tahlil,
sintez vo doyoarlondirma kimi darketmo proseslarina asaslanmagla bilikyoniimli,
fonyoniimlii  tolimdon bacariglarin  praktik foaliyystdo totbigine, soristalilik

asillanmasina ke¢mok miimkiindiir.



Miiasir dorsin miixtalif parametrlori (masalon: darsin tohsil, torbiys inkisaf
mogsadlarinin,  vozifalorin  miioyyonlosdirilmoasi,  dorsde  giymotlondirma
foaliyyatinin togkili, miixtolif dors tiplorinin planlasdiriimasi vo s.) ilo bagh
todgiqatlarin aparilmasina, miizakiralorin kegirilmosina ehtiyac vardir. 9goar hamin
aragdirmalar aparilarsa, bu giin miiasir dorsi fenomenal bir tohsil hadisasi kimi daha

da iralilotmak miimkiin olar.

Pedaqoji ali moktob mozunlarini yaradict pedaqoji igo, dorsi miiasir tolablor
saviyyasindo toskil etmoys hazirlamaq ii¢lin onlarin nazoari vo metodik hazirliq
soviyyasi yiiksaldilmali, yeni tolim texnologiyalarindan moQsadyonlii istifado
bacariglar1 formalasdirilmalidir. Ali moktobdo miihazirs vo seminarlarda elektron
16vho, slide share, blogspot, youtube, test share va s. internet resurslarindan, program
Vo saytlarindan istifado tolobolorin moévzunu doarindon, siiurlu monimsamasi ilo
yanasl, bu texnologiyalarin mahiyyati, istifado mexanizmi, tolimi imkanlar1 barado

bilik va bacariglara darindan yiyalonmolarina sorait yaradir.

Miisllim hazirliginda fonn kurikulumunun mahiyyati, falsafosi, mogsad vo
vazifolori, mazmun Xotlori, osas vo alt standartlarin mogzi, reallagdiriimasi
imkanlari, fanlorarasi va fondaxili inteqrasiyanin yaradilmasi, yeni qiymatlondirmo
mexanizmlorinin 6yranilmasi, pedaqoji tocriibads totbiqi lizra bilik va bacariglarin
formalasdirilmas1 diggoat morkazinds saxlanilmalidir. Bu masalalor 6z hallini elo
tapmalidir ki, ali moktobi bitiron gonc misllimlarin kurikulumun tatbiq olundugu

siniflar tigilin tolim kurslarinda yenidon tahsil almasina ehtiyac galmasin.

Moktab tacriibasinin dyranilmasi gostarir ki, bir ¢ox gabaqgcil miallimlarimiz
yeni tolim texnologiyalarinin — foal/interaktiv. metodlarin, informasiya-
kommunikasiya texnologiyalarmin totbigi sahesinds tocriiba toplamis, MIMIO-dan,
elektron 16vho, kompyuter va internetdon doars prosesinde moaqgsadyonlii istifads
etmoklo gonc naslin talim-torbiyasinds ciddi ugurlara imza atmislar. Bununla
borabar, dors prosesinds yeni tolim texnologiyalarindan istifado sahasinda bozi

catismazliglar da 6ziinii gostarmakdadir.

Miiasir dorsds miiallimin nazari informasiya ilo yiiklonmis monoloqu, ¢ox



vaxt aparan fordi sorgular 6z yerini miisllimsagird, sagird-sagird dialoquna verir. Bu
monada miiasir dorsi dialoq darslori adlandirmaq daha mantiglidir. Darsds todqiq
olunan problemlo bagli genis miizakiralor, disputlar, debatlar toskil edilmali,
alternativ fikirlor saslonmoali, sdylonilon miilahizalor asaslandirilmalidir. Miiallim bu
prosesds sinifdoki biitiin sagirdlorin foal istirakina nail olmali, suala cavab veran,
miizakirodo fikir sdylomoyo can atan he¢ bir sagird diggstdon yaymmamalidir.
Tocriibo gostorir Ki, totbig, yaradici is, diskussiya sociyyali tapsiriglar sagirdin

nitqinin inkisafina, kommunikativ bacariqlarin formalasdirilmasina zomin yaradir.

Todqiqatlar siibut edir ki, tolim prosesi hor bir sagirdin qabiliyyati, fordi
xiisusiyyatlori nazora alinmagqla toskil olunarsa, sinifdoki usaglarin 95 faizi talim
materialin1 tam monimsamaya gadirdir. Demali, sagirdlorin marag vo meyli, idraki
gabiliyyatlori nazors alinmagla kegilon dorsin miiasirliyindon danismaq daha dogru
olar. Hazirda metodikada miiallimin bilik va bacariglart dorsds talob etmokls deyil,
sagirdlordo marag oyatmaqla, motivasiya yaratmagla, fordi xiisusiyyatlori nazara

almagla manimsanilmasina nail olmasina xiisusi 6nom verilir,

Miiasir darsin strukturu da yaradici miinasibat tolob edir. Miiollim qarsiya
qoydugu moqgsaddon asili olarag, yeni tolim texnologiyalarmin tatbiq olundugu
darsin strukturunda doyisikliklor eds bilor. Lakin bu zaman dorsin tamligina,
biitovlilytine  Xalal galmamoali, tolim prosesinin, mdvzunun Syranilmasinin

morhalalorinin ardicilligi, bir-birini tamamlamasi va sartlondirmoasi gézlonilmalidir.

Miisllimin saxsiyyati, monavi keyfiyyatlori, pedagoji-metodik ustaligi darsin
somaraliliyino tosir edan amillordondir. Pedaqoji-metodik ustaliq 6z oksini, ilk
névbada darsin planinin yaradici tartibinds vo onun reallagdirilmasinda tapir. Mahz
diizgiin, yaradict planlagsdirma tolim vaxtindan optimal istifadoyos, materialin
mozmununun darindan, siiurlu monimsanilmasina, yeni situasiyada tatbigina zomin

yaradir.

Miallim pedaqoji, psixoloji toedgigatlardan, fonnin todrisi metodikasinin
nailiyyatlorindan bahralonmokls, konkret sinfin imkanlarini nazars almaqla 6z dars

sistemini yaratmali, togobbiiskar foaliyyat gostormalidir. Bozon metodik tdvsiyalora



chkam kimi yanasan, miiallim tigiin vasaitdoki dors nlimunalarindan kenara ¢ixmaga,
oradaki bir sozii, ctimloni belo doyismoya casarat etmoayon, ugursuzluglarini bu yolla
sigortalamaga calisan miollimloro do rast golirik. Unudulmamalidir ki, miiasir
doarsds ugur metodika elminin nailiyyatlori ilo miallim tocriibasinin, yaradiciliginin

qovusugunda, lizvi vohdatindo yaranir.

Miiasir dors yalniz miiollimin qisa miiddotdo konkret mosgoaloys hazirliginin
deyil, hom do uzun illor orzinds zorro-zorros topladigi is tocriibasi ilo metodik
tovsiyalordon yaradiciligla boahralonmayin vahdoatinds yaranir. Nozoro almag
lazimdir ki, dorsin somoraliliyinin artirilmasi imkanlart mohdud deyil, burada hor
dofa yeni metodik ideyalar, tatbiglar, orijinal dars variantlari ti¢iin zongin yaradiciliq

imkanlar1 vardir.

Hor bir dors sinfin sagirdlarinin bilik va bacariglari, talim magsadlori, metodik
imkanlari, tolim materialinin hocmi, miirokkablik soviyyasi va S. nozare alinmaqla
toskil olunmalidir. Tasadiifi deyil ki, yaradici miiallimin paralel siniflords eyni
movzuda dediyi dorslor heg vaxt birbirinin tokrar1 olmur, biri digarindon metodik

calarlar, tapintilar, 6ztinamaxsus, tokrarolunmaz cahatlari ilo forglonir.
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The teacher should develop individual strategies by applying his
intellectual skills. He chooses an effective method to enhance his learning. The
process of applying learned intellectual use in practice to solve one’s problems
and achieve success in coping with activities is called cognitive strategies. Here
is an example. What inductive logic is intellectually logical for aspiring teachers.

In summary, it analyzes the quality indicators and strategies that are
important for improving the quality of teaching and teachers as a profession.
These reflective strategies integrated by the teacher can be called cognitive
strategies. These cognitive strategies should be taught and practiced during
teacher education so that incoming teachers can thrive with the challenges of
the profession.

Thus, reflective learning practices, which are cognitive strategies for
teachers, are practices applied in the teacher education system for teachers to
become reflexive practitioners. Both the NCF 2005 and the National Education
Policy 2020 take a pragmatic stance towards teachers.

Hor giin insan Oyronmoys davam edir. Oyronmo prosesi universal va
davamlidir. Oyranmo 2sasan bir insanin problemlorin 6hdasindon galmasina imkan
yaradan vasitetir. Problem hallinin 6yranmonin on yiiksok Saviyyesi oldugunu
sOylayan nazariyyslar var, buna gora do onu tohsilin yegana magsadi edir. Biz sifahi
molumat adlanan deklarativ biliklari dyronirik. Oyronarken intellektual bacariglar:
inkisaf etdiririk. Intellektual bacariqlar, siibhasiz Ki, hor bir ford iigiin osas tolobdir.
Bunlar ayri-segkilik etmak, miiayyan etmok, anlayis vao niimunalari miiayyan etmok,
prinsiplori bilmak va s. kimi bacariglardir. Intellektual bacariglar tacriibe vasitosilo
oldo edilir. Problemin halline gotirib ¢ixaran osaslari toskil edirlor. Intellektual
bacariglar problemin hallinds birbasa komok etmir, lakin bu intellektual bacariglarin
problemli vaziyyata totbigi fordin problemin 6hdasindan golmasina va hall yoluna
golmasino kdmok edir. Intellektual bacariglar problemin halli {igiin strategiyanin
formalasdirilmasi prosesinin ilkin sartlorini toskil edir. Hall yoluna ¢atmaq ti¢iin fard
torofindon inkisaf etdirilon bu strategiyalara Robert Qaqne goro Kkognitiv
strategiyalar deyilir.

Eynils, har bir miiallim misllimlik faaliyyati dovriinds istor kigik, istorsa do
boyiik problemlorlo iizlosir. Peso kimi miiallimlik ¢otin vo dinamikdir, ¢iinki
miiollim karyerasi boyu har giin miixtalif voziyyatlorls qarsilasir. Fadakar miiallim

hamiso bu ¢atinliklorin va ya problemloarin 6hdasindon galmak ti¢tin hovasli va istekli



olur. Amma bu, miisllimdon tohsilinin mozmununa, sagirdin psixologiyasina,
pedaqoji bacariqlara vo qarsiya ¢ixan problemlorin Shdoasindon golmok {igiin
idaraetmo bacariglarina malik olmagi tolob edir. Tokco mazmunu va nozariyyalori
bilmok miiallimlori peso ii¢lin tam tochiz etmir vo onlarin problemini hall etmir.
Praktik tocriibonin sadoco konseptual anlayisdan daha yaxsi oldugu deyilir. Praktiki
bilik problemi hall etmak iigiin istifado olunan strategiyadir, intellektual bacariglar
ISo konseptual anlayigdir. Strategiyalar, siibhasiz ki, intellektual bacariglar olmadan
inkisaf eda bilmaz, lakin miiallim bu dyronilmis intellektual bacariglari praktikada
totbig etmok bacarigina sahib olmalidir. Bu meqale daha sonra miiallimliyi bir peso
kimi miizakira edir vo miallimlorin somorali foaliyyot gdstormasi vo pesokar

somaraliliyini artirmasi ii¢iin vacib olan strategiyalardan boahs edir.

Miisllim 6z intellektual bacariglarini totbiq etmoklo individual strategiyalar
inkisaf etdirmoalidir. O, 6yrondiklorini hayata ke¢irmok ti¢iin tasirli bir iisulla segir.
Oyronilmis intellektual bacarigin 6z problemlorini holl etmok vo ¢atinliklorin
6hdasindan golmokda ugur olds etmak {igiin praktikada totbigi prosesina kognitiv
strategiyalar1 deyilir. Burada misal ¢okmak olar; induktiv mantigin na oldugunu
bilmak abituriyent miiollimlor {igiin intellektual bacariqdir. Lakin moktobdo
anlayiglart 6yratmak iiglin induktiv mantiqdon istifads etmok, yani onu ii¢ oxsar
niimuna ilo gdstormok, sagirdlorin oxsarliglari vo iimumilasdirma prosesini miioyyan
etmoaya mocbur etmok koqnitiv strategiyasidir. Burada abituriyent miiallimlor
induksiyadan siniflorda istifade etmozdon avval miitlaq biliklora malik olmalidirlar.
Xiisusi intellektual bacarigdan neco va harada istifado etmok koqnitiv strategiyadir.
Buna goro do miisllim hazirligi programi ela tortib edilmisdir ki, o, abituriyent
miiollimlara ham miisllimlik bacariglari, hom da peso {igiin talob olunan kognitiv

strategiyalari ilo tochiz olunmaga komok etsin.

Miisllim tohsili kurikulumunda abituriyent miiallimin kurs zaman1 6yronmeali,
moasq etmali va 6zlarini tokmillasdirmali oldugu bir ne¢o kognitiv strategiya var.
Mikro-tadris bacariglari, effektiv iinsiyyat bacarigi, dorsi planlasdirma bacarigi vo S.

abituriyent miiallimlarin tolim kursu zamani 6yrondiklori kognitiv strategiyalarin bir



ne¢o nilmunasidir. Bu koqgnitiv strategiyalart miallimin 6yronmoni effektiv sokildo
asanlasdirmaq, tolimati tortib etmok, sinfi idaro etmok vo todris prosesini
giymotlondirmok tigiin istifads etdiyi faydali alatlor adlandirila bilor. Bu, homginin
miallimo pesokar toraqqi etmays vo miiossisalorinds alverisli is miihitini saxlamaga
komok edir. Fordi problemlari holl etmok iiclin kognitiv strategiyalar1 yalniz
strategiyanin totbiqi zamani situasiya haqqinda roy aldo etmokls inkisaf etdirilo bilar.
oks olago sistemi miiollimo islonmis strategiyalart zaman-zaman doyisdirarok vo
manipulyasiya etmoklo voziyyoti dinamik sokildo yaxsilasdirmaga komok edir.
Miiallimo 6z horokatlori hagqinda roy almaga vo bununla da onlarin faaliyyatini
yaxsilagdirmaga komok edon miioyyan koqnitiv strategiyalar1 var. Bu ciir kognitiv

strategiyalar1 oks etdiran todris tocriibaloridir.

Biitin miiallimlorin qarsilasdigi osas problem 6z foaliyyatini necos
yaxsilasdirmaqdir. Onlarin hamusi sinif hoyatinda dilemmalar vo g¢atinliklorlo
tizlosirlor. Fodakar miiallim homiso 6z karyerasini inkisaf etdirmoklo yanasi, sinifdo
effektivlik standartlarini yiiksoltmok istayir. Tohsil masalalorinin miirokkab tobiati
va sinifda tadrisin praktiki talablori miisallimin iginin he¢ vaxt asan olmadigini tamin
edir (Pollard, 2006). ©nonavi sinif otaqlari ilo miiasir todris tisulu arasinda boyiik
forq var. ©Ovvalki onilliklards sinif otaglar1 adst-ananalar, vardislar, salahiyyatlor vo
gozlontilor kimi giindalik harakatlorlo idars olunurdu. Proses statik idi vo Dewey-o
gora doyison prioritetlora cavab vermirdi. Reflektiv tadris tocriibasi, Dewey deyir Ki,
digar tarafdan, daimi 6ziinii giymatlondirma ilo masggul olmaq va 6z sinif tacriibasini
yaxsilagdirmaq ti¢iin miivafiq olaraq doyismok istoyini ehtiva edir. Buna gora do,
miiasir sinif otaqlarinda daimi doyisiklik tolobi var ki, bu da miiallimlori 6z
tocriibalorinds effektivlik problemlorini aradan qaldirmaqda semoarali olan yeni

strategiyalar inkisaf etdirmayo sovq edir.

Reflektor miiallim olmaq todrisin miixtalif marhalalorinds eks elage olds
etmok demokdir, o ciimlodon kurrikulumun talabalor {i¢iin monali olmasi ti¢iin onu
togkil edorkon roy oldo etmok, 6yronmonin daha effektiv olmasi tigiin tolimati

planlasdirarkan ray almagq, resurslardan ssmarali istifads etmak vo manealori aradan



qaldirmaq tgiin sinif otaqlarmi togkil etmok, miintozom ray vasitosilo sinifdoki
davranislari, dyrananlorlo somorali iinsiyyat qurmaq tgiin roy oldo etmok, tadris
strategiyalarin1 tokmillogsdirmok {igiin todris strategiyalarindan istifado etmok vo
geribildirim almagq, talim naticalorini yaxsilasdirmaq ti¢iin daha yaxsi strategiyalar
hazirlamaq {i¢iin 6yronmoni giymatlondirmoak. Belaliklo, miiallim tokca todrisin
marhalalarini planlagdirmir, hom do hor saviyyads oks olage iigiin strategiya qurur.
Miisllimin sinfi basa diismok, siibuta osaslanaraq mithakimo yiiriitmok bacarigindan
basqa bir sey olmayan intellektual bacariglari, 6yronilon todris strategiyalar1 vo .
inkisaf etdikco problemlarin hallinds totbig edilir. Bu problemlorin miiayyan
edilmasi geribildirim toplamag, tohlil etmok va talob olunduqda yeni strategiyalari
tokmillosdirmoak iigiin intellektual bacariglarin tatbigini nazards tutur. Strategiyalar
zehni olaraq formalasir vo intellektual bacariq ilkin sartlorinin komayi ilo hoyata
kegirilir. Miiollimin hazirladig: strategiyalar1 ¢otinliklorin 6hdasindon golmoak {igiin
zehni faaliyyat plan1 adlandirmaq olar. Buna gora do, har saviyyadoa gora bilorik Ki,
miiollim manealori dof etmok, daha tasirli vo somorali olmaq iigiin daim 6z idrak
strategiyalarin1 totbiq edir. Dayison tolabloro uygun olaraq semarali oks olago
sistemindan siibutlar toplayan, molumatli tocriibays malik siibuta sahib olmaq {igiin
kognitiv strategiyalardan istifads edon bels bir miiallim refleksiv miiallimdir va bels
bir tadris tocriibasi oks etdiron todris tocriibesidir. Reflektiv talim tacriibesi todrisin
miixtalif morhalalorinds oks slage vo ya diisiincalor gabul edir. Miiallim talim
naticalarinin keyfiyyatini giymatlondirmak tigiin ham talimat zamani, ham do ondan
sonra 0z tadris prosesini oks etdirir. Schona gora, horakat iizorinds diisiinmo artiq
basa ¢atmus todris prosesinin oksini gotiiriir, harokatds oks iso davam edon tolimat
zamani gabul edilon diisiincalors aiddir. Son "faaliyyat {izarinds diisiinma, harokatda
oksetma, problemli vaziyyatlora cavab verma, problemin qurulmasi, problemin halli
va praktiki biliklorin miicarrad nazariyyadon tistiinliiyii" anlayiglarini Con Dyuinin

yazilarindan gotiirdiiyiinii iddia etdi.

Misllimin mosuliyyati sinifds bitmir. Onlar ham institusional taragqi, ham do
0z pesokar inkisafi tiglin mosuliyyat dastyirlar. Miiallimlar dolay1 yolla miiassisonin

somaraliliyino  gora  mosuliyyst  dasiyirlar.  Miiassisonin - taraqgisinin



giymatlondirilmasi  mioallimloro  vo idaragiloro  strategiyaya echtiyact olan
tokmillasdirmalor haqqinda fikir verir. Belaliklo, miiallimlor moktobin taraqqisi tigiin
hoyata kegcirilon, idrak strategiyalar1 adlandirila bilon tokmillogdirmo strategiyalarina
0z tohfolorini verirlor. Ayri-ayr1 miiollimlorin pesokar inkisafina goldikdo,
ozlinligiymotlondirmo miisllimlors 6z pesokarliglarii artirmaq iiciin  pesokar
inkisaflarin1 prioritetlogdirmoys kdmok edir vo homg¢inin institusional toraqqiys
tohfo verir. Reflektiv miiollim peso Vvazifalorini yerino yetirorkon 6z pesokar

inkisafin1 planlagdirr.

Xiilaso etmok {igiin, bu esse miiollimliyi bir peso Kimi vo miisllimlorin
somarali foaliyyat gostarmosi vo pesokar somaraliliyini artirmaq tigiin vacib olan
strategiyalar1 tohlil edir. Muoallimin 6zlindo birlosdirdiyi bu oks etdirma
strategiyalarini idrak strategiyalar1 adlandirmaq olar. Bu idrak strategiyalart miiallim
tohsili zamani Oyradilmali va totbig edilmolidir ki, golon miollimlor pesonin
problemloari ilo asanligla garsilasa bilsinlor. Bu, nainki onlarin somaraliliyini artirir,
hom do yeni ixtisasli miiallimlorin inamini artirmaga komok edir. Demali,
miiollimlar tiglin idrak strategiyalari olan aks etdiran tadris tocriibalori, miiallimlorin
refleksiv praktikant olmasi li¢lin xilisusi olaraq miiallim tohsili sisteminds tatbiq
edilmalidir. Hom NCF 2005, hom da Milli Tahsil Siyasati 2020 miiallimlora diisiinan
praktikant olmagi tovsiya edir. Diistincali miiallim olmag tokca siniflara deyil, dolay1
yolla miiassisaya Vo comiyyoto fayda gotirir. Reflektor miiallim olmaq iigiin
miiallimlar torafindon miiallim tahsilinds idrak strategiyalar1 kimi basa diistilo bilon

oks etdirici todris tocriibalori moanimsanilmoalidir.
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TEACHING AND TESTING GRAMMATICAL COMPETENCE
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Annotation

Language tests are powerful instruments which usually cause changes in
the process of teaching and learning, and they can have an even greater effect
on them than any methodology book. The author of the article discusses the
basic principles of teaching and testing grammatical competence of foreign
language learnersin a co_mm_unicative way and gives an account of what makes
a grammar test communicative.

Many teachers worry about the status of grammar within the process of
teaching and learning, whether they should teach it or not, and how this is best to be
done. Grammar is important and it is everywhere. It operates within the sentence but
also beyond it. In fact, it is a part of discourse, an essential feature of reading,
speaking and writing. Effective communication can be reached only when the
speaker/writer is able to put grammar in use in a variety of situations. Grammar is
an integral part of language and in order to teach it effectively, we have to know how
it is learned and used [2, p.9]. We need to know what we are teaching about
grammar, why we are teaching it, and how to communicate this to others. As far as
testing grammar is concerned, grammar has always been regarded as an important
area for testing learner's language proficiency. It still occupies a prominent position
and seems to be present in many school examinations and commercially available
proficiency tests.

Ever since foreign language teaching began, there have been debates
concerning the most effective and appropriate ways of enabling learners to acquire
a system of rules that will enable them to use the language purposefully,
appropriately, creatively and accurately. The view that communicative approach to
language teaching and learning means that one does not have to bother about the
grammar is wrong. What is true, is the fact that communicative approach puts a

different value on grammar. It has become clear that grammar is a tool or resource



to be used in the comprehension and creation of oral and written discourse rather
than something to be learned as an end in itself. Celce-Murcia [4, p.464] states that
grammar should be always taught with reference to meaning, social factors, or
discourse. We must not go back to a situation where grammar predominates, and
learners go through endless series of meaningless exercises in order to learn correct
forms.

It has often been said that the reason for learning grammar and getting the
forms of the language correct is to make communication more efficient. The less
grammar you know, the less likely you will be able to communicate; the more
grammar you know, the more efficient will be your communication. However, it is
possible to communicate effectively using language which is grammatically
defective. Therefore, we must admit that grammar falls into at least two parts: there
is a small amount which is essential for efficient communication and there is the rest.
It is a subject of research to find out what that small amount is.

There is a very interesting question as whether fluency should be promoted
before accuracy. Most advocates of a communicative approach have favoured
fluency, with production gradually being refined towards more accurate control.
Some researchers advocate slow, accurate production gradually being speeded up to
become more fluent. The need to focus on form changes according to the educational
objectives. When one is teaching a receptive skill such as listening or reading, it is
irrelevant to emphasise grammar since these skills require competence primarily in
the areas of word recognition and semantic processing. On the other hand, if the
teacher is focusing on productive skills (speaking and writing), then formal accuracy
can become an important concern because rules of pedagogical grammar are
essentially rules of production. If the teacher is offering a conversation class, then
accuracy is much less an issue than it is if the class is dealing with formal writing. If
the learner's goal is survival communication, formal accuracy is of marginal value
[4, p.464].

Within the centuries the study of a language meant primarily the study of its

grammar. During the past 40-30 years, there were several major approaches to



language teaching. They differ regarding to the extent of explicitness of grammar
instruction in the second or foreign language classroom.

Since the 1980-ies, there has been enormous interest in communicative
language teaching. The linguists of this era viewed language as an instrument of
communication and applied this philosophy to language teaching. They claimed that
communication is the goal of second or foreign language instruction. Since we shape
and select language to express particular meanings, language instruction should be
content-based, meaningful, contextualised, and discourse-based (rather than
sentence-based). According to them, the teacher's role is primarily to facilitate
language use and communication; it is only secondarily to provide feedback and
correct learner errors.

Batstone [2, p.48] presents three approaches to grammar teaching: the
teaching of grammar as product, as process, and as skill. He points out that in the
product perspective on grammar the emphasis is on the component parts of the
language system, divided up into separate forms. This perspective is very helpful in
a way that it helps the learners to develop their knowledge of the grammatical
system, and the meanings which this system helps to signal. Through product
teaching, two stages in the learning process can be promoted: noticing (draw the
learner's attention to specified grammatical forms) and structuring (gives the
learners opportunities to manipulate, recombine, and change the forms they have
noticed). The third approach, teaching grammar as skill, requires the learners to use
grammar while working on tasks with the emphasis on language use. It helps the
learners effectively use grammar as process.

When we consider grammar as process, we have in mind the countless ways
in which it is effectively used in communication. Process teaching enables the
learners to put the language to use in communication, to create their own meanings
in contexts. Learning grammar for communication requires the ability to access
knowledge efficiently, under the pressure of real-time communication. According to
Batstone [2, p.51] the learners can proceduralise their knowledge, learning to deploy

grammar concentrating on meaning, only through extended practice in language use.



It is sensible to combine the two approaches, encouraging noticing and
structuring with product teaching, and employing process work to develop practice
in the skills of language use. The third approach, teaching grammar as skill,
represents a compromise between product and process teaching [2, p.52]. To sum
up, these three approaches present a basis for effective grammar teaching. The figure

below gives a summary of the discussed issues.

Teaching grammar Teaching grammar Teaching grammar
as product as process as skill
Helps learners to notice |Gives learners practice Carefully guides
and to structure by in the skills of language  |learners to utilise
focusing on specified use, allowing them to grammar for their
forms and meanings proceduralise their own communication
knowledge
[2, p.53].

In language teaching it is difficult to draw a sharp line between teaching the
language as product and process. The learners will not acquire the many skills
without having opportunities for language use in the classroom, as well as grammar
taught solely through controlled exercises will not stay with the learner for long.
Learners themselves have a variety of needs: they require some sense of the
regularity in the language system, they need some understanding of the relationship
between forms and functions, and they need an ability to act on this knowledge in
language use. Learning to deal with these needs takes time. If we want to teach
effectively, we have to take these needs into account. Our teaching then requires
using different strategies and flexibility in teaching methods.

As teaching and testing are so closely interrelated, testing appears not to have
kept apace with developments in other areas of language description and language
teaching. It is obvious that the development of different theories and approaches of
language learning and teaching also affected the history of language testing. On the
other hand, language tests are powerful instruments that usually cause changes in
the process of teaching and learning and can have an even greater effect on them
than any methodology book. It is common to see the evolution of both language

teaching and language testing.



The elaboration of communicative competence has had a considerable impact
on language testing. Applied linguists claim that communicative language testing
means not communicative testing of language, but the testing of communicative
language. Thus, what distinguishes communicative language testing is the
introduction of real-language input rather than some new methodology of testing [7,
p. 98].

As a reaction against the traditional assessment of a candidate's use of
grammatical items divorced from the context, an alternative approach for the
assessment of grammar with the notion of contextualising items in a grammar test
was introduced since testers pointed out that with isolated format there is a danger
of testing an ability to do particular type of test rather than an ability to use the
language.

During the history of language testing, we note different paradigms for
language testing practice. It can be also said that more attention has been paid to
issues of assessing the constituent parts of communicative competence rather than
to the communicative measurement of these communicative parts. There has a
question arisen in connection with the different models of language proficiency
concerning with the “what” of testing. As the practice of language testing has been
gradually changing, which involves also changes in the testing different components
of communicative competence, there is a need to think of the ways of “how” the
specified content is to be tested [6, p.97-102].

Should we test language knowledge or language performance? Should we
concentrate more on testing students' ability to handle separate language elements
(or language subskills), or should we focus on testing of integrated language skills?
“We know that grammar is not simply a formal network, but a communicative
device which is functionally motivated” [2, p.11].

It is a fact that in order to measure the 'rules in use', communicative grammar
should be tested communicatively. Rea Dickins suggests that this can happen only
if a candidate is engaged in a communicative act in contexts that allow for the

creation of meaning. Therefore, she claims that the communicative testing of



grammar requires a task-based approach, within which there are at least five factors

that make a grammar test communicative [8, p.125].

= the contextualisation of test items: a test should not comprise a number of

decontextualised single sentences
= the identification of a communicative purpose for the test activity
= the identification of an audience to whom the communication is addressed
= instructions to the test taker that focus on meaning rather than on form

= the opportunity for the test taker to create his/her own message and to produce

grammatical responses as appropriate to a given context

If we closely examine the above criteria, it is possible to conclude that the
main highlighted features could in fact characterise any task-based test that intends
to measure communicative language ability, of which grammatical competence is

one important integral part.
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ACTIVE LEARNING APPROACH: TRAINING STUDENTS OF HR
MANAGEMENT
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Annotation

One of the requirements of employers is that future and current
employees are not afraid of taking further education and that they are open to
new information, innovations, and trend and therefore are ready to undergo
further trainings effectively and with an open mind. In her article, the author
stresses the importance of schools and educational institutions and their roles
to prepare their learners and graduates for such situations. She looks at some
aspects related to active learning through English for Specific Purposes. For
her analysis, foreign language seminars for university students with a study
programme focussed on human resource management serve as a sample.

The dynamics of the present time assumes that employees will not stay only
with formal education but they will also be prepared for other forms of education
and learning. Employees are expected to be aware of the fact that learning takes
place also outside the formal institution and outside the content of the curriculum;
to understand that the learning output does not necessarily have to be a certificate
with an assessment or a diploma. Especially now, when we are facing a close contact
with artificial intelligence and many jobs will probably be replaced by artificial
intelligence in the near future, it is very necessary for employees to be able to retrain



effectively and prepare for other types of work activities. Lifelong education is more

present and more in demand than at any other time.

However, in order to work with such capable employees, schools, academies
or universities must first prepare them to act that way and to train them to be
autonomous. One of the possibilities to develop learner autonomy is to teach them
to take an active approach towards their own learning. This also includes teaching
students to be responsible for their learning results and outcomes. In other words,
learners do not “wait” for their teachers and do not expect that data, facts,

information, knowledge will be brought to them without “their own effort”.

Being able to adopt active learning or acquire effective learning strategies is
an opposite approach to the passive acceptance of knowledge, to mechanical
memorization, to mindless reproduction of what has been learned. It is a challenge
for the teacher to inspire his/her learners to think, to analyse and compare, to ask
(meaningful) questions. This approach is by no means new; already Bonwell and
Eison in 1991 promote active learning strategies and suggest the use of instructional
activities involving students in doing and thinking about what they are doing [1].
They also highlight the benefit of learners” explorations of their own attitudes and

values. [2]

Learning a foreign language and developing foreign language skills can help
create a foundation for practicing active learning. If the teacher requires the student
to take an active approach, he/she should first make sure that the student is interested
in the given issue. Certainly not every topic or every area is attractive to the student
or arouses automatic interest. However, this is where the pedagogical mastery of
every teacher comes in: they are not only supposed to clarify what the specific lesson
will be about, but they should also indicate how students can use the knowledge in
practice - for their work, school and studies for their everyday life, for themselves.
The student has the opportunity to find out what he/she already knows about the
given issue, to compare what his/her classmates know, or to search for basic

information from available sources.



There are many activities that promote active learning in the classroom. Many
of them are based on the theory of constructivism where the link between one’s
previous knowledge with new facts is created and this way the learner’s
understanding is built. Very often, active learning strategies involve discussions and
sharing opinions, collaborative tasks, case studies, decision-making activities, but
also individual tasks, such as reading for gist, searching for a supporting idea, for
key information, writing, and so on. They may last from a couple of minutes only to
activate learner’s cognitive processes to larger parts of the lesson where the learners
can reflect and predict outcomes and create new concepts. The longer parts of active

learning can also enable the teacher to measure/assess/evaluate student learning.

What is really important for the teacher is to create and introduce such tasks
that would help meet learners their learning objectives and that would help them be
involved actively. The teacher should not expect immediate “language success” -
learners may be speaking with mistakes in the beginning, may not be good at reading
or writing, may not be able to understand specific texts, terms, thus the use of a
quality dictionary is a necessity. However, active learning helps remember what has
been said/done on the lesson better than in a traditional lecture. The learners are
more open, more confident to speak and express their opinions. They eliminate or
completely lose their anxiety. Their assessment performance is higher. Cooperative
activities help build and develop soft or social skills and this benefit should not be
forgotten. Last but not least, teachers should always provide their learners with
feedback on their performance and learning: comment on it, stress positives, praise

progress and mention weak points.

As already written, neither the idea of active learning nor the autonomous
learning approach is new. Most of the (language) teachers are probably familiar with
the repertoire of active learning strategies and implement them during their classes
regularly and smoothly. However, the purpose of the article is to encourage teachers
to apply active learning strategies as much as possible; to show the necessity to

introduce them to learners. The purpose is also to highlight the urgency to modify



the strategies, to develop and adapt them constantly according to the conditions in
which the educational process takes place, according to the learning objectives and

rapidly changing requirements of the times.
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Annotation

The article defines the quality and effectiveness of doctors’ training in Japan,
the way high-quality medical education in Japan is obtained. It is established
that future doctors receive extensive training in medical research and patient
care.

SInoHChKa MeMIMHA € BIJJOMOIO CBOEI0 BUCOKOIO SIKICTIO Ta €(pEKTUBHICTIO, a
TaKOXX 1HHOBALIMHUMU MiAXOJAaMU JI0 JiKyBaHHA. J[OCATHEHHSI B SAMOHCHKIN
MEJUIMHI, TaKl K MIHIIHBa3UBHA XIPYprisl, €HJIOCKOIIs, MOJIEKYJISIpHA Teparisl Ta
IMyHOTepaIlisi, € BU3HaH1 B yChbOMY CBITI.

VY Snonii iIcCHye BUCOKUI MOMUT HA JIIKapiB 3 BUCOKOIO KBaJi(iKaII€IO, TaK K
SATMIOHCHKE HACEJICHHS CTapIE, a 1€ IPU3BOJINUTH JI0 301IbIIICHHS KUIBKOCTI JTFOJIEH, SIKi
noTpeOyIOTh MEAMYHOI AornoMoTH. Y SIMOHIT ICHYIOTh JyXe€ BUCOKI CTaHAApTH
NIATOTOBKM JIIKapiB, IO Ja€ 3MOTY 3a0e3MeYUTH BHUCOKY SKICTh MEIUYHOI
nonoMord. IlutanHss miaroroBku JikapiB B Snonii HabyBae 0co0JMBOI
aKTyaJbHOCTI 3 OIJISily Ha BJIOCKOHAJICHHS TakKoi MIATOTOBKM B YKpaiHi.
[IpobiiemamMu MeAMYHOT MIITOTOBKY Ta HAaBYaHHSA B SIMOHIT 3aliMaliiCs Taki BUCHI SIK
X. Hakangzima, K. Ecina, E. Kamikany, K. Harasma, X. Tanaka ta iH1mi.

B Anonii nikapi 3700yBat0Th BUCOKOSIKICHY BUIIY MEIMYHY OCBITY, EPII HIXK
BOHHM MOXXYTh 3aliMaTHCs MEIWYHOIO MPAKTHKOI0. BOHU 3aBepuIylOTh MIECTUPIUHY
nporpamy meaundHoro 3BO, a moTiM HaBuYalOTHCS 1€ 32 JIBOPIYHOIO MPOrpamMoro
IHTEpPHATYPH, NEPII HI’)K BOHU 3MOKYTh OTPUMATH JIIEH31I0 HA MEJUYHY ITPAKTHUKY.

[1ix yac mporpamu IHTEpHATYPH JIIKapi MPOXOATh HAaBYaHHS 03 BIAPUBY BiJ

BUPOOHUIITBA 3 PI3HUX MEJIUYHUX CHEIIaIbHOCTEH, TAKUX SIK BHYTPIIIHI XBOPOOH,



Xipypris, neaiaTpisi, akylmepcTBO Ta THEKOJO0Tis. BOHM Tak0X MPOXOJATh IIHUPOKY
MIJTOTOBKY 3 MEIMYHUX JIOCHIJIKEHb Ta AOTJISITY 32 MalllEHTaMU.

[Ticns 3akiH4eHHS TpOrpaMy IHTEpHATYpH JiKapl TOBUHHI MPONTH
HalllOHAJIbHE MEAWYHE OOCTeKEHHs JJii OTpUMaHHS MEIMYHOI JIIEH3II.
OTpuMaBIIM  JIEH3110, BOHU MOXYTh 3aliMaTUCAd MEAWYHOIO JIISITBHICTIO
caMoCTiiHO a0o moyatu npodeciitHy AISIBHICTD Y JIKapHI Y METUYHIN KITTHILI.

EdexTuBHICTD AiSILHOCTI JIIKapiB B SIMOHIT 3arajioM € Ha JOCTaTHLO BUCOKOMY
piBHI, OCKUJIBKU KpaiHa € OJHIEI0 3 MEPIINUX Y CBITI IO TPUBAIOCTI KUTTS. SIMOHCHKa
CUCTEMa OXOpPOHU 3JI0pPOB’Sl  XapaKTEpHU3Y€TbCS BEJIMKUM  aKIIEHTOM Ha
npoUIaKTUI, paHHIM JIarHOCTHIN Ta MIBUAKOMY JiKyBaHHI. lle B moenHaHHi 3
BUCOKHM pIBHEM OCBITH Ta MNpO(eCiiHOI MIATOTOBKH, SIKYy OTPUMYIOTH JIKapi,
JI03BOJIsI€ IM HAJIaBaTH CBOIM IalllEHTAM BUCOKOSKICHY MEAUYHY JIOIIOMOTY.

Anonceki pocmianuku Jxynmki Xapyra, Cadiko O3oH 1 J)kyH XamaHo y
ceoeMy pnociimkeHHs: «lIpodeciiiHa 1A€HTUYHICTh JIKApIB 1 coIfiaiizaiisi BIJ
CTYJICHTIB-MEJIMKIB JI0 IITATHUX JIIKapiB y SMOHIi: HApaTUBHUHN aHAJI3 Y IKICHOMY
JOCIIIJKEHH1 3 TOYKU 30py cimeiiHoro Jikaps» (Doctors’ professional identity and
socialisation from medical students to staff doctors in Japan: narrative analysis in
qualitative research from a family physician perspective) BU3HYAIOTh, IO
CTaHOBJICHHS JIIKaps nepeadadae MepeTBOPEHHs HenpodecioHana Ha MEIUYHOTO
mpaifiBHMKa, M0 BigoMme sk mpodeciitHa comiam3aiis [1]. Bonu Bu3HayaroTh
npodeciiiHy colfianizamiio Sk NpoLec NepeTBOPEHHS HOBauKa B mpodecionana. Llei
nporec 00’eaHye poboUYl HOPMH, IIHHOCTI, MEPEKOHAHHS, 3HAHHS, HAaBUYKH Ta
OUIKYBaH1 poJIi Ta aJlalTy€e MOYaTKIBIIS 10 KyJIbTYPH €KCIIEPTIB.

SInoHCchKa crucTeMa OXOPOHU 3[I0POB’SI CTUKAETHCS 3 TAKUMHU MPOOJIEMaMH, K
CTapiHHS HACEJICHHS, 3pOCTaHHS BUTPAT HA OXOPOHY 3/I0POB’sI Ta HECTaya JIKapiB y
nesikux perionax. o6 BupimmTh 1i npodiieMH, ypsia BIPOBAIKYE Pi3HI 3aX0H,
TaKi SIK 301IBIIEHHS KIJIBKOCTI BUMTYCKHUKIB MeauuHux 3BO Ta mokpaiieHHs yMOB
mparli JikapiB y CUTbCHKiN MICIIEBOCTI.

3arajom npodeciitHa KBaTipiKaLlis JiKapiB y Anonii €

BHUCOKOKBaTi(h1KOBAHOI0, a iX €PEKTUBHICTh y HAJaHHI METUYHOI JJOTIOMOTH BHUCOKA.
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npobsieMrd BUKOPUCTaHHS LU(POBUX TEXHOJOTIH OOYMOBIIOETHCS CyYaCHUMHU
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Vkpaini ceorogHi. EnexktpoHHe (auMcTaHIIiHE) HaBYaHHA CTa€ KIHOYOBUM
iHCTpyMeHTOM B HaBuaHHi [2, c. 120]. E-HaBuaHHsS B AMCTaHLIMHUX YyMOBax
JI03BOJIIE MAKCHUMAJIbHO YPI3HOMAaHITHUTH (OpMH 1 BIAMOBIOHI TEXHOJOTIT
oBOJIOAIHHS MoBamu [3, c. 197].

Merta cTaTTi — IpoaHai3yBaTu JTOCTYIHI HU(POBI IHCTPYMEHTH, SKI MOXKHA
e(eKTHBHO BUKOPHCTOBYBATH ISl HABYAHHS 1HO3€MHOT MOBH.

3acTocyBaHHS €EKTPOHHHUX 3aC001B, B TOMY YHCII1 B IUCTAHLIMHUX YMOBAaX,
JI03BOJIIE MAKCHUMAJIbHO YPI3HOMAaHITHUTH (OpMH 1 BIAMOBIAHI TEXHOJOTIT
OBOJIO/IIHHS 1HO3EMHOI0 MOBOIO. 3aCTOCYBaHHsI TEXHIYHUX 3ac00iB HaBUaHHS
1HO3€MHOI MOBH Ta PI3HOMaHITHUX €JIEKTPOHHUX PECYPCIB J03BOJIIE KOMIIEHCYBAaTH
BIJICYTHICTh MPUPOJHOTO IHIIOMOBHOT'O CEPEIOBUINA HA BCIX €Tamax HaBYAHHS;
MOBHIIIE peaizyBaTy MPUHIIUI HA0YHOCTI; 3/1IMICHIOBATH HABUAHHSA 3 ypaxyBaHHSIM
1HMBIIyallbHUX THUIOJIOTIYHUX OCOOJMBOCTEN KOXHOTO; CTBOPUTH Kpallli YMOBH
JUIsL TIpOrpamMyBaHHS 1 KOHTPOJIO; 3a0€3MEeYUTH MpUCKOpeHe (OpMyBaHHS 1
PO3BUTOK HAaBHYOK CIYXOBOTO CaMOKOHTPOJIO; MaKCUMAaJIbHO BHKOPUCTATU
aHAMITUYHI W 1MITaIliiH1 3110HOCTI y4YHIB, MOBHIiIIE MOOLII3yBaTH iXHI BHYTpIIIHI
pecypcu; BUKOHYBATH Oarato BUIB BIIPaB 3 yCIMa yYHSAMH B KJIacl 0JIHOYAcHO [1, c.
174].

B 3aknamax OCBITH IIMPOKO 3aCTOCOBYIOThCS OHNalH-tutatdopmu Google
Classroom, Edmodo, ClassDojo. 1li onnaitH-11aTGopMu J03BOISIOTH IIPAI[FOBATH 3
KJlacamMu a0o0 rpynaMy Y4YHIB, MPU3HAYATH Ta MEPEBIPATH JOMAIIHE 3aBAaHHS,
CHJIKYBATHUCS 3 YUHIMHU.

Google Classroom mo3Bosisse CTBOpIOBATH BIPTyajdbHI KJIacH, JIETKO
NIPUENHYBATH A0 HUX yYHIB. YUHI MAlOTh BUTBHUHA JOCTYI JIO MANKH JI€ BUKJIA1a4
3aJIMIIIAE 3aBJAaHHs, MaTepiai Ta MPOCTO MOBIOMIICHHS. Y UYHI MOXKYTh 3aJIUIIATH
MOBIJJOMJICHHS 1 KOMEHTYBaTH 3aBJianHd. [nardopma 103B0s1sI€ BECTH €IEKTPOHHUIN
YKYpHaJ 3 OI[IHKaMH.

JlucraHiiiiHe HaBYaHHS CTa€ €(PEKTHMBHUM SKIIO BHUKJIAJad POOHMTH HOTO
HAOYHHMM. [[71 HAOYHOCTI MOKJIMBO KOPHCTYBATHCS BIPTYyaJIbHUMH JOIIKAMHU:

Jamboard, Padlet, Wakelet, Miro. BipTyanbHi iHT€pPaKTHBHI JOIIKH MOJIMBO



BUKOPUCTOBYBATH: SK MalJIaHYUK JJid TPYNOBOi pOOOTH [JIsi MPOBEACHHS
«MO3KOBOTO IITYpMY», JJIs PO3MIIIEHHS HaBYajibHOI 1H(OpMaIli, MpakKTUUYHUX
3aBaHb; M1 OpraHi3allii CIiJILHOTO OHJIAH-BUKOHAHHS JOMAITHHOTO 3aBIaHHS;
JUIS PO3MIILIEHHS i€l MPOEKTIB Ta IXHE oHjaiH-ooroBopenns; Google Classroom
MO>KJIMBO JIETKO MOEIHYBATH 3 MIaTGopMaMu AKi JO3BOJISIOTh CTBOPIOBATH TECTH:
Kahoot, Quizizz, Google Forms.

Classtime (https://www.classtime.com/uk/) — e ykpaiHoMOBHUI HHPpOBUIL
iHcTpy™menT, ctBopernid Pollock Technologies. Lle onnaitH-cepBic Ui CTBOPEHHS
MUTTEBUX TECTIB, SIKI MOXJIMBO JIaBaTH SIK MiJ Yac 3aHATTS, TaK 1 U1 TOMAITHBOTO
3apmnanHs. Classtime — 1e onuaiH-aTdopma g AUCTAHIINHOTO Ta OYHOIO
HaBYaHHA 3 (POKyCOM Ha 3allydeHHI YYACHMKIB, OI[IHIOBaHHI Ta aHAJITHII
pe3yibTaTiB.

JUIsi KOpUCTyBaHHSI CEpBICOM MOTPIOEH I1HTEpPHET, CMapTPOH/aHAPOIA,
IJIAHIIET, KOMIT'IOTep a00 HOYTOYK i Y4YHS; KOMII'IOTep ab0 HOYTOyK Jist
Bukianava. ko Classtime BUKOPHUCTOBYEThCS Ha 3aHATTI B ayIUTOPil, TapHUM
JIOTIOBHEHHSIM € MYJIbTUME/IiiiHA JTOTIIKA.

XMmapuuii pecypc Classtime 103B0JisI€ BAKOPUCTOBYBATH OHJIAMH-TECTYBAaHHSI
JUTsl OaHYBaHHS YYHSIMU 1HO3€MHOIO MOBO. OHJailH-TECTyBaHHS HE mependavae
3HAYHUX BUTPAT HAaBUAJILHOTO Yacy Ha BUKOHAHHS 3aBaHb YUYHSIMH Ta 9aCcy BUUTEIIS
Ha ix mepeBipky. BoHu 3a0e3reuyroTh MOXIJIMBICTH OJHOYACHOTO OIIHIOBaHHS
BEJIUKOT KIJIBKOCTI Y4YHIB B KJIaci, MOMJIMBICTh KOHTPOJIIO IIMPOKOTO Jiana3oHy
HABYAJBLHOTO Marepianxy, M03BOJSIOTh 00’ €KTHUBHIIIEC OIIIHUTH HAOYTiI 3HAHHS, B
KOPOTKi TepMiHM 1HHOPMYBATH YUHIB TIPO PE3YJILTATH.

Classtime mae BenuMKy KUIbKICTh IHCTPYMEHTIB IJIi TECTYBAaHHS Y4YHIB.
KoHcTpykTOop [M03BOJIsSIE BBOAWTH y 3aBIAaHHS 300pa)keHHS SK 3 JieBaiica
(mpUCTPOIO), TaK i3 IHTEPHETY 1 BiieoxocTuHry YouTube.

Taki cepsicu sk Mentimeter, Padlet, Wakelet 1o3BostiroTh 3p00OHTH HaBYaHHS
OUTBIII IHTEPAKTUBHHM.

Mentimeter — ie cepBic It CTBOPSHHS Ta IPOBEACHHS ONMUTYBaHb. Brkiiagau

y KUIbKa KJIIKIB MOK€ 3aBaHTAXKUTH HA CAWUT OJHE UM JEKUIbKA 3aMUTaHb. A MOTIM



JIa€ YYHSIM MOCUJIAHHS 3 KOJOM JIOCTYITy YM MOKJIUBICTH ckaHyBaTtu QR-xox. Ile
MOXe OyTH, HAIIPUKJIAJl, TECT 13 KUIbKOMa BapiaHTaMM BIJIMOBIJIeH. A Moxe OyTu
IPOCTE ONUTYBaHHS, IO Ja€ 3MOTY I[pOoaHadi3yBaTH HACTpil ayauTopii.
Hanpuknazn: «Yu 3po3yminu BU HOBY TeMmy?». Bukiianay Bu3Hauae, CKUIbKU Yacy
KJIaC Mae€ Ha Te, 100 BiAMOBICTU. A TaKOX 00Mpae, y SIKOMY BUTIISII XO4€ OTPUMATH
BIJIMOBI/II BiI ayAUTOPIi: MPOCTO KiIBKICTh T'OJIOCIB, MPOIICHTHE CIIiBBIIHOIICHHS,
Jiarpama, «xmapa ciiBy», rpadik. Jamai yuHi BiIMOB1AaIOTh 31 CBOiX cMapT(dOHIB Ta
mwiadmeTiB. [lel cepBic HemepcoHidikoBaHui (BHKIamgad HE O0aduTh, XTO SIK
BI/IMOBIB), TOMY /IS OIIHIOBaHHS YCIIIIHOCTI HE MiaXxoauTb. OJHAK MOXe
JIOTIOMOT'TH BIJICJIIIKYBaTH JUHAMIKY 3aCBOEHHS Martepially, OCKUIbKU Pe3yJbTaTu
KOXXHOT'O ONMUTYBAaHHS 30€piratoThCs. A y4HI BIANOBIIAIOTH OUIBII PO3KYTO, KOJIU
3HAIOTh, 1110 32 HETIPABUJILHY BIAMOBIAL HIXTO HE JOPIKATUME.

Baamboozle, Educaplay, Quizlet, Wordwall — cepsicu, 1mo m03BoJSAIOTH
CTBOPIOBATU ITPU I KOHCOJIJAIli MOBHOTO MaTepially 1 3pOOUTH 3aHsTTS,
HesanexxHo Bin pexxumy (on-line, off-line) B sikomy BoHO BifOyBa€ThCs, OUIBII
IHTEepakTUBHUM. LlikaBl MOMJIMBOCTI ISl PO3BUTKY ITMCEMHOIO MOBJICHHS 1
N03aKJIacHOi poOOTH 3 yUHSIMU IpeacTaBisie pecypc chat.openai.com.

Bukopuctanss Takux nu(poBUX IHCTPYMEHTIB B HAaBYaHHI 1HO3EMHOT MOBH
K OHJIAHH-TUIATPOPMHU B MOEJAHAHHI 3 IHTEPAKTUBHUMHM JIOIIKAaMU Ta HU(POBUMHU
IHCTPYMEHTaMH, IO JI03BOJISIIOTH CTBOPIOBATU TECTH, BIKTOPUHHU, OMHUTYBaHHS,
reHepyBaTh TEKCTH, MPOBOJWUTU I1HAMBIAYyallbHI Ta KOMaHJHI IrpU HaJae
PI3HOMaHITHI MOKJIMBOCTI JIJIT HABYAHHS aHTJI1HCHKOT MOBH.
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The problem of using of authentic materials as support with social context in
the process of French grammar study by students of High school is examined.
Examples of humorous drawing as authentic document which allows to
combine language and culture learning in a grammar class are described.
[TpoGnema B3aeMo1ii MOBH Ta KYJIBTYPH € MPIOPUTETHOIO Y MPOIECI HABYAHHS
1HO3EeMHUX MOB, OCKIJIBKM MOBa € HEBI1JI’€MHOI YaCTHHOIO COIIaIbHOT PeabHOCTI,
B sIKiif BOHA (111 MOBa) (PYHKIIOHY€E. B KOHTEKCTI KOMYHIKaTUBHO-ISJIbHICHOTO Ta

MDKKYJIBTYPHOTO TIAXOMAIB, 3MICT HaBYaHHS BKJIIOYA€ PI3HOMAHITHI aBTCHTUYHI

MaTepialid K 3pa3Ky )KUBOTO MOBJIEHHS HOC1iB MOBH, SIK1 B1I0OOpaXarTh €JIEMEHTH
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COLIIAJIBHOI 1 3arajbHOi KyJbTYPH Ta TO3BOJSIOTH MPOCTEKUTH 32 MPABUIAMHU
KOMYHIKaIli1l, IpUHHATHMH B KpaiHi, MOBa K01 BUBYA€EThCs [1].

BuxopucTtanHs aBTEHTHUHUX MaTepialiB y npoiieci GopMyBaHHS y CTYJEHTIB
(GbpaHKOMOBHOT I'paMaTUYHOT KOMIIETEHTHOCTI JTO3BOJHUTH IMPOJIEMOHCTPYBATH Ha
ayJIMTOPHOMY 3aHSTTI pealibHy CUTYaIlil0 CIIJIKYBaHHS, 30KpeMa MPOLTIOCTPyBaTH
(GYHKI[IOHYBaHHS TPaMaTHYHUX CTPYKTYP Y PEaTbHOMY COLIIaIbHOMY KOHTEKCTI.

3-MOMDK  PI3HOMAHITHUX AaBTEHTUYHHX MaTepiaidiB OCOOJMBY yBary
IPUBEPTAE TYMOPUCTHUHUN MATIOHOK, SIKUH BiJoOpa’kae MEHTAJITET Hapoay 1
BUCTYIIA€ JKEPEJIOM COILIaIbHUX KOJIB 1 KOMYHIKAIIHHUX HOPM [2]. A OCKiIbKH
TYMOPUCTHYHHUIA MAaJIFOHOK TMPE3EHTYE peajbHICTh Y KOMIUHIA (PopMi 3 METOIO
NPUBEPHYTU YBary CyCIUIbCTBA JO MEBHUX AaCHEKTIB COLIAJIBHOIO JKUTTA, BIH
JTI03BOJIUTH CTBOPUTH 11KaBUI KOHTEKCT JUIsl HABUAHHS IPaMaTUYHOTO MaTepialy Ha
ayJIMTOPHOMY 3aHSTTI.

Tak, HanpuKJIaJ, TyMOPUCTUYHI MamtOHKU (Puc. 1 ma Puc 2) 300paxaroThb y
caTUpU4HIA (GopMi cowialibHI MpodJieMd Yy (PpaHIly3bKOMY CYCHUIBCTBI, SKi

BUHUKJIA BHACIIAOK MiJBUILICHHS Tapu(iB HA €IECKTPOEHEPTIIO:

Comment es-tu J'ai laissé

devenu pauvre... &
jeux d'argent. femmes, |2 lumiere
allumée...

alcool, drogues? _

Puc. 1 Puc. 2.

Ha mnepmomy rymopuctuuHomy wmaimtoHKy (Puc.l) 3Manb0BaHO JBOX
YOJIOBIKIB, fKI IIYKalOTh DKy y CMITTeBUX Oakax. «Comment es-tu devenu
pauvre...jeux d’argent, femmes, alcool, drogues ?» (AIk mu cmag 6i0HUM ....I2pu Ha
2poui, JHCIHKU, anK020/b, HapKomuku?), 3alUTy€ OAUH 1HLIOTO, MEepepaxoByHOUU
MO>KJIMB1 PUYUHU HOTO O1THOCTI, Ha 110 1HIWH BianoBinae: «J ai laissé la lumiere

allumée.... » (A 3anuwue sxiroueHum c8imno...). 3 rpaMaTUYHOl TOYKH 30PY, TEKCT



MaJltOHKa JI03BOJIsI€ MPOUTIOCTPYBATH JIIECIIOBA y MUHYJIOMY Yaci Passé composé 3
JTOMOMKHHMM avoIr (« J’ai laissé ») Ta étre (« es-tu devenu »).

Ha npyromy carmpuyHOMy MamroHKY mmin Ha3zBoro Prix de |’énergie ([fina
enekmpoenepeii: Puc. 2) 300paxkeHo mitodoro mpesujieHta @panmii EmMManyens
MakpoHna Ta ioro ApyxuHy bpipKiT 3a 00170M, KO M MOBIIOMIISIFOT, 1110 TIEKapi
OlbIIe HE MOXYTH IekTH XJ1i0: « Les boulangers n’arrivent plus a cuire le pain ».
Ha mo Bpimxit Makpon Bimnosinae «Alors qu’ils préparent de la brioche » (To
Hexat ecomyroms Oynouxu). s dpaza pobuts pedepenmiro Ha Bigomy dpasy
« Qu’ils mangent de la brioche » (To mexaii i0sme 6ynouku (micmeuxa)), SIKy
NpUNUCYIOTh Mapii AHTyaHeTT1, ApykuH1 koposis Jlromosika XVI, sk peruiiky Ha
T€, 1110 CEeJITHAM HEMa€ 110 iCTH, B HUX HeMae XJ10a. | xoua icropruHa nmpaBauBICTh
i€l Gpasu He NOBeJeHA, BOHA CTajla KPUJIATOIO 1 CBITYUTH MPO HEOOI3HAHICTh
KEepPYyIoUoro Kjacy mpo mpoOieMu Hapody cBoei kpaimm. B mpomeci HaBuaHHS
rpaMaTHKy U ppaza JO3BOJISIE MPOUTIOCTPYBATH BAKUBAHHS J1€CIIBHOIO CIOCO0Y
Subjonctif y nesanexxnomy pedenHi («Qu’ils péparent.»), a TakoX BXKHBAHHS
NapTUTHUBHOT'O apTUKIIA 13 TPOAyKTaMu xapuyBaHHs («de la brioche»).

B mnponeci ¢opmyBaHHS y CTYIEHTIB TpaMaTUYHOI KOMIIETEHTHOCTI Ha
3aHATTAX 3 MPAKTUYHOI TPAMaTHKU BUKOPHUCTAHHS HA OPIEHTOBHO-IIATOTOBUOMY
eTanl AaBTEHTUYHMX TYMOPHCTHUYHHUX MAJIIOHKIB B SIKOCTI CMHCJOBOi OINOPH
JI03BOJIUTh MPE3EHTYBaTH I'paMaTUYHY CTPYKTYPY Y MOBJICHHEBOMY KOHTEKCTI 13
COLIIOKYJBTYPHUM 3MIiCTOM. JIJIsi Kpamoro po3yMiHHSA CTyJIeHTamMHu (DEHOMEHIB
IHOMOBHO1 KYJBTYpH, CIiJ] TPOBECTH aHaji3 MAaJIOHKY Ha 1KOHIYHOMY,
JIHTBICTUYHOMY Ta cuMBoOJIiYHOMY piBHsAX (R. Barthes) 3 MeToro po3kputTs 1oro
JICHOTaTUBHOTO Ta KOHOTATUBHOTO CMHUCITY.

OT1xe, HAa IKOHIYHOMY PiBHI B1I0YBAETHCS OMUC MATIOHKA, TOTO, 1110 HA HhOMY
300pakeHo. Ha miHrBICTUYHOMY piBHI BiAOYyBa€eThCs aHaNI3 TEKCTY MAaJIIOHKA,
PO3KPUTTSI HOTO JEHOTATUBHOTO CMHUCIHTY. | Bike Ha CUMBOIIYHOMY (KYJIBTYPHOMY)
piBHI BiAOYBa€ThCS aHaji3 KyJbTYpPHHUX KOJIB MajllOHKa, MOIIYK pedepeHuii 3

MCTOIO PO3KPUTTHA MOTr0 KOHOTaTUBHOTO CMHUCITY.



TakuM YWUHOM, TEXHOJIOTiS IHTErpPOBAHOTO HABYAHHS MOBHM 1 KYJIBTYpH,
30KpeMa HaBYaHHS TpaMaTUYHUX CTPYKTYp 3 OINOpOI0 Ha aBTEHTUYHUU
TYMOPUCTUYHHM MAJIOHOK YMOXJIMBIIOE OJHOYACHE HAaBYaHHS MOBHOI 1
COITIOKYJIBTYPHOI 1H(OpMaIIii, CIyryBaTUME KpalloMy YCBIJIOMJICHHIO CTYJICHTaMHU
(GYHKI[IOHYBaHHS JTIHTBICTUYHUX CTPYKTYP Y MOBJIEHHEBUX CUTYallisIX, 1110, B CBOIO
4yepry, COpUSATUMETE 1HTErPOBAaHOMY (POPMYBAHHIO Yy CTYJEHTIB JIHTBICTUYHOI,
COILIIOKYJITYPHOI Ta MOBJICHHEBOI KOMIIETEHTHOCTI Ha 3aHATTIX 3 MPaKTUYHOI
rpaMatuku (ppaHIly3bK0i MOBH.
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Annotation

A teacher must love his first profession. In order to master the teaching
profession, the psychological, theoretical capabilities and motivational state of
the personality are very important. It should be clarified that young people
interested in this profession should have specific ideal skills, behavior and life
practice in order to be chosen accurately in their school years.

Teachers should be architects of the spiritual world. The role of spirituality in
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pedagogical work is greater, because here morality itself performs pedagogical
functions. Enter the inner world, the spiritual face of teachers’ needs into the
form. In this sense, the teacher is not only a decisive figure in the educational
process, but also the most important person in shaping the future of the nation.

Teacher-student relationships should be developed. For this, first teachers are
required to have a number of duties. Researches have been conducted in
modern pedagogy regarding this issue and what conclusions have been reached.
As it can be seen, all kinds of material, technical and legislative opportunities
have been created for every development of a modern teacher.

Bosor sivilizasiyasinin ilk modoni inteqrasiyasi dyrodonlo dyronsnin qarsiligl
tinsiyyati ilo baslayir. Miiollim adlanan dyradon soxs intellekt vo davranis etalonlari
ilo har insan {i¢iin karyera va ideal se¢imindo vacib simalardan biridir. Tocriibadan
do bilindiyi kimi, tarixin oan qiidratli hokmdar vo miitofokkirlari tocriibi vo noazori
imkanlarina goroa Ozlorini borclu saydiglari asas sima mioallim olub. Aristotel-
Iskondar, Ibn Sina-Bohmonyar tondemindo bunu aydin miisahido etmok
miimkiindiir. indiki Universitetlorin olmadig1 zamanlarda miiallimo statusu diplom
yox, ictimai roy verirdi. Buna goro do hoqiqi miiallim olmaq har zaman boyiik
soristo, ylksok intellektual imkan va ictimai niifuz tolob edir. Ulu 6ndor Heydor
Oliyev miallimlik foaliyyatino hor zaman yiiksok doyar verarok deyirdi:
“Miisllimlik gox ¢atin pesadir. Hoqiqi miiallim olmaq comiyyat ii¢iin dogrudan da
cox qiymatlidir. Biitiin varligimla, kec¢diyim hoyat yolu ilo homiso moktabo,

miallimo borcluyam”.

Son illords 6lkemizds tohsilin biitiin sahalorinin inkisafi istigamatindo
ohomiyyotli islor goriiliib. Oton dévr orzinde tohsilin normativ hiiquqi bazasi
tokmillosdirilib, maddi-texniki tominati istigamoatinds Azorbaycan Respublikasi
Prezidentinin soroncamlar1 osasinda genis todbirlor hoyata kegirilib. Qabul
edilon“Azorbaycan Respublikasinda tohsilin inkisafi iizro Dovlot Strategiyasi”
Azorbaycan Respublikasinda, keyfiyyot noticalori vo ohatoliliyino goéro diinya
olkalori sirasinda aparici mévqe tutan, soristali miiallim vo tahsil menecerlaring,
qabaqcil texnologiyalara asaslanan infrastruktura malik tohsil sisteminin yaradilmasi
ticiin genismiqyash tadbirlari shats edib. Artiq biliklar igtisadiyyati va innovasiyalar

dovriinds tohsilin inkisafi 6lkonin ragabast gabiliyyatliliyinin vacib gostaricilorindan



birina cevrilib.

Miiallim hans1 keyfiyyatlora sahib olmalidir? Miiollim miiasir ¢cagirislara neco
cavab vermoalidir? Pedaqoji prosesdo miiollim nalara digget etmolidir? Miiallim
niifuzu comiyyatdo necoqorunmalidir vo s. Kimi suallar otrafinda diistinorkon ham
Klassik milli anonalar hom basari doyarlor vohdstds timumilosdirilmalidir. Miiallim
bu giin mohdud sarhadlar va gargivalar {igiin deyil, konkret desok,basar {igiin lazim
olan soxsiyyati yetisdirmoayi bacarmalidir. Ciinki sabahin gonc soXxsiyyatinin amok

bazar1 eyni zamanda diinyadir.

Miiallim ilk névbada pesasini sevmoalidir. Miiallimlik pesasine yiysalonmok
ticlin saxsiyyatin psixoloji, nazari imkanlar1 vo motivasiya vaziyyati ¢cox énomlidir.
Bu peso sahasi ilo maraglanan gonclorin holo moktoab illarindo konkret ideal
tosavviirlara malik olmasi, davranis vo hoyat amalinda daqiq hadaf se¢imi 6zii tiglin
aydinlagdirilmalidir. Tobii ki, bu maragi yaradan yeno miollim olmalidir. Yani
moktab illorindo miiallimin soxsi niimunasi ideal saviyyada goalocok miisllimlarin
yetismasina 0z tosirini gdstora bilmalidir. ©On nohayat, bu giin bizim garsimizda
duran timdo vozifo sabahin miisllimlarina diizgiin ixtisas se¢imindo yardimgi
olmaqdan ibaratdir. Toassiif ki, bir sira hallarda miisllimlik ixtisaslarinin se¢iminda
sadoco ali tohsil almaq hovasi diizgiin karyera se¢imini iistaloya bilir.Bu zaman

miiollimlik pesasini sevdirmayin yollarmi tapmaq bizi ciddi diistindiiriir.

Miiallim pesokar psixoloq olmalidir. Psixologiya miiallima har zaman lazim
olur, ¢iinki miiallim sagirdlorlo tomasda oldugu zaman psixoloji durumlarda neco
harokot edacayini bilmolidir. Ik ndvbodo miiollim usaglarin yas vo fordi
xiisusiyyatlorina dorindon bolod olmalidir. Onlarin  temperament tiplarini,
Ozlinomoxsus xiisusiyyatlorini, hansi usaga neco yanagsmaq lazim oldugunu,
usaqlarin diqqoti, hafizasi, onlarin xiisusiyyatlori, tofokkiir vo toxayyiiliin inkisaf
soviyyalori, nitqi vo s. Haqqmda elmi biliklora yiyalonmalidir. Umumiyyatlo

gotiiriildikde miiallimi psixoloji biliklarsiz tasavviir etmok miimkiin deyildir.

Hor seydan ovval, miiallim dorin miisahido gabiliyystine malik olmali,

sagirdlorinin biitiin miisbat vo manfi cohotlorini gérmoali, onlarin iralilayislorini vo



geriliyini dorhal duymali,onlar1 cavabsiz qoymamalidir. ikincisi, miiallim darin
analitik tofokkiiro malik olmali, bas veron biitiin situasiyalari, o climladan,
sagirdlorin iraliloma va gerilomo sobablorini, onlara tasir edon amillori tohlil edo
bilmali vo miivafiq noticolor ¢ixarmagi bacarmalidir. Ugiinciisii, miiollim todris
prosesini yiikksok emosional fonda, sagirdlori maraqlandira bilocok Soviyyads,
onlarda goarginlik yaratmadan, lakin goalblorini hayacanlandira bilocok Saviyyado
toskil etmoyi Vo sagirdlori dyranmaya, yeni biliklor kasb etmoyaruhlandirmalidir.
Dordiinciisti, miiallim sagirdlorin diisiincasing, hissloring, fikirloring, ideya vo
istoklorino hormotlo yanasmagi, onlar1 qiymatlondirmoyi 6ziinds torbiys etmali,

humanizmin yiliksok Saviyyasina malik olmalidir.

Miiasir miollim qarsisindaki  sagirdin  golocoyini  gOérmoayi  do
bacarmalidir.Darvin, Eynsteyn vo basqa taninmislar he¢ do orta moktobds parlaq
sagirdlor olmayiblar. Bazi gabiliyyatlor miiallimlorin istadiyi zaman inkisaf etmoaya

do bilor. Bu masalo onlarin golocaklorini siibho altina almaga haqq vermir.

Miiasir miiollim biitiin yeniliklordon Xobordar olmali, daim tokmillosmoys
onom vermolidir. Daimi ¢alisqanliq, davamli dinamizm bu pesoda tokmillogsmoni
sortlondiron osas amillor sayila bilor. Miiasir diinya tohsilinds birsira metodiki
qaydalar artiq kompiiter vasitaSilo hoyata kegirilir. Ogor bir miiollim lazimi goador

kompiiter biliklarina malik deyilss, sagirds neca bilik vera bilar?

Miiasir moarhalonin an miihiim tohsil trendlarindan biri ucgar kand va ya sahor
markazinds yerlogsmoasindon asili olmayaraq, biitiin moktoblarin barabar tominata

malik olmasidir.

Son illardo 6lkomizda tohsil sisteminin informatlasdirilmasi, elektron doarslik,
vasito vo resurslarin genis totbiq sahslorinin mévcudlugu, tohsil miiassisalarinin
kompiiter avadanligi ilo tomin olunmasi, son illor ugurla hoyata kegirilon
miiallimlarin diagnostik giymatlondirilmasi, yerdayismasi, talaba transferi, birinci

siniflora gobul kimi layihalor mohz IKT-nin genis totbigine asaslanir.

Miiasir pedaqogika elminin taloblarina gora daha somarali, motivlosmis todris



vasitolorindon istifads, kompiiterlosmo, tohsilin informasiyalasmasi miiallimin

potensialinin, pesokar tofokkiiriiniin formalagsmasina shaomiyyatli tosir gostors bilir.

Miisllimin pesakar inkisafi beynalxalq tocriibads on ugurlu tatbiq kimi yiiksak
doyarlondirilir. Bu giin diinyada on inkisaf etmis tohsil 6lkalori sirasinda 6ndos olan
Finlandiya sistemindo mioallimlor giin orzindo comi dord saat moktabds olur va
hoftados 2 dofo pesokar tokmillogsmo kurslarina gedirlor. Eyni zamanda miisllimlor iso
gobul olunarken 3 morholodo imtahandan ke¢molidirlor: 1. Ixtisas biliklori; 2.

Miisabigo moarhalasi; 3. Dars dinloma marhalasi.
Miiasir miiallim yeni talim texnologiyalarina darindon balad olmalidir.

Onanavi darsds talim miiallim-darslik-sagird paradinamikasi ilo qurulurdusa,
miasir dorsdo sagird-dorslik-miiallim paradinamikasi tstiinliik togkil edir vo

sagirdlorin hartorafli inkisafi tomin edilir;

Miiasir darsda gozlanilon natica, asasen alinir.Miiasir dars saxsiyyatyoniimlii
olur. Miiasir dorsdo inkisafetdiricilik osas meyar kKimi nozorde tutulur. Ictimai
monafe anlayis1 vo cavabdehlik hissinin formalasdirilmasi saxsiyyatyoniimlii tohsil
islahatinin asas hadaflarindan biridir. Falsafada bels bir deyim mévcuddur ki, “soxsi
inkisaf ictimai inkisafdan, soxsi xosbaxtlik ictimai rifahdan asilidir”. Comiyyatin
toraqqisi har bir soxsin rifahina xidmat edir.Har bir comiyyatin inkisafi orada ictimai
moanafenin gqorunma daracasindan asilidir. Bu manada miiasir miallim ham ds biitiin
varligr ilo ictimai monafe dasiyicist olmalidir. Umummilli Lider Heydor Oliyev
miiallimin amoayini yiiksok gqiymotlondirarok deyirdi: “..Mohz miisllim dogma
yurdumuzu sevmayi, haminin rifah1 namins vicdanla islomayi miidriklikls va sobirlo

bizo Gyrotmis vo dyradir.

Hor birimizin 6z miiallimi vardir va biz biitiin dmriimiiz boyu onun xatirasini

hormatle, minnotdarhigla galbimizds yasadiriq”.

Tohsil sahasinda dinlayicilordo cavabdehlik hissinin formalasdirilmas: da
giiniimiiziin vacib moasalalorindondir. Sado bir misalla fikrimi osaslandirmaq

istardim. Finlandiya tohsil sisteminda xidmotgi isi yoxdur. Burada biitiin islor nvba



ilo sagirdlor torofindon hoyata kegirilir. Bu sado prosedurun yegano moqsadi
sagirdlordo moasuliyyat vo cavabdehlik hislorini formalasdirmaga xidmot edir.
Dovlotimiz torofindon biitiin  tohsil miisssisolorinds  yaradilmis maddi-texniki
vasitolor, avadanliglarin sazligi, tomizlik va salige-sahman moktob cavabdehlori ilo
yanasi sagird va tolobo kollektivini do diistindiirmalidir ki, bu da golocokds daha

genis anlamda dovloatcilik, voton, 6lko miqyasinda ifads oluna bilsin.

Miiollim tgiin an vacib keyfiyyatlordon biri humanistlikdir. Humanistliyi
olmayan miiallim tolobkarligda nayass nail olsa da, sagirdlarinin golbina yol tapa
bilmir, onlarin sevgisini, rogbotini qazana bilmir.V.A.Suxomlinski yazirdi:
“Torbiya¢inin on qgiymoatli keyfiyyatlorindon biri insanliqdir, usaqlara dorin
mohabboatdir, atanin, ananin somimi novazisi ilo miidrik ciddiliyini vo tolobkarligini

Oziinda birlogdiron mohobboatdir”.

“Yaxs1 mioallim no demokdir” sualina V.A.Suxomlinski belo cavab verirdi:
“0, ilk ndvbada, usaqglari sevon insandir, onlarla tinsiyyatdon sevinc tapir, inanir ki,
hor bir usaq yaxsi insan ola bilor, usaqlarla dostluq etmoyi bacarir, usaqlarin
sevincini va kadarini tirayins sala bilir, usagin galbini oxuyur va heg¢ vaxt unutmur

ki, 6zii do vaxtilo usaq olub.

Unutmamaliyiq ki, miiallim milli stiuru insa edon sosial mithoandisdir. Miiallim
dovlatimizin  vo millotimizin  monavi tohliikasizliyini goruyan manaviyyat
kesikgisidir. Dovlat romzlari vo atributlariin 6yradilmasi todris etdiyi fonnin
ndviindon asili olmayaraq har bir miisllimin borcudur. Bir halda ki, sdhbat soxsiyyat
formalasdirmaqdan gedir, bu zaman vatonparvarlik torbiyasi 6nda durur.”Tahsil
Haqqinda” ganunda tasbit olundugu kimi, “Miiallimin vazifasi Azarbaycan dovlati
qarsisinda 6z mosuliyyatini dork edon, xalqin milli ananalorine vo demokratiya
prinsiplorine, insan hiiquglar1 vo azadliglarina hérmot edan, votonparvarlik vo
azorbaycanciliq ideyalarina sadiq olan, miistoqil vo yaradici diisiinon votondas vo

saxsiyyat yetisdirmokdir”.

Darsin mévzusu yox, onun catdirilma tisulu vo miihiti 6nomlidir. Bugiiniin

miiallimi tokca bilik 6tiirmokls, hazir sablonu yazib tolobonin yaddasinda saxlamasi



ila kifayatlonmomalidir. Daha ¢ox diisiinmoyi dyranmoakmoqsadilabilik asilamalidir.
Hoyatda elo situasiyalar vardir ki, orada konkret bilik vo hazir diistur komoya
catmayacaq. Bu zaman situasiyanin tasiri altinda diinonin sagirdi vo talobasi hamin
anda on dogru qorar1 vermak bacarigima malik olmalidir. Belaliklo, dorsi maraqgl
edon tokco movzunun biitiin tofsilatt ilo c¢atdirilmasi deyil, onun hansi iisul vo

metodologiya ilo otiirtilma keyfiyyatidir.

Miiasir miiallimin tolim foaliyyatino daxil olan sortlordon biri do yeni dorsi
sinifdo monimsatmokdir. Bu iss miiallimds «dyranmayi dyratmok» qabiliyyatinin
olmasinin gostaricisi hesab olunur. Hazirda bir sira gabaqcil diinya 6lkalorinin tohsil

sistemlarinds ev tapsiriglar yoxdur.

Miiollim miitalia etmadiyi giin “6liir”. Nozora almaliyiq ki,miiasir sagirdin
molumat oldo etmok imkanlari az qala miislliminkindon ¢oxdur. Sagirdlarindon geri

qalmamaq ii¢iin miiallim {izarinds islomayi 6ziiniin bir ndmrali isi hesab etmolidir.

Miiollim sagirdlorinin monavi diinyasinin memari olmalidir. Pedaqoji isdo
monaviyyatin rolu daha bdoyiikdiir, ona goro ki, burda oxlaqin 6zii pedaqoji

funksiyalar1 yerina yetirir.

Miallim shamiyyatli doracodo sagirdlarin daxili alomini, manavi simasini
formalasdirir. Bu monada miiallim talim-tarbiys prosesinds nainki halledici fiqur, o
cimlodon xalqin golocayini formalasdirmaqda an vacib soxsdir. Xalqimiza moXsus
milli-manavi dayarlorin qorunmasi sahasinda sagirdlarin torbiyslondirilmasi, onlara
nizam-intizam, sagird davranigi, geyim madoniyyati, miiallim-sagird-valideyn
miinasibatlorindo mdvqeyi, bdyiiklora hormat, kigikloro qaygi prinsiplarina riayat

etmoasi vo sair kimi vardislori asilamaq son daraca vacibdir.

Miisllim-sagird miinasibatlori amokdasliq miistavisindoqurulmalidir. Bunun
ticiin ilk novbado miiallimlords bir sira qabiliyyatlorin olmasi zoruri tolob kimi
qarsiya qoyulur. Bu masalo ilo baglh miiasir pedaqogikada da xeyli arasdirmalar
aparilib vo miioyyan naticalora golinib. Xiisuson, miiollimin miasir dovr lg¢iin

xarakterik olan gabiliyyatlori todris prosesinin mocburi torkib hissasidir.



Goriindiiyli kimi miiasir miiallimin hoartarofli inkisafi tiglin hor ciir maddi-
texniki vo ganunvericilik imkanlar1 yaradilib.Biitiin bu nailiyyatlor miiallim
masuliyyatini daim artirmali, gdstarilon etimada uygun daha innovativ metodlara

tistiinliik vermoliyik.
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Annotation

The article examines and analyzes the content of the views of domestic and
foreign scientists on the definition of the concept of "‘competence' and the
nature of the process of formation of foreign language communicative
competence in future specialists at non-language faculties of higher educational
institutions. The history of the formation of the competence approach as the
basis of professional competence is briefly considered. The psychological
characteristics of the individual, which future specialists must possess and
develop in order to improve their own qualities and the level of professional
competence as the basis of foreign language communicative competence in the
process of higher education, are presented. Peculiarities of communication
between participants and overcoming communication barriers in the process
of professional communication are indicated.

Keywords: competence education, competence approach, communicative
competence, foreign language communicative competence.

Based on the fact that in Ukraine there is a process of modernization of the
higher education system in the conditions of intensive socio-economic cooperation
with other countries, which, using their own example, submit proposals for the

creation of an updated program in foreign languages for institutions of higher
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education, the main goal is mastering a foreign language as a means communication
and acquisition of professionally oriented foreign language competence.

The concept of "competent education" originated in the USA and is based on
the study of the pedagogical experience of advanced teachers. The term "competence
approach™ was developed by American scientists in the 60s of the last century, and
in the 70s it was included in the professional educational programs of the United
States and in the 80s in the professional training programs of Great Britain and
Germany [1, p. 66].

John Raven defines "competence” as a specific ability necessary for the
effective performance of a specific action in a specific subject area and includes
highly specialized knowledge, a special kind of subject skills, ways of thinking, as
well as an understanding of responsibility for one's actions [2].

Scientists consider competence as a personality characteristic; as the
implementation of functions; as a set of communication, constructive, and
organizational skills of an individual; as a personal quality of the subject, his
specialized activity in the system of the social and technical division, as a set of
skills, as well as the ability and willingness to practically use such skills in his
activity.

Most researchers adhere to the point of view that competence is the ability not
only to possess knowledge but also potentially to be ready to solve tasks, that is, to
practically implement such knowledge. Scientists consider competence as a
combination of three foundations: mobility of knowledge, as the ability to possess
operational knowledge; flexibility of the method, as the ability to apply one or
another method that is most suitable for specific conditions at a certain time; critical
thinking — the ability to choose the most optimal among the majority of decisions,
to argue against false ones, to question the effectiveness of decisions.

The existing properties of competence include the level determined by a
combination of the following criteria:

— level of assimilation of knowledge and skills (quality);

— range and breadth of knowledge and skills;



- the ability to perform special tasks;

- the ability to rationally organize and plan one's work;

- the ability to use knowledge in non-standard situations (quickly adapt to
changes in equipment, technologies, organization, and working conditions) [3, p.
45].

In the State Standard of Primary General Education, competence is
understood as an integrated ability of a person acquired in the process of learning,
which consists of knowledge, experience, values, and attitudes that can be integrally
implemented in practice.

Gradually, the term communicative competence appeared in foreign, and later
in domestic methods, which was understood as the ability to communicate through
language, that is, to convey and exchange thoughts in various situations in the
process of interaction with other participants, to correctly use the system of language
and speech norms and choose communicative behavior, adequate authenticity of the
communication situation.

Communicative competence means the ability to establish and maintain the
necessary contact with other people, and a certain set of knowledge, abilities, and
skills that ensure effective communication. It involves the ability to change the depth
and range of communication, to understand and be understood by the
communication partner. Communicative competence is formed in the conditions of
direct interaction, therefore it is the result of the experience of communication
between people.

A person is always in contact with another partner (real, imaginary, chosen,
imposed, and the like). Invariant components of communication are such
components as participating partners, the situation, and tasks. Variability is related
to the characteristics of the components themselves - communication partners,
situations, and communication goals. Therefore, communication competence
involves the development of the skills of adequate self-assessment, the orientation
of a person in himself, his psychological potential, and the potential of a partner, in

a situation and a task [5].



One of the components of communicative competence is the ability to
understand and overcome communication barriers. Such barriers can arise, for
example, in the absence of understanding of the communication situation, which is
caused by differences between partners (social, political, religious, and professional,
which give rise to different interpretations of the same concepts, which cause
different worldviews, worldviews, worldviews). Barriers in communication can also
have a psychological nature, reflecting the individual psychological characteristics
of those who communicate, and their formed relationships: from friendship to
hostility in their attitude towards each other.

In the Pan-European Recommendations on language education,
communicative language competencies are defined as those that provide a person
with the ability to act using specific linguistic means. Communicative speech
competence consists of such components as linguistic competencies, sociolinguistic
competencies, and pragmatic competencies, and is realized in the performance of
various types of speech activities.

Proponents of another approach claim that foreign language communicative
competence is a complex personal resource that provides the possibility of effective
interaction in the field of social work, the process of using a foreign language as a
means of solving professional tasks of social work. At the same time, supporters of
this approach separate the structure of professional training of the future specialist
into two separate components: foreign language communicative competence and
general professional competence [1, p. 66 — 72].

Emphasizing the dependence of the success of professional activity on the
level of foreign language communicative competence of socialists, he proposes the
Concept of professional competence, which includes a foreign language component.
The reliability and efficiency of the work of such specialists depend on how
adequately and deeply the foreign language speech component is integrated into the
general structure of their subject-technological competence. Professional foreign

language communicative competence of a specialist is a complex integrative whole



that ensures competent professional communication in the language of the specialty
in the conditions of intercultural communication.

If we talk about professional competence as a component of the foreign
language communicative competence of students of higher education institutions,
then, in our opinion, it is formed by familiarizing students with professional texts,
communicating with native speakers, getting acquainted with the latest scientific
achievements in one or another branch of the science of the country whose language
Is studied, expansion of general erudition, which is extremely important for a
teacher. The result of the formation of foreign language competence is a linguistic
personality, which is a universal, generally pedagogical category, characterized by
such qualities of the individual personality as openness, creativity, independence,
the ability to build interaction and mutual understanding with communication
partners, to be included in modern world processes of the development of
civilization, the improvement of human society [3, p. 44 — 48].

The tendency to professionalize the teaching of foreign languages in
institutions of higher pedagogical education is generally implemented in the
formation of communication skills on professional topics, but such an approach, as
evidenced by research and practice, does not allow solving the problem of forming
the skills and abilities necessary for a student to perform tasks of professional
content using tools foreign language. Therefore, the formation of foreign language
professional competence involves the "overlay" of foreign language skills on the
subject content of the profession during the performance of professional tasks.
achievement of the general goal of a student's education in a higher educational
institution - the formation of his professional competence.
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The article deals with the peculiarities of the communicative approach use at
a non-linguistic university. The author comes to the conclusion that the
communicative approach has a number of advantages: the development of
memory and logical thinking, vocabulary expansion, the formation of
communication skills, development of a “sense of language”.

Trends in modern society, which is developing towards universal
globalization, contribute to expanding professional contacts, free exchange of
information, and dissemination of scientific and educational literature published
abroad. Successful integration into a single socio-cultural space requires specialists
who, in addition to professional knowledge, can speak one or more foreign
languages. Despite the need for knowledge of a foreign language by specialists in
various fields of activity and an understanding of its significance, graduates of non-
linguistic universities do not speak it well enough. The main reasons for this
phenomenon are both the low motivation for studying this subject and the
peculiarities of building a foreign language course in a non-linguistic university. The
reason for low motivation should probably be sought in the fact that traditionally
studying a foreign language was part of the linguistic, humanitarian disciplines
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included in the circle of students’ “general development”. The peculiarities of course
construction in non-linguistic universities lie in the fact that priority is given to the
grammar-translation teaching methodology.

Teachers of a foreign language in a non-linguistic university are called upon to
fulfil the social order of society, that is to prepare in a short time specialist who is
fluent in a foreign language. It is possible to achieve the set task - to teach a student
to speak, understand, and extract various information from original sources within a

limited educational period by means of combining traditional and innovative
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teaching methods. In the modern theory of foreign language teaching, according to
scientists, the most common approach is the communicative approach to learning,
as communicative competence is considered today one of the most important
components of professional training at a university [1, p. 102].

The communicative method (or approach) originated in Britain in the 60s and
70s of the 20™ century when English began to acquire the status of the language of
international communication. The main goal of this method is to teach a person to
communicate in such a way that his speech is understandable to the interlocutor. In
accordance with this method, this can be achieved by teaching a person in the so-
called natural conditions or conditions close to natural. This method involves, as a
rule, the organization of work in the classroom in pairs and mini-groups. Students
are given topics or questions to discuss and they should carefully perceive the speech
of the interlocutor, independently correct his mistakes, try to build as understandable
and clear phrases as possible, and learn to express themselves in a foreign language
[1, p. 54].

It is well known that situations of everyday and professional communication
require speech skills and abilities, as well as a certain amount of lexical knowledge,
that’s why it is necessary to pay special attention to them. Situational tasks can
contain various tasks: it can be buying tickets at the ticket office of the station, going
to the store, or trying to find your way in an unfamiliar city. The main thing is to
find a logical solution to the task, using only the vocabulary of a foreign language
(and, of course, non-verbal means of communication). With the help of such tasks,
the teacher tries to bring students as close as possible to the conditions of real
communication.

In the learning process, the role of collective discussions, or the so-called
discussion games, is great. The purpose of these games is to discuss and analyze
current topics that concern students so that each student could express his point of
view on a particular issue. The teacher guides the students, develops the topic, asks
questions, and expresses his opinion. The topics of discussion are very diverse:

favourite films and music, problems of the economy, unemployment or the



environment, attitudes towards marriage and divorce, etc. Such classes allow the
audience not only to overcome the language barrier but also bring students closer to
the natural conditions of communication.

A distinctive feature of the communicative method is that students who are
accustomed to performing mechanical, monotonous training exercises focus on
working with a partner on different tasks the purpose of which is to find errors or
comparisons, when not only memory is activated, but also logical thinking develops.
However, when using the communicative method of teaching in a non-linguistic
university, certain difficulties arise. They are as follows: firstly, the complete
exclusion of the native language in the classroom is practically impossible for a non-
linguistic university, because there are a number of lexical units that cannot be
explained using a descriptive definition in a foreign language. Secondly, the use of
the communicative method minimises grammar. Nevertheless, we must not forget
that the grammatical competence of a student is designed to facilitate and
systematize the use of a foreign language, to identify causal relationships, so this
language aspect should be given more attention than the communicative approach
recommends. Thirdly, a rather high language barrier is associated with the
excitement, embarrassment, and sometimes the fear of students to speak on their
own in a foreign language, as well as the fear of seeming ridiculous or stupid. Having
got used to the classical method of language teaching (in most schools and
universities), it is difficult for students to adapt to a new form of classes, overcome
fear and make mistakes. Fourthly, the communicative approach does not allow
sufficient development of written language skills, including written translation.

Comparing the classical method of teaching with the communicative method, it
should be noted that the traditional grammar-translation method of teaching is
focused on the academic study of the language. It gives an in-depth understanding
of the grammatical structure and stable writing skills. On the contrary, speaking of
the communicative method of teaching, we can designate it as an applied one,
because it is aimed at the successful development of oral communication abilities. It

creates additional motivation for a person to learn the language, which ensures the



student’s interest in the classes, and hence its effectiveness and efficiency [2, p. 46].
One should mention that given the focus of the university on teaching a profession,
it is difficult to find time in the curriculum for a serious study of a foreign language.
Despite this, the relatively small number of hours allocated for the study of a foreign
language in a non-linguistic university should be used effectively in order to improve
the general and conversational level of students. Such a goal can be achieved due to
the use of the communicative method as an applied element of learning.

To sum up, the use of the communicative approach in a non-linguistic
university has a number of advantages, such as the development of memory and
logical thinking, vocabulary expansion, and the formation of communication skills.
The problems that arise when introducing the communicative approach into practice
in no way diminish its merits in teaching foreign languages. As numerous studies on
this issue prove, the communicative method is the most adequate means of teaching,
since it develops a “sense of language” and corresponds to the main task of teaching
foreign languages in modern society, that is when knowledge of foreign language

serves the purpose of communication.
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The article is devoted to discussing the peculiarities of integrating A Values
Clarification Approach into ESL classes for future aviation specialists. It is
evident that speaking skills are very important for future pilots, for example,
because in emergency situations good pilots’ speaking skills can save their life
and the lives of their passengers. A Values Clarification Approach presupposes
discussing real life situations by students, expressing their point of view and
giving arguments. The example of such real life situation was given at the end
of the article.

In teaching English to future aviation specialists, we mostly focus on teaching
professionally-oriented vocabulary, grammar, reading, listening and speaking. But
our observations show that listening and speaking skills take the leading role as
pilots and air traffic controllers are involved in air-to-ground communication where
the knowledge of radiotelephony phraseology is sufficient in most cases. But in
emergency situations advanced pilots’ speaking skills can help to solve different
problems like bird strike, engine failure, electrical failure, depressurization, etc. For
this reason the teachers of the Department of Professional and Aviation Language
Training of Flight Academy of the National Aviation University (Kropyvnytskyi)
are trying to do their best to introduce different activities aimed at developing future
aviation specialists’ speaking skills.

So, what is speaking? Chaney (1998) identifies speaking as "the process of
building and sharing meaning through the use of verbal and non-verbal symbols, in
a variety of contexts” [3, p. 13). The analysis of teaching methods of the past shows
that teaching speaking used to focus on memorizing drills, dialogues and topics.
However, teaching speaking is far more than that. Learners should react to different
situations, express their point of view and communicate freely on different topics
and in different life situations. Brown and Yule (1983) made a useful distinction
between the interactional functions of speaking, in which it serves to establish and
maintain social relations, and the transactional functions, which focus on the
exchange of information [1]. Following them, Jones (1996) and Burns (1998) added
performance as another function of speaking [6, 2].

What is meant by "teaching speaking" is to teach ESL learners to:

. produce the English speech sounds and sound patterns;



. use word and sentence stress, intonation patterns and the rhythm of the
second language;
. select appropriate words and sentences according to the proper social

setting, audience, situation and subject matter;

. organize their thoughts in a meaningful and logical sequence;
. use language as a means of expressing values and judgments;
. use the language quickly and confidently with few unnatural pauses,

which is called as fluency [7].

Different activities such as discussions, role-plays, brainstorming and jigsaw
activities have been designed to promote speaking among students. However, in
cooperation with a Peace Corps Volunteer and Language Teaching Expert Joel
Wiskin who worked in the Academy in 2018-2019 we have worked out a Manual of
Speaking Activities based on “A Values Clarification Approach” [5].

The main aim of this approach is that students work individually or in small
groups to solve real-life situations [4]. There is no right or wrong answer. Each point
of view has the right for existence; the only requirement is that the students should
give their arguments. In such a way, students demonstrate their values, which they
feel, are important in the given situation.

Such approach helps the students feel relaxed and motivated. They are
interested in the topic, they are eager to share their opinions and experience. They
are not afraid of making mistakes because grammar is not the main focus of this
activity.

The procedure of applying speaking activities based on “A Values
Clarification Approach” can be the following. Firstly, students together with a
teacher read a paragraph introducing a task. If the students do not understand the
meaning of certain lexical items, they ask the teacher to give the definitions in order
they could guess the meaning. The teacher checks the understanding, and then the
students think individually about their solution to the problem. Then they work in
small groups and exchange their opinions. On this stage, they need to find one

common solution and present it to other groups. After the presentation, other



students and the teacher are encouraged to ask questions. Finally, the teacher makes
some conclusions and expresses his gratitude to the students for their hard work and
high level of participation.

Now we would like to present one of the activities where we can apply “A
Values Clarification Approach” [5].

Speaking activity “Island Problem”

Aim: to increase student confidence in speaking, to improve ability to use
English to discuss real life controversial topics.

Procedure:

1. Introduce the situation.

In the very near future, you are going to spend three years on an uninhabited
tropical island. During this time you will have NO contact with any other people.
The climate on this tropical island is moderate and it never gets cold. In addition,
there is moderate rainfall throughout the year. The island has lush vegetation and
diverse animal life.

You may bring 8-12 items with you. You cannot bring a member of the
opposite sex or any means of transportation to get off the island. You may, however,
choose any other items that you think will best enable you to survive on this island
for three years.

WHICH 8-12 ITEMS WOULD YOU CHOOSE?

WHY WOULD YOU CHOOSE THESE 8-12 ITEMS?

Remember — you may be able to make certain tools, etc. from the resources
on the island.

Procedure:

1. Work individually and list your 12 choices and provide your reason why
you choose this item.

2. In a small group of 3-4 students, discuss your choices. The group MUST
agree on 8-12 items.

3. A group will present the group choices to the other groups in the class. A

teacher writes the choices on the board.



After all the choices are written, teacher calls one group to give reasons for
the same answer. If the answers are not the same, the students have to give their
reasons.

4. The whole class will debate the choices and try to reach agreement of a final
list of 12 items.

Therefore, as we can see, the activities are really interesting and motivating.
The students are eager to take part in the discussions and improve their language
proficiency. Having applied more than 30 activities, we could see the efficiency of
this process. Students have become more self-confident, their speaking skills,
grammar and vocabulary range have improved greatly. We are planning to continue
to work in this direction making our students the advanced users of the English
language.
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AHMITChKa MOBa CTaJla IHCTPYMEHTOM JIJIsl OpIEHTAIllT B IOJIIKYJIBTYPHOMY Ta
MYJBTH-JIIHTBaJIbHOMY CBITI, JOKEPEJIOM LIHHICHUX OpIl€EHTaUld Ta HOPM
BEepOAIBHOTO 1 HEBEpOATHLHOTO CIIJIKYBAaHHS Ta TMOBEIIHKH, $IKi, Y CBOIO YEpTY,
OOyMOBJIEHI CHEUU(PIKOI0  COLIOKYJIBTYPHOTO, TMOJITHYHOTO Ta COI[laJbHO-
C€KOHOMIYHOTO €TamiB pPO3BUTKY KpaiHU, MOBa SKOi BHBUA€ThCA. Peamizaiis
COIIIOKYJIETYPHOTO TIAXOMy Ha YypoOIll BIAKPUBAE [JII IHOTO Iy HH3KY
MokauBocTed. COLIOKYIBTYpHMM MiAX1J #J€e B HOTY 3 4acOoM Ta BIJIMOBIIAE
BUMOTaM CYYacCHOTO CYyCHUIbCTBA, CIHMPAEThCS Ha BUEHHS MPO LIHHOCTI
(akciosorito) Ta OOYMOBJIEHHI O0'€KTUBHUM 3B'SI3KOM JIIOIMHHU 3 KYJIBTYPOIO SIK
cucTeMoro HiHHOcTel. Ha nmepenHiii mian BUCTYIAE 1/1ed PO3BUTKY YUHIB CTapIIUX
KJIACIB uepe3 MPUCBOEHHS 3aralbHOKYJIBTYPHUX IIIHHOCTEH, pO3yMIHHS IPUPOIU Ta

JIOAWHU SIK HAMOUTBIIMX LIHHOCTEH, OakaHHS KUTH B TapMOHI1 3 HABKOJIMUIITHIM


mailto:evardelyan@gmail.com

CBITOM BIJIITOBIHO 10 oro 3akoHiB [1, c. 8].

Cama coIlIOKYJIBTypHa KOMIIETEHTHICTh BiAMOBiAa€e 3a GOpMyBaHHS B YYHIB
ijoro psay BMiHb. Cepell TakuX yMiHb MOXKHA BHLTUTH BOJIOAIHHS CIOCOOaMH
MpOrpaBaHHsl TUIOBUX COLIAJBHUX POJICH: YMIHHS BHOMpATH COLIOKYJIBTYPHO
NPUIHATHUN CTWIb CHUIKYBaHHS; OBOJIOAIHHS KYIBTYPHHMH HOPMaMH Ta
TpPaAUIlIIMA MOBH, III0 BUBYAETHLCS; YCBIIOMIICHHS TOTO, III0 MOBAa HE TiJIbKH 3aci0
CIJIKYBaHHS, a i popMa coliaibHOT TaM'aT1; PO3BUHEHE BMIHHS 31CTaBIATH (aKTH
MOBH Ta (haKTH AIMCHOCTI; BMIHHS TEpEKIafaTd COLIOKYIbTYpHO 3a0apBlieHUI
MartepiajJ piIHOI0 MOBOKO; 3/aTHICTh JOJIATU 1 BHUPINIYBATH COIIOKYJIBTYPHI
KOH(IIIKTH; MPaBUIIbHE BXKHUBAHHS COIIOKYJIBTYPHO-MAPKOBAHUX OJMHUIIL MOBH;
IPOSB TOJEPAHTHOCTI NPH CHUIKYBaHHI 1HO3EMHOI0 MOBOIO; IPOTHO3YBaHHS
CIPUMHSATTS Ta MOBEIIHKU HOCIIB MOBH 1 KYJIBTYPH TOIIIO.

3acToCyBaHHSI COLIOKYJIBTYPHOTO MiJIXOMy CTa€ IJsl THX, XTO HABYAETHCS
CTUMYJIOM JI0 MDKKYJIBTYPHOI B3a€MOJil, JOMOMara€ JoJiaTu TPYAHOUIl B
KOMYHIKaIiiHii cdepi. TakuM YMHOM, COIIOKYJABTYpPHA OCBITa BIIIrPa€ BEIUKY
poJib Tpu (POPMYBaHHI COIIOKYJIBTYPHOI KOMIIETEHTHOCTI, OCKIIBKU € 00OB'I3KOBUM
KOMITOHEHTOM MOBHO1 MIJATOTOBKH [4, ¢. 222]. CoIloKyAbTYpPHHH M1X1/1 Ha 3aHITTIX
3 1HO3€MHO1 MOBH 30arauye COLIIOKYJIBTYpHI 3HAHHSI YUHIB Ta PO3BHBAE TaKl SIKOCTI
XapakTepy, AK TOJIEPAHTHICTh Ta MOBAry 1HIIOMOBHHUX JIIHTBOKYJITYPHUX CHUIBHOT,
KyJAbTYPY MDKETHIYHOTO cChminkyBaHHsS [3, c¢. 228]. BMiHHS edeKTUuBHO
KOPUCTYBATHCS B KOMYHIKAIIi1 COIIIOKYJIETYPHUMH MOBHUMH 3HAHHSIMH O3HAYAE, 110
TOM, XTO TOBOPUTH 1IHO3EMHOIO MOBOIO, MA€ COIIIOKYIBTYPHY KOMIIETEHTHICTb.

SKIIIO TOBOPHUTH MPO KOHIEMIIII0, TO COIIOKYJIBTYPHHUM IiJX1J Iepeadadac:
HEOOX1HICTh (POPMYBaHHSI LIHHICHOTO Ta Ha MO0 OCHOBI BIJNOBIJIAJBLHOTO
CTaBJICHHS JIIOMMHU JIO HABKOJHUIIIHBOTO CBITY SIK OCHOBM ISl «BXOJKEHHS» B
KyJAbTYpY; OpTaHi3alil0 Takoro OCBITHBOTO TIPOLECY Ta CTBOPEHHS TaKOTo
OCBITHBOTO Cepe/ioBHINa, 1100 (GopMyBaHHS OCOOMCTOCTI MPOTIKAJIO Y KOHTEKCTI
3arajJbHOMIOACHKOI KyJIBTYPH 3 YpaxyBaHHSM KOHKPETHHX KYJIBTYpHUX YMOB
KUTTEAISUIBHOCT] JIIOAMHM; BU3HAYEHHSI 3MICTYy OCBITHM Ha PiBHI 3MICTY Cy4YacHOT1

CBITOBOI KYyJIBTYpH; OpTraHI3allif0 B3a€MOJIl JUTHUHU 31 CBITOM KYJIBTypH Ha BCIX



PIBHSIX, Y MEXaX BCIX BIKOBUX CYOKYIbTYp (OJHOJITKH, CTapIii, MoJyioAami) [2,
c. 141].

CorioKynbTypHEe HaBYaHHS BUXOIUTH 13 TOTO, IO BUCJIOBIIOBAHHS MAalOTh
OyTH 3/1iiCHEH] Ta 3p03yMLJIi Ha TJII 1HIIOT KYIbTypH. 3HAHOMCTBO YUHIB 13 PI3HUMHU
dbopMaMu TIPOSIBY UYyXOi KYJIBTypu Tiependadac MOXKIUBICTh 3pOOWTH OUIBII
3pO3YMUJINM BJIACHUU CBIT Uuepe3 3BOPOTHUH 3B'I30K, a TAKOK 3BOPOTHUH BILIUB Ha
BJIACHUM JIOCBiA 1 mpolecu comianizamii. TakuM YWHOM, y4YHI1 CTalOTh OUIbII
CIPUHHATIMBUMH JI0 TTOBEAIHKH Ta PEAKITli JIOAEH 1HIIIOTO KYJIETYPHOTO TIPOCTOPY,
IO CHPHUSIE PO3BUTKY COIIaJIbHOTO 1HTEIEKTY. Lle CTBOpIOE MOKIIMBICTH BCTYILY /10
COILIAJIbHOI B3a€MO/IIT 3 TPEICTABHUKAMU IHIIUX KYJIBTYP, MOAOTAHHS HEPIIIYYOCTI
nepes 00IuYIUsIM HOBOTO, 1HIIIOTO KyJIBTYPHOTO OTOYCHHS.

[Ipoiiec OBOJNIOAIHHS COIIOKYJABTYPHOIO KOMIIETEHTHICTIO MICTUThH IIICTh
€TamiB, MICJIs 3aBEPIICHHS KOKHOTO 3 AKUX Yy4HI HaOyBalOTh MEBHOTO PIBHS L€l
KOMIIETEHTHOCTI. TakMMH eTanaMu €: IOYaTKOBUM, MPOMDKHHUN, MPOCYHYTHUH,
BUCOKUH, OMU3BKUNA SO MPUPOIHOTO Ta PIBEHb COLIOKYJIBTYPHOI KOMIETEHTHOCTI,
1o 3a0e3nedye BOJOJIHHSA 1HO3EMHOIO MOBOIO SIK pifHOM0. LI piBHI MaroTh Takxi
XapaKTEPUCTUKHU:

- TEepIIMid, IOYAaTKOBUH pIBEHb Mepeadadae HasBHICTh y KOMYHIKAaHTA
O0OMEKEHUX JIHTBICTUYHUX MOXJIMBOCTEH, BIICYTHICTh 3HAHb HABITh PO CHPOLICHI
MOJIeTl KyAbTYPHUX (DAKTIB Ta SBHUIIL,

- Jpyrui, NPOMIXKHHUI pPIBEHb A€ MOXKJIMBICTH CIJIKYBaHHS y MOOYTOBUX
MOBCSKJICHHUX CHUTYalliIX 3 HOCISIMH MOBH, SKI MalOTh MOBJICHHEBHH JOCBIJ
KOMYHIKAIIii 3 1HO3eMIISIMHU: BMIHHS TIPUBITATUChH, BUCIIOBUTH MPOXAHHS, 3alIUTATH
JOpOTy, KYHMUTH 1KYy, CKOPUCTATHCS TPOMAJICHKHUM TPAHCIOPTOM; TPU IILOMY B
MOBJIEHHI 4YacTO JIONMYCKAalOTbCSd IIOMUJIKM CMMCIOBOTO XapakTepy uepe3
HEPO3YMiHHSI 1 HE3HAHHSI KYJITYPH KpaiHi MOBH, 1110 BUBYAETHCS;

-TPEeTiid, NPOCYHYTUN PIBEHb XapAKTEPU3YETHCA HASIBHICTIO COL[IOKYJIBTYPHOI
KOMITETEHTHOCTI, 110 JI03BOJISIE CIIJIKYBATUCS Y 3BUMHUX MOBCAKICHHUX CUTYalLlisIX,
pPO3YMITH €TUKET HE3aJeXHO BiJl CTEPEOTHUINIB, 3aKIAJAEHUX KYIBTYpOIO;

3MIACHIOBAaTH BEpOAIbHO Pi3HI KOMYHIKAaTHBHI HaMIpW - BUCIOBUTU MPOXaHHS,



MPEICTaBUTH CITIBPO3MOBHUKIB, EPENPOIITYBATH, POOUTH MOKYNKH, OOTOBOPIOBATH
JIesK1 aKTyaJIbH1 TpoOIeMHu, 0COOMCTI IHTEPECH; OJTHAK Ha JTAHOMY €Tarll ICHY€ PU3UK
BUHUKHEHHS CEPHO3HMX HEMOPO3yMiHb 3 IHIIOMOBHUM CIIBPO3MOBHUKOM Yepe3
BIJICYTHICTh JIOCBIZTy CIIJIKYBaHHS 3 HOCISIMH 1HO3EMHOI MOBH;

- YeTBEPTUH, BUCOKHI pIBEHb 03HAUA€ HASIBHICTH COLIaJIbHOI Ta IpodeciitHol
KOMITETEHTHOCTI, BOJIOJIIHHS JIITEPATypHUM Ta PO3ZMOBHUM CTHJISIMU CIUIKYBaHHS,
HEeBepOAIbHUMHU 3ac00aMHM  KOMYHIKallli, a TakoX BMIHHSAMH aJI€KBaTHOTO
COPUNHATTS KYIbTYpH KpaiHM MOBH, IO BHMBYAETHCSA, IO JO3BOJSE YHUKATH
JMCKOMYHIKAIIii;

- n'aTuil, ONMM3BKUNH 1O NPUPOAHOIO PIBEHb O3HAYa€ BOJOJIHHS
COLIIOKYJIETYPHOIO KOMIIETEHTHICTIO: KOMYHIKAaHT BHSBJISI€E TIOBHY COLIAJIbHY
noiH(GOPMOBaHICTh y PI3HUX cdepax (PyHKIIIOHYBaHHSA HaIllOHAIBHOI KYIBTYpH,
BMI€ MIOPIBHIOBATH (PAKTH Ta SIBULIA PIIHOI KYJABTYPH 3 KYJIBTYPOIO KpaiHU MOBH, 1110
BHUBYAETHCS, BUKOPHUCTOBYBATH HEBEpOabHI 3acoOM CHIUJIKYBaHHS, PO3YMITH
HAI[IOHAJILHUI T'YMOp; IPU I[bOMY, OJJHAK, B1ICYyTHE PO3YMIHHSA HIATEKCTY KyJIbTYpH,
10 MOXKE TAKOK CTaTH MPUYMHOIO JUCKOMYHIKALIIi;

- IIOCTUH, HABUIIMKA PIBEHb BOJOAIHHS COLIOKYIBTYPHOK KOMIIETEHTHICTIO
O3Haua€ BMIHHS BHUKOPHCTOBYBAaTH 1HO3€MHY MOBY fK PIiAHY, IOBHICTIO
BUKJTIOYAETHCS HeOe3MeKa TUCKOMYHIKaIli [ 5, c. 54].

Ha mipomy piBHI HaBYaHHS y4YHI CTapIIMX KJIACIB 3/1aTHI HE TUIHKW BUBYATH
rpaMaTUYHUM, JIGKCUYHUN Ta (DOHETHUYHHM acmeKTH MOBH, a ¥ JOJydaTucs N0
KyJIbTypU KpaiHU, MOBa SKOI BHMBYAETHCS, PO3BUBAIOYU  COLIOKYJIBTYPHY
KOMITETEHTHICTb.
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FOSTERING READING COMPREHENSION AT HIGHER EDUCATION
INSTITUTIONS
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Annotation

The paper briefly presents some commonly available reading strategies
fostering reading comprehension. It describes the situation at a higher
education institution — the University of Zilina in Slovakia. The aim of the paper
is to highlight some benefits of application of a modified version of the SQ3R
reading strategy among undergraduates of the field of study
informatics/computer sciences where currently no comprehensive course book
at B2 level of the CEFR is available.

As established by the European Pillar of Social Rights, "all citizens in the
European Union have the right to high-quality ... education, training and lifelong

learning..." [1]; we, a team of language teachers at the University of Zilina — a higher
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education institution of a technical nature — create, update and modify reading texts
for our students on a regular basis, respecting their individual needs [2, p. 9] and
rights to obtain access to quality education. This job is extremely demanding due to
the students’ major: Our target group are the undergraduate students of informatics,
computer sciences, network technologies, computer engineering, and related fields
of study at one of the seven faculties of our university. What is more, there is
currently a lack of a comprehensive course book at B2 level of the CEFR suitable
for our target group.

Following the commonly available strategy at TED platform — section TED-
ed videos Watch, Think, Dig deeper available at [3] we elaborated a simple
collection of reading articles for our target group. We would like to draw the
attention of the readers now to one of the areas of the topics in the course information
sheet for English language 1, an optional course in the first cycle of studies. This
collection covered an outline of the history of computing. We created in total six
long reading texts for our students to work with. In the course of the winter term, we
quickly realized that in order to cover all six texts we were given in total a time
allowance of two weeks only. So, the questions arose: How to deal with the texts in
two weeks" time?

The first idea was to utilise the SQ3R reading strategy which, as the scientific
literature [4, p. 364] states, is an easy-to-follow method leading from reading to
remembering (reading to remember) where the S stands for survey, Q for
question(s); R for read(ing); R for recall/recite(ing) and R for review. In the end we
decided for its modification as follows:

Having our target group of twenty (sometimes more) students we wanted to
utilise the group dynamics (as well as visualisation and some movement instead of
still sitting only,) and applied the method how to deal with difficult, subject-specific
texts within a group work. The group work was preceded by silent individual work
including the survey (S), creation of questions (Q), followed by detailed reading (R)
of one of the three articles marked A, B and C (as instructed by the teacher). Even

though such activity is time-consuming, it was worth trying it. The students were



given sufficient time for notetaking, work with (sub-)headings, paragraphs,
diagrams, vocabulary work using their own devices, as well as answering questions
from the previous step (Q). Highlighters were at hand for the students for their search
for key terms as well as the topic sentence(s) of individual paragraphs and/or the
main idea of the whole reading text. [5]

After the period of individual work, the students were asked to create groups
of three. Each group consisted of students having read the text A, B and C in it. The
students were instructed to re-tell (R, recall/recite) the content of their reading text
to their fellow partners who were actively listening and taking notes. When the three
students completed their tasks, each group had time to review (R) the main ideas and
key terms in individual texts. Provided highlighters again helped to visualise the
content in every single article.

Once the group work finished, the students were repeatedly given time for
individual completion of a table provided by the teacher with some summarising

material. Example of the table can be found below (see Table No. 1).

Text Topic Key terms | Key Key Phrases to
features players remember
A
B
C
Table No. 1

When this activity was completed, the material was discussed within the
original groups as well as newly formed groups consisting of As, Bs and Cs only.
The completed tables then circulated around the whole class for some necessary
corrections and updates or missing details. In the end the teacher him/herself with
some help from the target group summarised the new material for the benefit of

every student in the class. [Adapted from 6, p. 46]



Using this modified reading strategy helped our target group a lot. We could
state that after taking the final test at the course end the students’ reading
comprehension improved compared with the mid-term test by 15%. Having received
the feedback from the target group in an anonymous online questionnaire following
the Stop — Start — Continue strategy, which also proved to work very well and
smooth within our target group of students, we learnt that the modified SQ3R
strategy and the accompanying activities were helpful and useful for our students as
they highlighted their vivid contact with the reading texts as well as with the group
and the whole class. We found out that their contact with the new material was
intensive and well enhanced the ability of students to remember the content for the

oral part of the exam (reading to remember).
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Annotation

We have historically been a warlike nation, so we must be fully prepared to
receive all provocations at any moment. Regularly I want from my side
learning conversations on this topic.

Just as it was in Azerbaijan in 1990, Russia finally understood from its
wrongful actions in Ukraine that Azerbaijan will never give up its ancestral
lands.

I infuse each of these listed in excess of my time, | try to make each of these
listed become one of the finished ones.

| want to emphasize once again that studying at school does not spare me its
influence in this direction.

Todris etdiyim dors saatlarinda sagirdlorimo ilk onco 5 daqigo harbi
vatonparvarlik mévzusunda séhbat ediram vo onlara galacokds va har sahads 6nco
vatona Xidmot etmolorini asilayiram. Vaton ugrunda canindan kegon vo 6liimiin
liziina diiz baxan Sohid va gazilarimizi unutmamalarin tovsiye edirom. Bunlardan
basqa illik dars planimiz var vo orada bir ¢ox mithiim mdvzulara yer verilmisdir.
Bunlardan sira hazirligi, nizamnamolor, silahin natamam sokiilmasi vo yigilmasi,
minalar, miihendis istehkam qurgulari, fovqoalads hallar, tibbi biliklar va ilk tibbi
yardimin gdstorilmasi qaydalari va s. kimi movzulari vurgulamagq olar. Hor movzu
toplusunun sonunda 10-cu siniflors kigik summativlar 11-ci siniflara kicik vo
boyiik summativlor kegirilir. Summativlorin naticalorine uygun olaraq yarimillik
vo illik giymatlor ¢ixarilir. Mdvzularin tam monimsanilmasi {igiin praktiki
masgalalar kegirom. Bunlardan slava olaraq tadbirlor vo yariglar taskil edirik.
Toadbirlorimiz asason soyqirim, 2016-c1 il aprel doyiiglarina, Zofor bayramina vo
alava bayramlara hasr olunur. Respublika {izra Sahin harbi idman oyunlar kegirilir

vo sagirdlori (8-10 siniflor) homin yarisa hazirlayiram. Sagirdlar homin yarisa
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bdyiik havaslo hazirlasirlar va istirak edirlor bunlardan slave moktobdaxili yariglar
oyunlar vo rosm miisabiqosi toskil edirom. Noticoya uygun qaliblar
miikafatlandirilir. Tobii ki, bu moévzuda moktob rohboarliyinin vo miiallimlarin
doastayina ehtiyac olur. onlarda 6z dastoklorini asirgamirlor. Sagirdlorimiz rayon
todbirlorindo, sohidlorimizin anim morasimlarinds yiiksok vatonpoarvorliklos istirak

edirlor.

Biz tarixon doyiiskon xalq olmusuq ona gora do hor an biitiin toxribatlarin
qarsisin1 almaq U¢lin tam hazirligli olmaliyiq. Miitomadi olarag istar moanim
torafimdon istorsada rohbarlik torafindon bu mévzuda sagirdlorlo séhbatlor aparilir.
Sohid Miibariz Ibrahimovun, General mayor Polad Hosimovun vo digar
gohromanlarimizin kecdiyi doyiis yolu vo gohramanliglari daima sagirdlorimizo
astlanir. Sohid ailalori vo Qazilorlo goriislor toskil edirik, horbi hissalora
ckskursiyalar, sohidlor xiyabanina ziyaratlor toskil edirik. Saforbarlik vo Harbi
Xidmota Cagiris lizro Dovlat Xidmotinin rayon sobasinin omakdaslar ilo goriislor

toskil edirik. Bu kimi hallar sagirdlords yiiksok ruh va vatonparvarlik hissi yaradir.

Olavo olaraq har il 16 yas1 tamam olan sagirdlorin siyahisini vo Sanadlarini
toplayaraq Safarbarlik vo Horbi Xidmato Cagiris tizra Dovlat Xidmatinin rayon

sObasina taqdim ediram.

Yanvar ayinda iso homin sagirdlori hokim komissiyasina toqdim edirom.
Tohsil sobasi va Regional tohsil idarasinin iclaslarinda va todbirlarinds istirak edir,
goyulan tapsiriglar tam vaxtinda yerina yetirmaya ¢alisiram. Sagirdlorimada hor

bir isdo masuliyyatli olmalarin tovsiyya edirom.

Canab Ali Bas Komandanin daxili va xarici ugurlu siyasoti vo domir
yumrugu naticasinds diismano vurulan agir zorbalorin son vaziyyati barads
sagirdlora alava bilgilor verarak kegdiyim doyiis yolu va tacriibalorimi asilayiram,
onlara bildirirom ki, biz heg¢doa tok ermonilorlo miihariba aparmamisiq. Xocal
soyqirimini, Qarabag faciasini unutmadiq. Onu téradon qiivvalor vo Ermonistan
horbi siyasit rohboarliyi yenads homin amallara sl atdilar. 44 Giinlik Vaton

Miiharibasi zamanida Azerbaycan Ordusunun qorxmazllgina gora diigman miilki



ahalinin gozlinli qorxudaraq orduya verdiklori maddi, monevi dostoyi kosmok
ticlin, ordunun gerisindoki rayonlar1 bosaltmalar1 vo millotdo xof yaratmagq iigiin
rayonlarimizi vo miilki shalini hadof alaraq raketlor vasitosilo atoso tutdu. Bu
raketlorin bazilari hotda istifadasi qadagan edilmis raketlor idi. Bunun naticasinds
ne¢o-ne¢o miilki votondaslar, usaqlar holak oldular. Nego-nego evlor yasayis
binalar1 dovlat shamiyyatli binalar dagildi vo ya zorar gordii. Amma diigsman hansi
yola ol atdisa no taxribatlar toroatdisa Azarbaycan xalqi geri ¢okilmadi.Ciinki bizda

asgor olmiir, sahid olur.

1990-ci illerde (I Qarabag miiharibasi) indiki vaxta godor onlarin havadarlari
ilo do miihariba vo miibarizo aparmisiq dolayisi yollada olsa bu beladir.
Azorbaycan dovlati va xalqi har zaman siilhii dostoklayir lakin manfur diismon har
vachls bu siilhii pozmaga galisib vo buna nail olub. Azorbaycan Respublikasinin
Prezidenti Conab Ali Bas Komandan Ilham Oliyev illorlo bu haqda diinyanm
niifuzlu togkilatlarinin tiribunalarinda ¢ixislar edir lakin, he¢ bir reaksiya
verilmayib. aksina har zaman 2-li oyunlara moruz qalmisq. Bunun naticasidir ki,

artiq bu oyunlara, hagsizliglara son va 44 giinliik miiharibads had.

Azorbaycan ogullari sanli galobani tomin etdi. Diisman kapituliyasiya aktina
imza atmaga macbur edildi, tabii ki, Azarbaycan haqli miibarizasinds yaninda olan
dost dlkalordan Tiirkiye, Pakistan, Israil, Ukrayna va diger dévletlori unutmadiq
Vo unutmariq. Bunlarin yani sira haloda diismoangiliys va 2-li standartlara yol veran
dovlatlords oldu va holods var. Acinacaqlisida odur ki, bunlarin arasinda qonsu

dovlatlordo méveuddur. No dost no do diisman heg vaxt unudulmur.

Azerbaycan ordusunun ermanistan ordusuna vurdugu zorba naticasinds
ermanistan ordusunun itkilori az qala ermanistan dovlat biidcasi qadar idi. Haradan
idi bu godor silah-sursat, texnika? Bu o demokdir ki, biz tok ermenistanla

vurusmamisiq vo 44 giina golobaya imzamizi atmisigq.

Neca ki, 1990-c1 illordo Azarbaycanda oldugu kimi indido Ukraynada 6z
hagsiz amallarini yeridon Rusiya sonda basa diisdiiki Azarbaycan heg vaxt tarixi

Vo azali torpaglarindan ol gokmayacak. Bu tizdon va tabii ki, dostlarin da dastayi



naticasindo Azorbaycan ordusu Azarbaycanin geyratli vo doyiiskon ogullar1 44

giina diismani maglub edarok 6z torpaglarini diismon tapdagindan azad etdi.

Bu sadalananlarin har birini artiglamasi il sagirdlorims asilayiram, bu vaxta

goadar olub bitanlardan hali olmalarina galigiram.

Bir daha vurgulamaq istayirom ki, moktob rohbarliyi do bu yondo mans 6z

dostayini asirgamir.

Istifada olunan adabiyyat siyahisi
1. H.B Baliyev, A.H. Baliyev Azerbaycan dilinin tedrisi metodikasi.
Baki, 2014. — 380 s.
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Annotation

Research supports the importance of policies and interventions to infuse social
emotional curricula in schools. In this abstract we examined main SEL
activities which we could successfully infuse with the curriculum. The abstract
reports on possibilities how classes can be infused with SEL content and on
overall role of emotions in the classroom.

The role of teachers in supporting student's social and emotional readiness for
classroom learning has been recognized. Although instruction in student's well-
being and social emotional competence is a low priority in teacher preparation
programs, there are many ways teachers can incorporate social-emotional learning
activities into their classes while covering all five SEL competencies, we have
considered in our previous article [1, p. 106-107], and preparing students to gain the
necessary skills for academic and life success. First, we will focus on individual
activities, then look at how these can be integrated into a stand-alone social-
emotional learning curriculum that fits the everyday opportunities of teachers and

students as well.
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1. Perspective talking.

When discussing a text, a book or a poem, make sure that students spend time
talking about how the characters might feel and think in the story or a specific scene.
Another option is to discuss how the author might have felt while writing the piece.
Perspective talking can work well for movies, too, and in all cases, will help children
analyse and understand the emotions and thoughts of others. It’s a great exercise for

learning about empathy.
2. Managing emotions.

Once you have students engaging in perspective talk, it’s a good idea to have
them not only identify what the characters feel in the given moment of the story but
how they manage their emotions, what their behaviour is like and if they change that
to cope with the situation. Have students reflect on their findings through their own
examples and experiences, ask them if they have found themselves in similar
situations before or what they would do in the place of the character? This can help
them review their past actions and visualise how they would like to act in similar
situations in the future, making them more aware of their feelings and the possible

effects of their actions.

The Positive Pivot Scale from Move This World can help students think about
the range of ways they can respond to a single situation, on a scale from negative 5
to positive 5. They have to identify where they stand on the scale at the given

moment and figure what they need to do to move forward.



Positive Pivot Scale

How are you responding today?
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3. Solving problems independently.

Students can often encounter challenges whether working on their own or in
groups. As an educator, you should encourage them to try and solve the rising
problem without your help. Depending on the setup, give them 15 minutes or more
to think about the solution. If necessary, they can use help from a classmate. This
activity can help students become confident in their own problem-solving skills
while also feeling the support and trust coming from the teacher who’s giving them

space (but is available and ready to help after those minutes are up).

The Rose, Bud, Thorn strategy can help students to find both positive
moments in their lives and areas where they need support. The three elements they

can think through and fill up a weekly template with:

- Rose: something positive, worth of celebration
- Bud: something they’re looking forward to

- Thorn: something they struggle and need help with
A related exercise is to answer the question: how can | turn a thorn into a rose?
4. Encouraging self-reflection.

One of the critical social-emotional skills is self-reflection. Students should

learn to reflect on their achievements and analyse how the process went, what they



did right and wrong, and what they could change in the future to achieve an even
better result. Teachers of all subjects, from Maths to History, should encourage their
students to practice this skill and it should be fairly easy too, not requiring any
materials or extra resources other than reminding them from time to time to reflect

on their work.
5. Initiating smart teamwork.

When students work in groups, you can teach them to assign the roles to
themselves, instead of you deciding. This will help them think through the scope of
the project and what portions of it should be performed by specific individuals in the
group for the best outcome. They can discuss who would like to perform a given
task based on how they feel that day or they can talk about their strengths and why
that person would be the best choice to take care of that bit of the project. This way,
students can practice cooperation and healthy conflict resolution and ultimately,

learn how to build a community on a small scale.
6. Learning to listen.

Active listening skills are extremely important in group work and beyond the
school walls too, whether we look at children’s families or their future working

environments. Some tips to teach students in this area:

- Look at the speaker: making eye contact from time to time, tells them
you’re interested in what they’re saying and paying attention.

- Respect the speaker: try to keep your attention throughout their speech or
whenever someone is talking to you — don’t look at other objects or people
in an obvious way and never start doing something else instead of actively
listening to them.

- Use nonverbal communication: nodding your head can reassure the
speaker that you’re listening and it can help the listener to stay engaged as

well.



- Use the mirror technique: you can reflect someone’s emotions to show them
empathy, such as putting on a sad face or avoiding smiling when they share bad news

or a sad story.
7. Learning to disagree respectfully.

Group work means cooperation and cooperation necessarily means conflict.
Students will find themselves in situations where they won’t agree about everything
with their peers and educators have a key role in teaching them how to express their

feelings and thoughts respectively in such situations.

Whether it’s a debate or a simple teamwork exercise, other skills like active
listening and respecting the speaker will help them have a solid grounding in this
area. Other than that, they have to learn to differentiate between the person and the
problem and to never attack the person, instead of focusing on treating the real issue.

You can also teach them some ice-breaker sentences to use in case of a disagreement:

“I hear what you’re saying. Could you go into more detail about how you
arrived at this conclusion?”
“What do you mean exactly when you say...?”

- “Let’s see if there’s an intersection between our arguments.”

POOCH is a framework for finding solutions to problems through considering

possible options and outcomes, and can prove useful in social-emotional learning:
P: identify the problem
O: explore your options for solution
O: discuss possible outcomes for each option
CH: choose an option
8. Teaching SMART goals.

The SMART method, learning to set specific, measurable, attainable, relevant

and time-based goals can help students in many ways. Whether it’s project work or



a strategy for career planning that involves making a plan to attend a specific

university or to pursue a particular subject, SMART goals can prove useful.

Teachers can offer help with planning the goals, identifying strategies with
the students, as well as monitoring the progress and giving a hand in adjusting the
workflow when necessary. The SMART system will provide structure and
framework for students, reducing the chances of losing sight of what they want to
achieve short- or long-term. This will teach them about the importance of planning,

consistency and endurance, as well.

The WOOP method by Character Lab can be helpful for students in goal
setting and developing an action plan:

W: identifying your wish

O: imagining the outcome

O: anticipating the obstacle

P: developing a plan

9. Learning to deal with stress

Stress is present in children’s life too, whether it’s related to homework issues,
friendships or the prospects of starting university after secondary school.

Strategically coping with stress can take many forms depending on the age of the

child and their unique personalities.

Educators can share general advice on the topic in front of the class or bigger
groups but in some cases, one-to-one guidance might prove beneficial for students
who don’t necessarily like opening up about their emotions in front of others. As for

the different techniques, the simplest approaches can work miracles:

- Encourage students to think about something happy.
- Have them engage in positive self-talk.

- Teach them breathing exercises or have them count backwards from 10.



- Ask students to imagine what stress looks like in their body and ask them
to release it.

- Practice meditations, if the time and space allows, for example using an
app that makes it more fun for younger age groups with meditational
stories, such as Headspace.

- Use the “circle of control” drawing exercise where inside the circle
students write the things they can control and outside what they cannot, to

help them accept their power and let go of anxiety.
The STOP method can prove useful when students experience stress:

- Stop.
- Take a breath to calm down.
- Observe the situation.

- Proceed with the solution.
9. Expression through art.

Students can create any piece of art at home or school, a poem, a drawing, a
painting, a collage or ceramics, whatever suits them and present it to their
classmates. The goal of the exercise is for them to talk about why they chose that
medium of art, and how the final piece reflects and represents them. This will help
students to express their personality, thoughts and emotions, and strengthen their

self-perception skills.
10. Creating a vision board.

To express their goals and interests, students can create vision boards so that
they can visualise their future: who they want to be, where they will work and what
their family will look like, according to their present ideas. This exercise can prove
particularly useful for students ahead of leaving for university and preparing for their
final exams, making plans that will influence their future. Depending on what feels
natural in the given class, students can choose to keep the board in class or take it

home to look at it as a piece of motivation and something to keep them on track.



11. Writing it out.

Secondary school students can be given more complex essay exercises that
will help them with self-reflection and social awareness, and potentially every other

social-emotional competency. The topics can vary greatly:

- What influences teenagers’ world views?

- How does reading fiction help with real-life character building?
- How do you define a healthy relationship?

- What can a community do for you?

- What was the easiest and the hardest decision you had to make in your life?

It can be a good, voluntary exercise to read these essays aloud in front of the

class so others can hear what their peers have to say in the different subjects.
12. Presenting interests.

Ask students to prepare a presentation about the topics they are interested in.
If they can tie it to a current subject they’re learning about in class, even better. Our
interests are a natural reflection of who we are so this exercise is great for self-

expression, while classmates can also find new ways to connect with each other.
13. Promote positive self-talk.

Encouraging students to practice positive self-talk can take many forms. It can
be silent or verbal, using a list and combination of sentences to confirm their
confidence and self-belief. Everyone can pick a statement in the morning to create a

cheerful and constructive environment for the whole day.

Ideas for daily positive thinking:

-l am enough.

- | believe in myself.

- Today is going to be great.

- My positive thoughts create positive feelings.

-l 'am in charge of my own life.



- Today I choose to think positively.
- | can make a difference.
- | deserve to be loved.

- My challenges help me grow.

Another way to practice positive self-talk is through art: students can create
their own self-portraits, writing encouraging and powerful thoughts around their
profile. A piece of art that can go up on the classroom wall or something to treasure
at home, but in all cases, it’s worth having it at hand, somewhere students can easily

see.
14. Encouraging kindness.

Kindness rules all times, especially random acts of kindness. Encourage
students to share when they notice someone being kind and have the stories collected
offline (in a box or bin) or online (in a form where they can stay anonymous). These
can be brought up in class meetings, congratulating the person and saying thanks.
Children are especially prone to imitation, so seeing how others act around them will

imminently influence their own behaviour.
15. Creating an SEL-approved classroom decoration.

Classroom decoration can be a powerful teaching and learning tool; it can be
especially useful as a means to promote social-emotional learning. Use those

classroom walls to put up:

- a social-emotional vocabulary: with suggested phrases to use in different
situations, let it be about complimenting someone, resolving conflicts or
statements for positive self-talk;

- everyone’s personal mantra: this can be changed during the year as often

as a student sees it fit and they can create this poster in the style they like;

- the quote of the day: this can be an empty frame with a quote or written on

a chalkboard that changes every day or week and helps students



concentrate on a project or acquire specific SEL skills they are working on
in that period;
- the class contract: an unofficial document that contains the teacher’s
expectations and the student’s hopes and plans for the school year [2].
Social-emotional learning is a holistic approach that should flow into every
aspect of students’ lives, including their schools, families and broader communities.
With that said, there’s a growing pressure for teachers to shoulder more of this
responsibility, so we created a list of SEL activities for the classroom to inspire
colleagues. These activities are first and foremost suited for secondary school

students but some may also apply to younger age groups.
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